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ABSTRACT 



The Development and Evaluation of an Information Index 
for Los Angeles Community College District’s Campuses 
Based on Senate Bill 533 Criteria 

by 

Melva T. Giles 
April , 1993 




Senate Bill 533 represents an attempt to 
disseminate information to consumers, namely students. 
The bill proposes that postsecondary education, i.e., 
community colleges, provide disclosure of institutional 
characteristics and student characteristics to the 
public. Institutional characteristics include 
statistical data concerning transfer activities 
of the colleges. Student characteristics include, 
student evaluations of campus services and trends 
concerned with specific demographics such as: (a) sex, 
(b) ethnicity, (c) age, and (d) unit load. Compliance 
with criteria set forth by SB 533 was impossible because 
reference catalogs of this nature were nonexistent. 

Five marketing strategies were utilized to address 
the development and evaluation of this reference 
catalog, all of which were placed within the framework 
of the General Systems Theory. These strategies 
included, but were not limited to: product development 
and product evaluation and discussion. 

xi 
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A nonezperimental , descriptive research design was 
utilized to accomplish the purposes of this study which 
involved: development of the information index andevaluat ion 
of the index for usefulness, relevancy 

and effective packaging (also known as effectiveness). 

Secondary analysis (of 12,926 questionnaires) was 
specific to the development of the index and addressed 
the first three research questions. Content analysis, 
which addressed the fourth research question, was 
employed to objectively examined information obtained 
through in-depth interviews. Examples of themes 
generated from the interviews are: achievement, 
knowledge, and decision-making. 

To conclude, a distinctive, nontraditional 
reference catalog, referred to as an information index, 
was developed in accordance with SB 533 criteria. Data 
collected and presented in the index differs from the 
traditional individual campus catalogs in that as a 
single catalog it: (a) provides information concerning 

all nine LACCD campuses, (b) includes data not available 
in campus catalogs, and (c) facilitates the comparison 
of LACCD colleges with community colleges outside of the 
LACCD system. 

In summary, data resulting from secondary analysis 
of 12,926 questionnaires facilitated the production of 
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the index. Data generated from in-depth interviews 
substantiated the usefulness, relevancy, and effective 
packaging of the index. 




xiii 
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THE STUDY 
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Background 

A Framework 

Nicosia and Wind (1977) define a framework as a 
"simplified, organized and meaningful representation of 
an actual system or process." This research utilized a 
descriptive framework predicated upon strategies 
pertinent to the development of a new product relevant to 
educational policy. The development of a new product 
(namely an information index) utilizing a systematized 
framework is critical to the viability of educational 
organizations (i.e., community colleges), because this 
product can represent compliance with educational 
legislative policy (Aaker & Day, 1986). 

In general, the descriptive framework incorporated 
five strategies. It began with the identification of or 
response to one particular policy. As a result of the 
stated purpose of the policy, a concept was formulated. 
The concept or chief theme of the policy was integral to 
understanding the problem (or need) to be addressed. 

Once the need had been identified, product development 
was begun. After the product became a reality^ it was 
evaluated for usefulness, etc. These key strategies are 
indicative of a simplified, organized, and meaningful 
procedure and can be repeated under any number of 
circumstances (Aaker & Day, 1986). 
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Policy identification , in this case, refers to Senate 
Bill 533 and its requirements and criteria (see Appendix 
A). Concept generation , refers to the idea that 
dissemination of information to students will 
facilitate informed decision-making by students and/or 
their significant others. Need identification is another 
term for needs assessment, in this case the needs 
assessment (needs identification) indicated that the 
reference catalog required by the SB 533 did not exist. 
Product development is the actual creation of the 
prototype information index from student surveys, 
supplemental research reports. District reports, and 
catalogs. Product evaluation and discussion refers to 
the tangible product (the prototype information index) 
which was evaluated for usefulness, effectiveness, 
and relevancy through in— depth interviews conducted with 
a goal -free approach (Pol it & Bungler, 1987). The 
interviewees were a sample of Associated Student 
Organization Presidents and/or Vice Presidents of Los 
Angeles Community College District’s Colleges. 

The most recent attempt at solving the educational 
dilemma of dissemination of information to student 
consumers is Senate Bill 533 (Morgan, 1991). The 
bill itself proposes that postsecondary education 
provides disclosure of institutional characteristics and 
student school performance to the public. Commencing 
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July 1, 1993, and annually thereafter, each college campus 
must provide data in the form of both institutional and 
student profiles to each current and prospective student. 
Ideally, the profiles should be provided prior to the 
student enrolling or entering into financial obligations 
with (or through) the institution. 

The information is to address, but not necessarily 
be limited to, the following characteristics: 

1. Type of educational institution — e.g., community 
college, foul — year college, or university. 

2. Certificates awarded — e.g., A.A. , etc. 

3. Policies that assure equitable treatment — e.g., 
disabled student policy, etc. 

4. Typical goals and plans of students — e.g., 
immediate and final degree objectives, subject areas of 
interest. 

5. School performance and academic characteristics — 
e.g., H.S. GPA, college GPA, etc. 

6. Transfer activity — e.g., transfer from community 
colleges to foui — year public and private institutions. 

7. Norm for completion of degree — e.g., 3-5 year span. 

8. Evaluation of campus services'-- e . g ., teaching , 
library, tutoring, counseling, etc. 

The previous criteria set forth by SB 533 implies 
that this type of information will encourage informed 
decision-making by prospective and current students prior 
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to their engaging in financial contracts with community 
colleges (Morgan, 1991). 

Statement of Purposes 

The first purpose of this research was to develop an 
information index as it pertained to the educational 
policy SB 533. This was accomplished by conducting a 
descriptive study of both institutional and student 
characteristics of the Los Angeles Community College 
District (LACCD), utilizing demographic techniques and 
conducting a secondary analysis of existing data and 
research reports (McCune, 1986). The development of a 
prototype information index will facilitate the 
dissemination of this data. 

The second purpose was to evaluate the usefulness, 
effectiveness and relevancy of the information index. 

This was accomplished by content analysis of transcribed 
in-depth interviews. 



Problem Statement 

The Los Angeles Community College District could not 
comply with the proposed educational policy because no 
readily distributable reference catalog such as the 
information index existed (Education Commission, 1991; 
Morgan, 1991; Prather, 1991). 



Need for the Study 

Four factors emphasized the need for this study: 
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(1) the requirements of the educational policy itself 
(SB 533), (2) the economic need for better use of 
educational and financial resources (informed 
decision— making) , (3) the nonexistence of an information 
index, and (4) the fact that the viability of community 
colleges is often related to their ability to meet the 
educational demands, wants, and needs of the society 
(which can be addressed in part through compliance with 
educational policies such as SB 533). 

Educational Implications 

This research can contribute to facets of education 
considered significant to policy-makers, administrators, 
educators, and students (Borg & Gall, 1989). It could: 

(1) provide a framework applicable to product development 
relevant to educational policies i (2) provide 
administrators and educators with aggregate information 
about students otherwise not available in classrooms i (3) 
provide prospective and current students with informative 
literature unavailable in traditional catalogs, and (4) 
permit students to engage actively in informed 
dec i s i on-mak i ng . 



Theoretical Framework 



Ludwig von Bertalanf fy * s General Systems Theory 
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(GST) was selected for this study because of the 
universality of the concepts, ease of application, and 
suitability to the present research. As shown in Figure 
1, the GST model has four components: the input, the flow 
or processing, the output or outcome, and the feedback 
loops (Klir, 1969; Scherer, 1981). 

Application of Theory 

The GST model offers an approach in the analysis of 
the interrelationship among educational policy 
requirements (SB 533), response to this policy 
(descriptive research), and the outcome of this response 
(evaluation of the prototype information index). 




Figure 1 . General systems theory model utilized 
to develop and evaluate the information index. 
Adopted from B. Scherer’s HS 540, CSULA, 1981. 
Reprinted by permission of Benjamin Scherer. 
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Research Questions 

The questions raised in this study are both 
congruent with requirements of SB 533 and pertinent to 
the evaluation of the index. More specifically, the four 
major research questions addressed in this study are: 

1. What are the characteristics of Los Angeles 
Community Colleges? 

2. What are the characteristics of Los Angeles 
Conimunity College District students? 

3. What trends are evident regarding student 
character ist ics? 

4. Is the information index useful, effective and 
relevant? 

Additional questions of the study include those 
concerned with institutional characteristics which are 
specific to the first research question. 

A. What types and numbers of awards (e.g., degrees) 
are conferred by LACCD colleges? 

B. What institutional policies (e.g., disabled 
student policy) are utilized to assure that students 
receive equitable treatment? 

C. What is the transfer activity between LACCD 
colleges and four-year public or private institutions? 

Questions related to student characteristics which 
addressed research question number two are: 
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A. Vhat are the goals and plans (e.g., immediate and 

final degree objectives) of students who attend LACCD 

coll eges? 

B. Vhat school performance and/or academic 
characteristics (e.g., GPA) are common among LACCD 
students? 

C. Vhat is the norm for students in the LACCD 
system regarding completion time of an Associate Degree? 

D. Vhat are the typical financial costs incurred by 
students attending LACCD colleges? 

E. Vhat do LACCD students think of the services 
(e.g., teaching) provided by each campus? 

Trends which addressed research question number 
three are:, Vhat trends exist regarding the following 
student characteristics: (1) sex, (2) ethnicity, (3) age, 

(4) unit load, (5) school levels, (6) class schedule, and 
(7) enrollment status? 



O 
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Definitions of Terms 

The following terms were defined in order to clarify 
their intended meanings within the context of this study. 
Conceptual Definitions 

Demography . Vital statistics pertaining to college 
and college students’ characteristics (Guralnik, 1984). 

Psvchographic profile . A process whereby the 
students’ (consumers’) wants, needs, and demands are 
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identified as a direct result of survey data (Francese, 
1988). 

Educational policy . Regulations which are socially 
relevant and are determined in part from demographic and 
economic dynamics (Guthrie et al . , 1988). 

Comprehensive community colleges . Two-year public 
educational institutions that work within the framework 
of the nine, common, crucial criteria distinguishing them 
from four— year institutions (Education Commission, 1981, 
1988). 

Informat ion index . A catalog of facts. Written 
communication which provides a profile of college campus 
characteristics and student characteristics in accordance 
with SB 533. 

Characteristics . Variables that indicate, facilitate 
and/or contribute to college students’ success or 
failure. Examples are student background, financial 
resources, campus services, and college environment 
(Kreider et al . , 1989). 

General systems model . Ludwig von Bertalanf fy * s 
theory whereby the framework shows the system as a series 
of interrelated components whose function is to achieve 
organizational objectives (Scherer, 1981). 

Open systems . Interrelationships between the 
components of a system whereby there is an exchange of 
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matter, energy, or activity with the environment. 
Examples are college campuses and students 
(Hazzard, 1971). 
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Input . The first component and starting point of 
the GST model that identifies the subjects 
(i.e., students), and crucial factors (i.e., SB 533), 
whose demands and requirements are to be processed in 
the system itself (Scherer, 1981). 

Systems regulator . Located between the input and 
the flow/processing components of the GST model, this 
facilitator of the GST model filters out and controls 
elements permitted to enter the system (Scherer, 1981). 

Flow or processing . The second component and the 
methodological or operational aspects of the GST model 
where data from the input is analyzed and transformed 
(transformation of energies) (Katz & Kahn, 1978; 

Scherer , 1981 ) . 

Output . The third component and the assessment and 
refining point of the GST model, where data is 
interpreted in relationship to organizational goals and 
objectives and the resulting product is assessed (Katz & 
Kahn, 1978; Scherer, 1981). 

Feedback loops. As the fourth component of the 
general systems model, the transfer and utilization of 
information accumulated throughout the entire system, 
which includes data from the input, the systems’ 
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regulator, the flow or processing, and the output 
components occur here (Scherer, 1981). 

Operational Definitions. 

The following operational definitions are 
derivatives of the previous nine subquestions. These 
definitions correspond to specific sections of the 
1988-89 student survey instrument, segments of 
supplemental research reports, and sections of LACCD’s 
catalogs. The instrument, reports, etc., and their 
relevant sections have been identified prior to the 
numbered questions or statements listed below. 

Awards (i.e., degrees) conferred as determined by 
1988-89 Report No. AID-002-GDK, Section: student 
performance and articulation, questions or statements: 

1. Vhat type of awards are conferred by each of 
LACCD’s campuses? 

2. How many awards are conferred by each of 
LACCD’s campuses? 

Equitable treatment (i.e., policies) as determined 
by 1988-89 Report No. AID-002-GDK, Section, special 
services; and, 1992-93 college catalogs. Section one. 
Introduction, questions or statements: 

3. Vhat is the policy concerning nondiscrimination 
and equal opportunity at LACCD colleges? 

4. Vhat student services are provided special 
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groups at LACCD colleges? 

Educational goals and plans (i.e., aspirations) as 
determined by 1988-89 student survey. Section A, 
questions or statements: 

5. "In what area of study do you have the greatest 
interest?” 

6. "What is the most important reason for your 
attending college?” 

7. "What is your immediate degree objective at 
this college?" 

8. "What is your final degree objective?” 

9- "If you plan to transfer, which school do you 
plan to attend?” 

10. "What is the most important reason you chose to 
enroll at this college?" 

School performance/academic characteristics 
(i.e. , GPA) as determined by 1988—89 student survey. 
Section B, questions or statements: 

11. "What is your college grade point average?” 

12. "What was your high school grade point 
average?” 

13. "What was your highest level of education 
before attending this college?" 

LACnn transfer activity (i.e., matriculation) as 
determined by 1988-89 Report No. AID-002-GDK, Section: 
California public and independent foui — year 
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institutions, question or statenent : 

14. "Vhat is the transfer activity between LACCD 
colleges and four-year public and private institutions?** 

Completion time for an Associate Degree as 
determined by 1990 Report No. SEC-003-PD, questions or 
statements : 

15. **Vhat is the norm for completion time of an 
Associate Degree, in the LACCD system?** 

16. **Vhat variations exist in the time LACCD 
students take to complete an Associate Degree?** 

Total costs/financial resources as determined by 
the 1988-89 student survey. Section D, questions or 
statements : 

17. ** About how much did you spend per semester for 
school and other fees paid directly to the college?** 

18. **Vhat is the total amount of scholarships, 
fellowships, and grant assistance awarded to you for the 
1988-89 academic year?** 

19. **During this school year, did you receive money 
from any of the following public assistance programs: 
Assistance to Families With Dependent Children (AFDC) , 
Social Security Insurance (SSI), or General Assistance?** 

Student evaluation of campus services (perceptions 
and opinions) as determined by the 1988-89 student 
survey. Section G, question or statement: 

20. **How would you grade the following services?**: 
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(a) teaching, (b) college library, (c) tutor ing/ learning 
center, (d) academic counseling, (e) personal /heal th 
counseling, and (f) career/ vocat ional counseling. 

Other student characteristics as determined by 
1988—89 student survey’s face sheet and 1990 ORPA Report 
No. AID-002-GDK, question or statement: 

21. What trends exist regarding: (a) sex, (b) 
ethnicity, (c) age, (d) unit load, (e) school level, 

(f) class schedule, and (g) enrollment status of LACCD 
students? 



Assumptions and Limitations 

Assumnt ions 

The assumptions of this study are: 

1. The descriptive framework is flexible and 
theoretically sound because it is based upon sound, 
well-grounded marketing theories and principles. 

2. SB 533 ’ s perspective concerning informed 
decision-making is theoretically sound. 

3. Availability of specific institutional and 
student demographic information can facilitate informed 
decision-making by students and/or significant others. 

4. Many prospective and current LACCD students 
will have an interest in receiving information 
pertaining to institutional and student characteristics. 

5. Each of the nine LACCD college campuses are 
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comprehensive facilities which adhere to a uniform 
educational philosophy and mission statement. The 
philosophy and mission regulates activities on campus. 
Limitations 

The limitations of this study are: 

1. Senate Bill 533 is subject to continuous 
modification. As of this writing, SB 533 has been 
amended seven times: (a) amended in the Senate, April 
11, 1991, (b) April 24, 1991, (c) May 13, 1991, and (d) 
June 5, 1991, (e) amended in the Assembly, June 17, 

1991, (f) July 12, 1991, and (g) August 26, 1991 
(Morgan, 1991). It was appropriate to continue this 
study regardless of SB 533 modifications because 
dissemination of information to current and prospective 
students remained a crucial consideration. 

2. Although SB 533 proposes that information be 
provided for current and prospective students, no 
specification is made with regard to how to address the 
needs of: (a) foreign versus American students, (b) 
culturally diverse students versus students of the major 
culture, (c) inexperienced versus experienced students, 
and (d) aimless versus goal "directed students. 

3. A 1988-89 student survey represented the core 
data base for the development of the index; however, 
various research reports from a common data bank 
(LACCD’s Office of Research, Planning and Analysis’ 
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Data Bank) provided supplemental information necessary to 
address select elements of SB 533. 



Summary 

Los Angeles Community Colleges had no catalog 
(i.e., the information index) available to 
facilitate the dissemination of infonoation to current 
and prospective students (Education Commission, 1991; 
Morgan, 1991; Prather, 1991). The purposes of this 
descriptive study were to address this educational 
problem by developing a tangible product, the 
information index, and to evaluate the index. 

Senate Bill 533 provided criteria from which the 
basic research questions were developed (Morgan, 1991). 
Overall, the questions pertained to institutional and 
student characteristics. 

The primary data base was the 1988—89 student 
survey which was the most current data available to this 
investigator. Various District and research reports 
provided supplemental data from 1991-93 for this student 
population. 

Research indicated that the process of developing 
an information index was best served by utilizing a 
theoretical framework known for its versatility, ease of 
application, and suitability to the task at hand 
(Bertrand, 1972; Davidson, 1983; Laszlo, 1972). It was 
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for these reasons that Ludwig von Bertalanf fy * s General 
Systems Theory was selected as one approach to the 
interpretation of the interrelationships among policy 
(i.e., SB 533), response to policy (e.g. , descriptive 
research and development of the information index) , and 
resulting product /evaluation (i.e., evaluation of the 
information index) . 

The strategies used in this investigation are 
comprehensive and flexible. The five strategies integral 
to this investigation include: (a) policy 
ident i f icat ion , (b ) concept generat ion , ( c ) need 
identification, (d) product development, and (e) 
product eva luat ion and discussion . 
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LITERATURE REVIEW 
Introduction 

The following literature review has been presented 
within the theoretical framework of the General Systems 
Theory. Applicable segments of the literature review 
have been grouped under headings which identify the 
components that comprise the GST. The input component 
addresses Senate Bill 533. The flow component presents 
both institutional and student characteristics, while the 
output component addresses the evaluation and discussion 
of the information index. 

Bunge’s (1961) key elements for marketing strategies 
are also introduced and in this review an overall summary 
is provided. 



GST Input Component 

SB 533 ’s Focus 

Dissemination of information is the focus of Senate 
Bill 533 (Morgan, 1991). The general idea is to provide 
literature (i.e., catalogs with data about institutional 
and student characteristics) to students and/or 
significant others (see Appendix A). It is the opinion of 
this researcher that one obvious agenda is to assist 
current and prospective students in becoming informed 
consumers. It is hoped that exposure to certain 
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forms of literature (i.e., the index) will enhance 
awareness and sharpen decision-making skills of students, 
particularly in respect to financial obligations to the 
col leges . 

SB 533 *s Provisions 

Examples of items listed in the document are as follow 



Table 1 

Senate Bill 533 Provisions 



1. Lines 7-8, page 1 of the document: postsecondary 
education, disclosure of school performance, 

2. Lines 11-13, page 1 of the document: Commencing 
July 1, 1993, and each year thereafter, specified 
information must be disclosed to current and 
prospective students. 

3. Lines 42—43, page 1 of document: type of 
educational institution (community colleges, 
degrees awarded, etc.), information facilitates 
the selection of a particular college system, 

4. Lines 27-28, page 2 of document: trends concerning 
ethnicity, gender, age, school load, degree 
sought , 

5. Lines 43—44, page 2 of document: information 
concerning school performance: goals and plans, 

HS GPA and college GPA, 

6. Lines 10—11, page 3 of document: norm for 

completion of degree, “ 
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A synopsis of the characteristics pertinent to the 
information index range from types of educational 
institutions to evaluation of campus services. 

The Los Angeles Community College District’s goal, as 
shown in Figure 2, is to comply with educational policies, 
such as those proposed by SB 533. 



TACCD's GOAL: TO COMPLY WITH EDUCATIONAL POLICY 

OBJECTIVE: TO INCREASE THE INFORMATION AVAILABLE TO STUDENTS 
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Figure 2. Development of LACCD *s Prototype 

Information Index 

Adopted from B. Scherer’s HS 540 CSULA, 1981. 
Reprinted by permission of Benjamin Scherer. 
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In accordance with SB 533, institutional 
characteristics include: (a) types and numbers of awards, 
(b) policies that assure equitable treatment, and (c) 
transfer activity of the college. Student characteristics 
included: (a) goals and plans, (b) school performance and 
academic characteristics, (c) time program completed, (d) 
financial costs incurred, (e) evaluation of services, 
and (f) trends regarding certain student characteristics. 

The end result of this data gathering was the 
development of the information index, a profile of 
institutional and student characteristics. This 
prototype index could facilitate the dissemination of 
information to current and prospective college students 
(Education Commission, 1991; Morgan, 1991; Prather, 

1991) . 



GST Flow Component 
Institutional Characteristics 
Description of l.ACCD 

The Los Angeles Community College District (LACCD) 
continues to be the largest metropolitan community 
college system, not only in California but in the United 
States (ORPA, 1989). The total community population 
served by this system is over 4.6 million, and the 
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student population (ages 18-54) totals 2.4 million 
(Garcia, 1989). 

According to LA.CCD (1990-1991), this college system 
is comprised of nine community college campuses: (a) Los 

Angeles City, (b) East Los Angeles, (c) Los Angeles 
Harbor, (d) Los Angeles Mission, (e) Los Angeles Pierce, 

(f) Los Angeles Southwest, (g) Los Angeles 
Trade-Technical, (h) Los Angeles Valley, and (i) Vest 
Los Angeles Community Colleges. Garcia (1984) comments 
that the District covers 882 square miles and extends 
from the Pacific Ocean to the foothills of the San 
Gabriel Mountains (see Figure 3). 

Studies 

This review of the literature concerning 
institutional characteristics indicates that moderate but 
inconsistent attention has been paid to such variables as 
types of awards of degrees granted by institutions (Dillon, 
1990). However , more consistent research was discovered 
concerning comprehensiveness, distinctiveness, policies, 
and transfer activities of institutions. 

Comprehensiveness and distinctiveness can be determined 
by the colleges’ mission statement and philosophy, level of 
complexity of the various programs, and type of programs 
offered. In addition there are characteristics that usually 
cause a campus to be distinct when compared with other 
campuses. Trade— Technical College, for example, is 
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Figure 3. 

Source : 

CA 90017 ’ Street, Los Angeles, 



I ****** Campus Sites 

I^CCD s ORPA, Report No. AID-002-GDK. 
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outstanding with regard to its approach to technological 
training of its students. Affirmative Action policies, 
transfer activities and college environment are also the 
focus in the literature (Baird, 1984; Chamberlain & 

Loewen, 1982; Curry, 1988; Education Commission, 1979, 
1980, 1981, 1982; Hankin, 1989; Hunter & Sheldon, 1981; 
Knowell, 1982; Olsen, 1983; Ratcliff, 1989; Templin, 

1989; Townsend, 1989; Townsend & Catanzaro, 1989; (}uanty, 
1989; Zaccararia & Creaser, 1971). To illustrate, 

Townsend and Catanzaro (1989) conducted studies 
pertaining to institutional characteristics. These 
studies focus upon empirical and perceived 
distinct iveness . 

Empirical distinctiveness refers to tangible proof 
that an institution differ from other institutions. 

For example, a campus could be considered distinctive 
based on its highly successful programs or successful 
transfer activities. 

Perceived distinctiveness, on the other hand 
represents an element or dimension of an institution 
thought by its constituents to be distinctive even though 
there may be little or no reality to their perceptions. 

For example, student evaluations of services, teaching, 
and tutoring/ learning centers could be influenced by 
numerous intervening variables and therefore be 
subjective, rather than realistic. 
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These studies are useful in this research because 
they provide a body of knowledge which can facilitate 
interpretation of data gathered for the index. Although 
institutional characteristics were addressed in this 
study, the majority of the information index concerned 
student characteristics. The Senate Bill provides 
specific criteria with regard to student characteristics 
(see Appendix A). 

Student Characteristics 

There is modest yet contradicting research on 
students’ goals and plans. Hunter and Sheldon’s (1981) 
longitudinal study of Pierce Community College in 
Woodland Hills, California, indicates that community 
college students with final degree objectives of 
bachelor’s or Master’s degree facilitates the development 
of complex academic , vocational , and transfer programs 
within the community college setting. 

Not all researchers, however, are in full agreement 
with Hunter and Sheldon. In fact, research conducted by 
Will ingham and Breland ( 1982) suggests that : (a) goals 
and plans, such as immediate and final degree objectives, 
do not necessarily make significant contribution to the 
success or failure of students, and (b) goals and plans 
do not inf luence the col lege to develop or modify its 
academic, vocational , or transfer programs. 

Another perspective from Terenzini and Pascarelia 
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(1978) implies that characteristics such as immediate or 
final degree objectives have less to do with success or 
failure than the student’s perception of belonging, 
fitting, or actual integration into the college 
environment. While studies pertaining to goals and plans 
prove contractory, there are complementary findings with 
regard to school performance or academic characteristics. 

Davis (1964a, 1964b, 1964c, 1964d, 1965a, 1965b, 
1966), in a series of research projects, identified and 
described school performances and academic characteristics 
that professors prefer in college students. An 80-item, 

5— point rating scale administered to the professors and 
student transcripts with Scholastic Aptitude Test (SAT) 
scores, high school rank, and freshman grade point 
averages (FGPA) provided data. 

High SAT scores were associated, as might be 
expected, with high academic performance. Not 
surprisingly, the majority of professors preferred these 
students. In several institutions, nonetheless, there 
was a negative relationship to professor preference or 
desirability with regard to outstanding performance. The 
higher the professor’s expectations, the less impressed 
the professor was with the student’s achievement. 

Continuing with the investigation of student school 
performance and academic characteristics, Baird (1984) 
utilized Scholastic Aptitude Tests, mathematics and 
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verbal scores, high school rank and high school GPA, as 
well as college rank and college GPA as variables. 
However, in departure from several s researchers, Baird 
incorporated institutional characteristics such as campus 
environment and campus services to explain students’ 
performance or academic abilities. 

In this area of performance and academics, the 
majority of research addresses concrete variables such as 
grades, GPA, and SAT scores with a focus on analytical 
perspectives concerning grades and the ability to predict 
success or failure of students (Breland, 1978; Humphreys, 
1968; Wilson, 1983; and Goldman & Slaughter, 1976). 

While there tends to be a negligible amount of data 
concerning the time it takes to complete a program on 
campus, there is more of a research focus on financial 
costs or tuition. Educational costs are a concern. In 
fact, research indicates that state policy involving 
financial aid affects both public and private colleges 
(Astin & Inouye , 1988). 

In Astin and Inouye *s (1988) study, private higher 
education institutions were assessed by means of 
multivariate analysis of several national longitudinal 
data bases. Increases in the level of state student aid 
(dollars per student) were associated with: (a) overall 

enrollment increases in the less selective private 
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institutions and (b) decreased tuition charges in the 
more selective institutions. In the less-selective 
private institutions, direct institutional aid appears to 
be ’’passed through” to students in the form of increased 
educational and general expenditures. 

The following segment of the literature review 
presents a synopsis of student evaluations such as 
instructors’ ability to teach, academic programs and 
professors* knowledge. 

In support of studies conducted by Centra (1980) 
and Feldman (1976, 1977, 1978, 1979), Gray and 
Brandenburg (1985) investigated students’ evaluations of 
instructors. These researchers cautioned that critical 
factors influence students’ evaluations of professors. 

The six factors identified by Gray and Brandenburg were: 
(a) number of students in class, (b) academic mix of 
students, (c) degree of difficulty of subject, (d) label 
versus rank of professors, (e) ratio of professors to 
non-professors, and (f) full- or part-time status of 
instructors. The instrument utilized by Gray and 
Brandenburg was the University of Illinois Instructor 
and Course Evaluation System (ICES). "The subjects,” 
explained the authors, were selected from a population 
of instructors who used ICES forms for a four— semester 
period of time, from Fall 1978 through the Spring of 
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1989" (Gray & Brandenburg, 1985, p. 160). The results of 
their study suggests that higher— ranking faculty have 
more experience teaching than teaching assistants; 
consequently, they know how to appeal to students. 

Gray and Brandenburg concludes that student evaluations 
of faculty were significantly associated with personal 
characteristics of evaluating students. 

Hearn (1985) studied the critical determinants of 
students’ satisfaction with academic programs. This was 
accomplished by examining students* overall evaluations 
of academic programs and teaching. Descriptive 
statistics — the means, standard deviations, and 
intei — correlations for the satisfaction variable 
indicators — were established. Examples of the 
indicators were: (a) satisfaction with the professor’s 
knowledge; (b) satisfaction with opportunities for 
interaction, etci and (c) overall satisfaction. 

In the research literature, the Holland Theory 
provides an explanation of the evaluation phenomena. 

The theory proposes that students with a scientific 
background such as physics, chemistry, or mathematics 
apply the criteria of competency and technical skills 
in evaluating their instructors’ abilities and overall 
campus services. Students with arts or social sciences 
backgrounds evaluate their instructors’ abilities and 
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overall campus services primarily on the basis of action 
and interpersonal skills (Holland, 1973; Smart, 1976). 
Institutional and student characteristics provide a 
solid data base from which the information index (the 
final product) was developed. 

Prototype Information Index 
GST Output Component 

In this study the information index is a product. 

It refers to a catalog of facts, written communication 
which provides a profile of college campus 
characteristics and student characteristics in 
accordance with SB 533. Principles that facilitate the 
development of this index are: (1) demography, 

(2) marketing, and (3) advertising. The concepts of 
information processing and information environment are 
derivatives of these principles (Assael , 1987; Bettman, 
1979; Nesbit & Weinstein, 188; Rives & Serow, 1984). 
Demography 

This study incorporated the principles of 
demography within a secondary analysis approach. The 
study took extensive official statistics (student 
surveys and/or research reports) from Los Angeles 
Community College District data and drew generalizations 
beyond the original intent of the District's 
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researchers. Also, the data base itself was voluminous, 
and the surveys and reports provided both demographic and 
psychographic profiles of the college campuses and 
students. Last, secondary analysis was both appropriate 
and feasible for the first part of this research 
(Cox, 1978; Francese, 1988; Nam & Gustavus, 1976). 

Various types of research which incorporated 
demographic principles were discovered in the 
literature. To illustrate, Cruz (1985) studied 
"Dominant Social Trends and Major Changes in Federal 
Indian Policy.” Demographic information revealed trends 
that pertained to the political mood of the country 
(i.e., conservative versus liberal) and relevant Federal 
Indian Policy (e.g.. Allotment Assimilation Policy). 

A different focus and level of sophistication is 
evident in Lum and Alfred’s (1987) utilization of 
demographic principles to develop a "Proposed Causal 
Model of the Influence of Student Demographic 
Characteristics and Remedial Placement Policy on 
Academic Achievement." The population consisted of the 
entire group of students (N = 6,117) enrolled in 
remedial writing courses during the Fall semester of 
1978, 1979, and 1980 in ten Michigan community colleges. 
Lum and Alfred divided the three variable sets in causal 
sequence: (a) student demographic characteristics 
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(e.g., age, sex); (b) remedial placement policies (e.g., 
compulsory placement ) , and (c) student academic 
achievement (e.g., college English grade, college GPA) . 

Inst i tut ional character ist ics data were drawn from 
statistical data provided by the U . S . Department of 
Commerce, the Bureau of the Census, and other sources. 
The student characteristics data were compiled using a 
case— by— case method. From this data demographic 
characteristics were tabulated for each student. 

Statistical analyses involved descriptive analysis, 
bivariate analysis, and multivariate analysis. Lum and 
Alfred (1987) conducted one-way descriptive analyses in 
order to obtain information such as frequency 
distributions. Group mean, median, mode, and standard 
deviation were discussed. 

Two-way relationships were assessed because 
demographic characteristics and remedial placement 
policies can affect academic achievement. Bivariate 
statistics relevant to this study included chi square 
(to determine differences between observed and expected 
frequencies) and contingency coefficient (to measure for 
association). Multiple Classification Analysis (MCA) 
and Mult ivar iate Nominal Scale Analyses (MNA) were 
techniques employed to investigate the relationship 
between academic achievement , and student demographic 
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characteristics and remedial placement policies (Lum & 
Alfred, 1987). 

Demographics are invariably used to determine 
marketing and advertising strategies (Assael , 1987; 
Bettman, 1979). Institutional and student 
characteristics are imperative with respect to the 
development of marketing and advertising strategies 
aimed at the prospective and current college 
populations. When prospective students are selecting 
colleges, availability of information becomes a critical 
requisite for decision-making (Morgan, 1991). 

Marketing and Advertising 

Chapman (1986) notes that published research 
concerning the college selection process focuses largely 
on the college-choice stage. Significant studies of 
college-choice behavior, in addition to the author’s own 
prior work (Chapman, 1979, 1985; Chapman & Staelin, 

1982), included Manski and Vise (1983), Punji and 
Staelin (1978), Radner and Miller (1975), and Yierney 
(1980). Chapman’s (1986) study emphasizes not only the 
choice stage of college selection but also the search 
stage of college selection. In particular. Chapman 
assessed the influence of attribute values, such as the 
cost and the academic quality of a college. An 
understanding of how or why students select colleges is 
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important to marketers (Wilkie & Gardner, 1974). 

In an attempt to understand how and why students 
se 1 ect certain co 1 1 eges , marketing researchers have 
investigated the possible relationships among: (a) 

selection of college (purchasing behavior), (b) media 
choice (tel evis ion , radio announcement , or printed 
communication), and (c) personality of the consumers 
(in this case, students) (Kassarjian, 1971). 

Kassar j ian (1971, p. 416) concludes that several of 
these research endeavors are not scientifically sound, 
in that they had been conducted by a shotgun approach 
with no specific hypotheses or theoretical 
justification. Nonetheless, the psychological makeup of 
the student provides marketers with a richer basis for 
understanding student behavior than do demographics 
alone . 

For this reason marketers rely on demographics in 
combination with psychographics . Psychographics 
includes two distinct var iabl es : 1 if e-sty 1 e and 

personal ity (Assael , 1987) . Psychographic prof i le is a 
process whereby students * wants , needs , and demands are 
ident if ied as a direct resu 1 t of survey data ( France se , 
1988). The advertising element of marketing analyzes 
both the information processing and information 
environment of the consumer . These analyses assist in 
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the development of the design of the final product 
(Bettman, 1975; Bettman & Kakkar , 1977; Day, 1976; 
Jacoby, Chestnut, Weigl & Fisher, 1976; Schindler, 
Berbaum & Veinzimer, 1987; Summers, 1974; Wilkie, 1974; 
Wilkie & Gardner, 1974; Wilson, 1986). 

Information 

Historically the concept of dissemination of 
information has involved close scrutiny of information 
processing (the understanding of information) and 
information environment (Bettman, 1979; Wilkie, 1975; 
Wilkie & Gardner, 1974). Bettman (1975), one of many 
to study empirically the dissemination of information, 
identify an information environment as having three 
chief elements. These elements include: (a) type of 
information available, (b) amount of information 
available, and (c) how information is presented and 
organized . 

Type of Information 

Wilkie’s (1975) research disclosed that the type of 
information available to the public is directly related 
to the goals and objectives of policy-makers. 

Formulators of policy, concludes Wilkie, focus on the 
public’s knowledge and understanding of information 
and the ease with which that information can be 
processed. Often policy-makers’ goals are to persuade 
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consumers to use and act upon the information presented 
(Wilkie, 1975). . In the case of SB 533, policy-makers 
would like to see students use and act upon the data 
presented in an information index in a manner befitting 
informed consumers (Morgan, 1991). It can be 
ascertained, then, that the goal itself greatly 
influences the type of information made available to 
consumers. Of equal importance, however, is the amount 
of information. 

Amount of Information 

Issues surrounding amount of data have generated 
numerous empirical studies. Summers' (1974) study 
questions whether less inf ormat ionis best for 
consumers. In answer to this question, Jacoby, Speller, 
and Kohn (1974) developed a 3 x 3 factorial design to 
study the effects of quantity of information on choice 
decisions. They reasoned that the public had the 
ability to process various amounts of product 
information. These authors conclude that consumers who 
are provided with less information feel more satisfied 
and less confused; In fact, consumers provided with more 
information made poorer decisions than those consumers 
who were exposed to less information. This problematic 
research caused critics to re-ana lyze the concept of 
information overload. 
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Jacoby, Speller, and Kohn’s (1974) methodological 
weaknesses were avoided by Wilkie (1974). Wilkie did 
not dispute their research premises concerning 
information overload but disagreed with several of their 
methodologies (assessed as errors). Wilkie found, for 
example, that certain conclusions drawn by Jacoby, 

Speller and Kohn were made without the benefit of 
distinct hypotheses. 

Presentation of Information 

Brettman (1976) and Wright (1978) observe that 
information load depends upon the medium utilized to 
present or organize the data. Printed materials such 
as indexes, leaflets, booklets and brochures impose 
fewer processing difficulties than television or radio. 
Consumers who use printed materials for information 
control the length of their exposure to the materials. 

In addition, they control to some extent the order in 
which they examine information. 

Key Elements of Marketing Strategies 
Strategies 1-5 and Their Elements 

The five strategies relevant to this study were 
derived from a conceptual sphere and formulated within 
the scope of a specific framework. In other words, the 
concept refers to traditional marketing concepts and 
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the framework refers to marketing procedures 
(Aaker & Day, 1986). 

Bunge (1961) identified seven key marketing 
elements. In accordance with these elements the 
strategies must be: (a) exact, (b) economical, 

(c) mutually consistent, (d) externally consistent, (e) 
unified, (f) powerful, and (g) fertile. 

Exactness denotes an avoidance of ambiquity. 
Economical in scientific terms purposes that data can be 
explained with minimum rather than maximum assumptions. 
Mutually consistent means the absence of contradiction. 
Externally consistent symbolizes logic and in this study 
refers to the logical flow from concept of a product to 
evaluation of the completed product. Unified stands for 
an organized process. Powerful refers to the 
explanation of data in an accurate manner; and, fertile, 
the seventh element, refers to the generation of new 
ideas and/or insightfulness (Bunge, 1961). 

Principles. Theories. Elements 

According to Aaker and Day (1986), the strategies 
are designed to accomplish certain tasks and are based 
upon marketing principles and/or theories. 

Strategy number one, policy identification, is 
designed to identify the object of interest, i.e., a 
specific policy, service, or program. It is based upon 
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the marketing principle of specification. Because of 
this principle, strategy number one facilitates exactness 
and avoids ambiquity and thus captures Bunge’s (1961) 
first element. With regard to this research, policy 
SB 533 specifically requires investigation of 
institutional and student characteristics of community 
col leges . 

Strategy number two, concept generation, is 
designed to recognize a chief theme or stated purpose of 
a given policy. It is founded upon the marketing 
principles of (a) the establishment of goals, and 
(b) the establishment of objectives (Aaker & Day, 1986). 
In this manner, strategy number two promotes scientific 
economy in'that a minimum of assumptions are applicable, 
Bunge's (1961) second element. As an example, the theme 
of SB 533 is the idea that dissemination of information 
to students will facilitate informed decision-making by 
students and/or their significant others. LACCD's goal 
is to comply with the educational policy, while their 
objective is to increase the information available to 
students. Very few assumptions can be applied in this 
situation 4 . . .. 

Strategy number three, need identification, is 
intended to assess an unfulfilled need. It is 
predicated upon marketing principles of problems or 
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opportunity identification and upon the marketing theory 
of needs assessment (Aaker A. Day, 1986). This third 
strategy facilitates mutual consistency (Bunge's 11961] 
third element) in that once the need in relationship to 
the identified problem and/or opportunity is clearly 
established the risk of contradiction is diminished. 

LACCD has one overall need in relationship to SB 
533, that is dissemination of information by the 
development of the information index. 

The criteria of the Senate Bill reduces the risk of 
contradict ion. 

Strategy number four, product development, is 
designed to create the product, service, or program of 
interest. This strategy is based upon marketing 
principles of segmentation (e.g., the target 
population), gathering of data, and product 
specifications (data input and design of the product 
itself) (Aaker A Day, 1986). This fourth strategy is 
responsible for maintaining external consistency and a 
unified process (Bunge's 1 1961 J fourth and fifth 
elements) by conforming to rules and regulations that 
govern organized product development. 

To illustrate the above, the concept for the 
development of the information index stems from the 
legislature's SB 533. Segmentation or the target 
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population is community college students from LACCD. 

The unit of analysis is a single college student. Data 
gathering involves, in part, secondary analysis of 
characteristics. The students’ characteristics include 
but are not limited to: (a) sex, (b) ethnicity, (c) age, 
(d) unit load, (e) school levels, (f) class schedules, 
and (g) enrollment status. College campus or 
institutional characteristics include but are not 
limited to: (a) types and numbers of awards conferred, 

(b) policies concerning equitable treatment, and (c) 
transfer activity. 

Product specification, that is data input and 
design of the product itself, is conceived as a direct 
result of both student and institutional profiles or 
characteristics in accordance with SB 533. The product 
design is in the form of a reference catalog and 
constitutes written data concerning student and 
institutional (campus) characteristics. 

Strategy number five, product evaluation and 
discussion, is designed to evaluate the finished product 
for usefulness, effectiveness, and relevancy. Often 
when the product is new a feasibility study or pilot 
study is conducted as an integral part of and/or the 
sole research endeavor. This strategy is based upon the 
marketing principles of analysis and interpretation. 
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This fifth strategy incorporates Bunge’s (1961) sixth and 
seventh elements, powerfulness and fertility. 

To demonstrate the above, analysis as a scientific 
process offers explanations of data in an accurate 
manner; whereas, interpretation as a scientific process 
stimulates creative thoughts and facilitates 
recommendations for new or insightful future products. 

Summary 

LACCD’s goal and objective relevant to educational 
policy can best be understood in view of the general 
systems theory. This theory provides the structure from 
which to interpret the interrelationship among: (a) the 

input — educational policy and the requirements of SB 
533; (b) the flow/processing — institutional and 
student characteristics relevant to SB 533; and (c) the 
output — the evaluation of the information index, the 
tangible product congruent with the criteria set forth 
by SB 533 (Bertrand, 1972; Davidson, 1983; Laszlo, 

1972) . 

This prototype information index’s development is 
predicated upon principles of demography, marketing, and 
advertising. Concepts derived from these principles 
that prove crucial to the development of the index 
include information processing and information 
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environment (Assael , 1987; Bettman, 1979; Nesbit & 
Weinstein, 1988; Rives & Serow, 1984). 

Research literature revealed numerous empirical 
studies that dealt with institutional and student 
characteristics, demography, marketing, advertising, and 
information processing and information environment. 
Levels of sophistication among the research varied 
(Cruz, 1985; Lum & Alfred, 1987). 

Certain studies produced compatible findings 
(Centra, 1980; Feldman, 1975, 1976, 1977, 1978, 1979; 
Gray & Brandenburg, 1985). Other studies, however, 
produced conflicting findings (Hunter & Sheldon, 1981; 
Willingham & Breland, 1982). One study (Jacoby, Speller 
et al . , 1974) was marked by methodological 
weaknesses — in particular, by the absence of distinct 
hypotheses . 

From this review it can be surmised that 
information acquisition strategies involve consumers’ 
awareness of the existence of information, comprehension 
of the information, consideration of the use of the 
information, attitude toward the information, and choice 
behavior and usage behavior. Taken together, these 
information acquisition strategies and the principles of 
demography, marketing and advertising, and Bunge’s 
(1961) key elements of marketing constitute the 
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information index (Day, 1976). 

Each article and/or study in the literature review 
facilitated and enhanced the understanding of 
institutional and student characteristics as well as 
product development. For example, the Hunter and 
Sheldon (1981) longitudinal study was appropriate for 
this investigation because it provided historical data 
of one of the Los Angeles Community Colleges 
(LA Pierce). It provided insight with regard to final 
degree objectives, a characteristic identified by SB 533 
as important. 

Bettman, 1979; Wilkie, 1975; Wilkie and Gardner, 
1974 dealt with the historical concepts concerning 
dissemination of information. These works were relevant 
to this research because literature about dissemination 
of information is warranted when a product such as the 
information index is to be developed. 
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CHAPTER 3 



METHODOLOGY 
Research Design 

This chapter describes the research procedures which 
were used to develop and evaluate the information index. 
The purposes of this research were to develop the index 
and to evaluate it for usefulness, effectiveness, and 
relevancy. 

A nonexper imental , descriptive research design was 
utilized to accomplish the purposes of the research. In 
addition, identification, description, and analysis of 
characteristics considered pertinent to the development 
of the information index were facilitated by the use of a 
descriptive research design (Borg & Gall, 1989; Pol it & 
Hungler, 1987; Wilson, 1985). 

Approaches to this research were both quantitative 
and qualitative. One approach was quantitative in that 
characteristics (variables) in this study were quantified 
in the form of frequency distributions, percentages, and 
averages; and, required the use of descriptive statistics 
for analysis (Pol it & Hungler, 1987). The other approach 
was qualitative in that interviews (personal 
communication) with a sample of the intended users of the 
index was conducted. This aspect is properly 
character i zabl e as qualitative because it represents 
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discussion and analysis of phenomena as opposed to 
mathematical or numerical quantification (Pol it & Bungler, 
1987) . 

Secondary Analysis 

A secondary analysis was specific to the development 
of the index. The data analyzed in this investigation 
included but was not limited to survey data (12,926 
questionnaires) and research reports. A secondary 
analysis of these data was appropriate because these data 
address the characteristics considered important in the 
study. Furthermore, in accordance with the concept of 
secondary analysis (Gooding, 1988) the present research 
utilized previously collected data in a manner distinctly 
different than the original collectors' intent. In 
general, the present study reflects a difference in 
purpose, objective, problem, process and outcome compared 
to the original analysts' purpose, objective and so 
forth. 

To illustrate the above, this study’s research 
questions were based upon the criteria of an educational 
policy (SB 533). Data were generated and analyzed within 
the general systems theoretical framework. Also, the 
present research applied a variety of descriptive 
statistics. All of the above facilitated the development 
of a reference catalog (the information index) pertaining 
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to institutional and student characteristics. 

Strengths of secondary analysis include: (a) cost 
effectiveness, (b) expediency, and (c) opportunity to 
utilize variables in new and meaningful ways. One 
disadvantage of secondary analysis is that the 
previously-collected data may not answer all of the 
questions pertinent to the new study (Hyman, 1972; Pol it 
&. Bungler, 1987). 

Discussion of Existing Data Base on LACCD Students 
Population 

Although the population involved community college 
students in Southern California, data for this study were 
representative of an aggregate of information about 
students from LACCD campuses. The subjects included the 
community college students from all nine campuses of the 
Los Angeles Communiy College District. 

These subjects, district-wide, consisted of a female 
student population totalling 55.1% and a male student 
population totalling 44.9%. The ages of this student 
population were broadly distributed as follows: under 20 
(19.5%); between 20-24 (28.3%); between 25-34 (28.9%); 35 
and over (23.3%) (ORPA, 1989). The subjects had diverse 
academic, cultural, and socioeconomic backgrounds. One 
unit of analysis equaled one Los Angeles Community 
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College student. 
Confidentiality and Privacy 
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During the primary-data collection phases, the 
confidentiality aspect regarding the use of the student 
survey questionnaires was addressed by the District’s 
research analysts, the contact person on each campus, and 
the instructors who distributed and collected the 
questionnaires (Conrath, 1991; Prather, 1991). 

Participants were assured of confidentiality by the 
instructors who distributed the questionnaires and also 
by the written instructions introducing the 
questionnaires (see Appendix B) . Although no names were 
used, student ID numbers were considered imperative to 
the process of educational data collection. As stated by 
both Conrath (1991) and Prather (1991), the purpose of 
the data collection was to serve students better. 

The method utilized by this author was secondary 
analysis and although data banks involved the use of 
computers, the privacy rights and the confidentiality of 
the original subjects remained a priority. "The Federal 
Family Educational Rights and Privacy Act of 1974 
(FERPA), known as the Buckley Amendment, provides for 
privacy of student academic records by permitting access 
only by the student and certain authorized persons” 
(Hollander, 1984, p. 53). 
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LACCD’s Office of Research, Planning and Analysis 
considers legitimate researchers to be authorized persons . 
Such persons include but are not limited to LACCD^s 
college faculty/staff and graduate students conducting 
approved , supervised academic research . According ly , such 
individuals are granted permission to utilize the 
District’s data banks. 

The author of this study is a faculty member of 
LACCD’s Pierce College campus. Access to the data base 
was not, however, sought in that professional capacity. 
Rather, official permission to utilize the data was 
sought and granted in this author’s status as a 
doctoral -program academic researcher. Furthermore, the 
concept of the proposed research was discussed in 
advance, prior to data base access, with the Director of 
Research who, at the time, was Nancy Conrath (see 
Appendix C). The use of access codes to enter data bases 
continues to provide confidentiality and privacy for the 
original subjects . 

Samol ing Procedures 

According to Conrath ( 1991 ) , the sampl ing goal was 
to obtain a ten percent sample of students enrolled in 
Spring 1989 classes at first census. A fifteen percent 
random sample of credit, noncredit cross-sections of 
classes was drawn, in order to ensure that the ten 
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percent goal was achieved for all nine college campus 
sites. The random sampling was electronically conducted, 
utilizing computers. 

Samp 1 e 

District-wide, 83X of all classes sampled returned 
questionnaires. The return rate ranged from lOOX at 
Mission to 54% at East. Actual respondents amounted to 
14X of all District-wide, first— census enrollment. After 
"clearing" of survey forms for duplications and unusuable 
returns, the final survey percentage equaled 13. IX (ORPA, 
1989). A numerical perspective concerning the sample is 
presented in Table 2. 

Table 2 

Statistical Presentation of the Sample 



Spring 1989 first-time enrollment census = 99,011 
Original # of desired returns (15X) = 14,851 
Actual # of returns (14X) = 13,814 
Eliminated (unusable) # of returns (0.9X) = 888 
Valid, usable # of returns (13. IX) = 12,926 
Data analysis sample size N = 12,926 



The eliminated or unusable returns were 0.9X, or a 
total of 888. This is interpreted as missing data, as 
Borg and Gall (1989) equated incomplete answers or 
unanswered survey questions to missing data. One method 
recommended to resolve issues about missing data is to 
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remove the missing data from the sample. The District’s 
analysts had already cleared the 1988-1989 student survey 
of a total of 888 duplications and/or unanswered 
questionnaires. Consequently, the District’s research 
analysts removed this data from the sample (ORPA, 1989). 
Structure of Survey Instrument 

The 1988-89 student survey instrument is an 82-item 
questionnaire designed to measure student and 
institutional characteristics (variables). The majority 
of these characteristics are nominal and ordinal (see 
Appendix B) . The survey was originally developed and 
periodically updated to address the needs of Los Angeles 
Community College students (Conrath, 1991; Prather, 

1991). Since students from these campuses are the focus 
of this research, there tends to be congruency between 
the use of data derived from this instrument and the 
present study. 

Because this questionnaire has been distributed 
biennially since 1975 (ORPA, 1989), only a brief overview 
of the structure of the instrument is provided here. 

This tool was developed by the Office of Research, 
Planning and Analysis, Educational Services Division. As 
a closed-ended or fixed alternative questionnaire, the 
survey offered several alternative replies but requested 
the respondents to select only one answer per question. 
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The survey was clearly written. Clarity can be defined 
as: (a) providing short sentences and phrases, (b) 

avoiding incongruent ideas or "double-barreled" questions, 
(c) using simple terms, and (d) stating questions in the 
affirmative (Polit & Hungler, 1987). 

The characteristics of the respondent population 
were taken into account in the design of the survey 
instrument. A special consideration in the design of the 
questionnaire was community college students* ability and 
willingness to reply to questions. Specifically, this 
survey questionnaire met criteria outlined by Polit and 
Hungler (1987): (a) it used simple language, (b) it 
avoided complex issues, (c) it minimized bias by avoiding 
positional or attitudinal questions, and (d) it 
approached sensitive personal information by using 
closed-ended questions that did not require lengthy 
explanations . 

Val id i ty . The survey instrument is a standard 
questionnaire with a face sheet (which requests 
information concerning ID numbers, gender, age, etc.), 
directions (such as length of time to complete the 
questionnaire, and the use of No. 2 pencils, etc.), and 
eight sections. Section A pertains to Educational Goals 
and Plans; section B pertains to Student Enrollment 
Characteristics and Academic Preparation (see 
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Appendix B) . Validity or the degree to which the student 
survey measures exactly what it is supposed to measure 
(Pol it & Bungler, 1987) was assessed in a number of ways. 
Construct and content validity of the survey has been 
established by a panel of experts (the analysts of ORPA: 
N. Conrath, P. Dillon & G. Prather) who evaluated the 
items and the underlying attributes to be measured. 

Face validity was assessed by the instructors who 
distributed the tool, as well as by the analysts. It has 
been determined that the 1988*^89 student survey 
quest ionnaire possesses construct , content , and face 
validity (N. Conrath, personal communications, March 28, 
April 10, and May 4, 1991; G. Prather, personal 
communications June 4, July 11, and September 9, 1991). 

Rel iabi 1 ity . Reliability or the degree of 
consistency with which the student survey measures its 
intended attributes (Polit & Bungler, 1987) is only 
possible if survey questions possess clarity and avoid 
ambiqui ty (Vi 1 son , 1985 ) . Comparisons or data gathered 
biennially since 1975 indicate that confusing or 
ambiguous terms were systematically removed from the 
questionnaires and improved questions were added. Thus, 
the student survey questionnaire was modified as 
necessary in order to maintain clarity and to avoid 
ambiguity (N . Conrath , personal communicat ions , March 28 , 
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April 10, and May 4, 1991). 
Coding of Data 



54 



Variable labels . The research analysts from the 
District coded the data gathered from the survey by 
transforming the information into numerical symbols in 
preparation for computer analysis (N. Conrath, personal 
communications, March 28, April 10, and May 4, 1991; G. 
Prather, personal communications, June 4, July 11, and 
September 9, 1991). For a complete listing of variable 
labels relevant to this study’s research questions, see 
Appendix D. 

The statistical package utilized by the District’s 
analysts was the updated version of Statistical Package 
for the Social Sciences-X (SPSS-X). A preference was 
shown for the SPSS-X program due to its popularity and 
widespread use among researchers and universities (G. 
Prather, personal communications, June 4, July 11, and 
September 9, 1991). 

Data Col 1 ect ion 

Prather (1991) discussed the data collection 
techniques traditionally used by the District. Contact 
persons from all nine campuses are provided with the 
survey questionnaires. Instructors from those classes 
randomly selected for survey are oriented to the 
procedures involved in data collection. Directions that 
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are written on the questionnaires are reviewed with the 
instructors . 

The instructors , in turn, distribute the 
questionnaires to the students in traditional classroom 
settings. The subjects are informed of the purpose of 
the data collection. Directives for completing the 
Scantron answer sheets are reiterated. The students are 
informed that the usual time frame for completing the 
questionnaire is twenty minutes . 

Upon completion, the instructors collect the 
surveys and place them in the mail room of each campus, 
where the contact persons gather them. The 
questionnaires are then forwarded to the data collection 
center, which is either the Office of Research, Planning 
and Analysis itself or a prearranged designated area. 
Analysis of Data for the Information Index 

An information index's function (namely, to 
disseminate written information) can be achieved as the 
result of the identification, description, and 
categorization of phenomena. According to Wilson (1985), 
the types of research questions appropriate for 
identification, description, and categorization of 
phenomena are known as factor-identifying questions. 

They include but may not be limited to: (a) "what are" 
questions, and (b) "is the" questions. There are four 
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major questions in this research: the first three 
research questions of this study are a part of the 
development of the index, while the fourth research 
question involves the evaluation of the index. 

Question one was, **Vhat are the characteristics of 
Los Angeles Community Colleges?" These were determined 
using descriptive statistics to identify, describe, and 
categorize the character is t ics being studied . 

Question two was, "What are the characteristics of 
LACCD students?" These were determined using 
descriptive statistics to identify, describe and 
categorize the character is t ics of interest. 

Question three was, "What trends are evident 
regarding student characteristics?" These were 
determined using descriptive statistics including 
crosstabulat ions and uninterrupted t ime ser ies to 
identify, describe and categorize the characteristics 
being studied. 

Once the product was developed from the secondary 
analysis of student surveys, research reports. District 
reports, catalog data and newsletters, the evaluation 
process began. The information index is described in 
Chapter 4. 
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Evaluation of Developed Information Index 

Population 

The population re 1 evant to the evaluation of the 
information index consisted of community college 
students from LACCD campuses. The unit of analysis is 
a single community col lege student . 

Conf ident ia 1 i ty and Privacy 

Participants who evaluated the index were informed 
that participation was voluntary. Information derived 
from the in— depth interviews was used only for the 
stated purposes of the research. Data from the actual 
interviews were identified only by the date that the 
interviews took place to ensure anonymity and 
confidentiality. The panel of experts were only 
aware of transcripts by subjects # 1 - # 4 to ensure 
anonymity and confidentiality. 

Sampl ing Procedure 

To narrow the population the student body 1 eaders 
were targeted for possible participation. A convenience 
sample was employed. Presidents and/or Vice-Presidents 
of the ASO were approached to part ic ipate in the 
evaluation of the information index. Information 
indexes and cover letters were forwarded to each office 
of the President and/or Vice-President at the nine 
LACCD campuses . 
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Samp i e 

Response rates of those subjects approached to be a 
part of a study can vary due to any number of realities, 
i.e., subjects’ time constraints, other 

responsibilities, lack of interest in the study, and/or 
having been approached to participate in numerous 
studies in a short period of time (Assael , 1987; Borg & 
Gall, 1989; Polit & Bungler, 1987). In view of this 
tendency for response rates to vary, the expectation of 
this author was that one/third of the subjects mailed 
the index and cover letter would actually participate in 
the research process. In reality, four students agreed 
to part ic ipate , each from a dif f erent campus 
(representing 50% of the nine campuses). 

Interview Age nda and Procedure 

An initial telephone cal 1 was placed to the ASO 
Presidents and/or Vice-Presidents of each of the nine 
LACCD campuses. These students were provided with an 
overview of the study and what was involved, with the 
intent of obtaining their agreement to participate in 
the research. As a follow-up, a cover letter and a copy 
of the information index was forwarded to the ASO office 
of each prospective participant (see Appendix F). After 
a period of time in an effort to prompt participants, a 
telephone call was placed to the various ASO advisors to 
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request assistance. As necessary, second, third or 
fourth telephone calls were made in order to encourage 
prospective participants to agree to schedule an 
appointment date, time and location for the interview. 

A predetermined interview-schedule of statements 
was utilized for the interview. The interviews had a 
set period of time of approximately 30 minutes. The 
interviews were tape recorded and the participants were 
interviewed individually as opposed to being interviewed 
in a group. 

The interviews were conducted in the following 
manner: (a) salutations were extended; (b) informal 

conversation took place; (c) the environment was checked 
for quietness, placement of table and chairs, place for 
the tape recorder, and the displaying of the information 
index; (d) the participant was asked if he/she had read 
through the information index; (e) a copy of the 
interview-schedule was provided and the interviewee was 
asked if all the statements/questions were clear; (f) 
clarification was provided as necessary; (g) the formal 
interview began with a focus on the interviewee’s 
personal demographics; (h) the interview closed thanking 
the subject for his/her participation; (i) all 
interviews were transcribed verbatum and the tapes of 
the interviews were saved. 
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Structure of Interview Schedule 

According to Pol it and Bungler (1987), a 
predetermined list of statements or questions known as 
the interview-schedule should be developed prior to the 
actual interview. The objective of each statement or 
question is to address specific areas of interest to the 
research. This will facilitate a focused in-depth 
interview. In addition, focus might also be attained 
by incorporating "forced choice" items (i.e.. Agree or 
Disagree options) as part of the interview. 

Community college students tend to be concrete by 
nature and can best stay on task with structured 
interviews (Campbell, and others, 1984). In view of 
this, it can be understood that interview-schedules may 
include not only predetermined statements but also 
focused statements that can be answered in the form of 
"forced choice" (Agree or Disagree) options. However, 
the issue of "focus" can be problematic in that goal 
driven predetermined interview-schedules can have the 
negative side-effect of generating bias (Scriven, 1991). 

Risks of Bias. Bias can occur when the 
interviewer’s intent is to be certain that a given set 
of topics is addressed in the interviews. 

Unconsciously, the interviewer may focus exclusively 
upon the selected topics of interest with little 
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attention given to unusual or unexpected themes that may 
arise during the interview (Anderson, Ball, Murphy & 
Associates, 1975; Popham, 1988). In order to minimize the 
risks of this type of bias, a goal-free evaluation (also 
known as consumer oriented evaluation) needs to be an 
integral aspect of the interview process (Hadaus, 

Scriven & Stuff lebeam, 1983; Scriven, 1991). Therefore, 
the interview-schedule must not only provide structure 
(i.e., focus: predetermined statements, and "forced 
choice") but also provide for responses that would in 
essence be open ( i.e., open-ended conversation) 

(Scriven, 1991). Explanations of the subjects' 
responses to the interview statements (e.g., agree or 
disagree) provided an open-ended conversation from which 
themes were determined. In this study, these 
explanations and themes were the premise for goal— free 
evaluations which reduced the risks of bias (Anderson, 
et al , 1975; Borg & Gall, 1989; Popham, 1988; Scriven, 
1991 ) . 

This study then utilized both the focused 
and open-ended aspects of the interview schedule. The 
participants were presented with a statement from the 
interview-schedule and asked to agree or disagree and 
then provide an explanation for their response. 

The use of a tape recorder facilitated the 
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identification of expected and unexpected themes (Pol it & 
Bungler, 1987). Also, a panel of judges (three doctoral 
students: faculty from a LACCD campus) reviewed the 
transcripts to assess for theme identification and thus 
minimize the subjective nature of content analysis. 
Pretesting the Index and Interview Schedule 

El imi nation of ambiquit ies is imperative when 
reference materials such as the information index are to 
be assessed as appropriate. In addition, it is equally 
important to eliminate ambiquities with regard to newly 
developed interview-schedules (Borg & Gall, 1989). 

Four community college students were selected to pretest 
both the index and the interview— schedule statements. 
These four students were gathered to review first the 
index with regard to comprehension, perceived attributes 
and overall impression and next the interview-schedule 
for clarity and understanding. An open forum was held 
for ninety minutes during which time ideas about and 
critique of both the index and the interview— schedu 1 e 
took place. The overall opinion concerning the index was 
that it should stay basically as it was, but to 
continue to use pictures before each highlight about the 
campuses. In addition to the above opinion, it was 
concluded that sketches prior to each section 
throughout the index was desirable. However, the 
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interview statements were modified. 

According to Be Ison ( 1968) , students should be 
asked to repeat their understanding of a statement or 
question. These students were asked to repeat what they 
believed each statement to mean. Once a consensus about 
the meaning of a statement was reached, the statement 
was revised to address this consensus. The final and 
revised interview— schedu 1 e was assessed once again by 
the author of this study before it was used in the 
actual research (see Appendix E). 

Discussion: Advantages and Disadvantages of Interviews 

Interviews are personal rather than impersonal . 
Complex feelings or perceptions not possible with 
written instruments can be revealed through interviews 
(Borg & Gall, 1989; Pol it & Bungler, 1987; Wilson, 

1985). On the other hand, interviews that include 
open-ended questions can generate time consuming 
procedures. In addition, the use of a tape recorder can 
cause some participants to edit their responses. Also, 
the interviewer must be skilled in interviewing (Borg & 
Gall, 1989; Pol it & Bungler, 1987; Wilson, 1985). 

The predetermined agenda and specific questions for 
the in-depth interviews facilitate the validity and 
relevancy of the interviews by establishing face and 
content validity (Borg & Gall, 1989; Pol it & Bungler, 
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1987). Interrater reliability was established by a 
panel of three Judges (doctoral students) who completed 
a content analysis assessing the transcribed interviews 
for theme identification (Pol it & Bungler, 1987). 

The interview-schedule itself was free from 
ambiquity, contradictions, and otherwise improperly 
developed statements or questions. All statements or 
questions were relevant to the task at hand. In this 
case, the task was to evaluate the usefulness, 
effectiveness and relevancy of the information index 
developed by this author. 

Question four was, **Is the information index 
useful, effective and relevant?** This was determined by 
in-depth interviews and content analysis of 
transcriptions from those interviews. 

Coding Data Obtained in Interviews 

Certain principles and techniques are important in 
the analysis of interview findings. The coding system 
proposed for this research is consistent with these 
principles and techniques (Cannell, Lawson & Hausser , 
1975) . 

Content analysis . According to Pol it and Bungler 
(1991), content analysis is a method employed to 
systematically and objectively scrutinize written or 
verbal communication (e . g . , transcr ibed interviews ) . 
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The framework for content analysis in this 
investigation included: (a) review of the transcribed 
interviews by the author of this study, (b) 
ident if icat ion of the unit of analysis i . e . , themes , (c ) 
deve 1 opment of a key (or code ) for the themes , (d ) 
development of categories, (e) panel members 
ind i vidua 1 agreement about the presence of the themes , 
thus, (f) interrater reliability of the panel members 
agreement, and (g) analytical review of the overall 
resul ts by the author of this research. 

Units of content analysis^ By definition, content 
analysis requires the quantification and consequent 
examination of specific content elements of written 
or verbal communication (Golden, 1976; Berelson, 1954). 

The examination of specific elements of 
communication can best be conducted after a unit of 
analysis has been selected. Units of analysis can vary, 
(e.g. , words, themes, characteristics, items, 
space-and-t ime measures). Their use depends upon the 
nature of the communication and the focus of the 
research. The units of analysis for the content 
analysis of this study are themes. According to Berelson 
(1954) the theme is among the most useful units of 
content analysis because it takes the form in which 
issues and attitudes usually are discussed. To 
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demonstrate, the theme expense emerged (for the most 
part) in relation to responses to statements categorized 
as relevant information. This theme is indicative of the 
subjects" attitude toward the financial crisis that the 
Los Angeles Community College system is experiencing and 
their concern about the overall high cost of an 
education. 

Typically units of analysis within a content 
analysis are counted. In fact, Banks"s study (1976) 
found that themes in books occurred a maximum of eighty 
times and a minimum of six times. In order for a theme 
to be given consideration in this research, it had to 
occur at least two times throughout the entire set of 
transcribed interviews. Some themes appeared with more 
frequency than other themes. Actually, the number of 
times a theme occurred in this research ranged from a 
minimum of three times to a maximum of nineteen times. 

For example, the themes ethnicity and expense both 
occurred three t imes ; decision-making occurred twelve 
times; while, the theme knowledge occurred nineteen 
t imes . 

Themes can be defined as: (a) assertions about 
subject matter , (b) major ideas about subject matter , or 
(c) concepts about subject matter (Banks, 1976; 

Berelson, 1954; Polit & Bungler, 1991). In this 
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research , themes (attributes ) referred to concepts , 
(e.g., concepts of achievement, knowledge or humor), and 
the information index represented the subject matter. A 
total of eleven themes were deemed present by the author 
of this dissertation. These themes were numbered 
(key/code) one through eleven, e.g., 1 = achievement 

(see Table 3) . 

Table 3 

Kev/Code to Eleven Themes 



1 = achievement 

2 = knowledge 

3 = decision-making 

4 = motivation 

5 = ethnicity 



6 = expediency 

7 = sel f-conf idence 

8 = comfort 

9 = marketing 

10 = expense 

11 = humor 



Categories 

Wilson (1985) indicates that researchers need to 
show rationale, legitimacy and relevancy if the 
categories selected for particular studies are to be 
considered scientifically acceptable or valid. 

Rationale . Categories designed for this study 
facilitated the evaluation of the information index 
because they grouped data that pertained to: useful 
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information, relevant information, and effective 
packaging of the index. 

Leg i t imacy . These categories represented a 
legitimate component of content analysis methodology. 

In this context, the categories were devised to organize 
and/or yield data congruent with the present research. 

Re 1 evance . In this investigation, the categories 
organized data identified as useful, relevant and 
effective packaging. This data was directly related to 
the fourth research question, "Is the 
information index useful, effective and relevant?" 

Category: useful information. Eight interview 
statements (numbered 1, 2, 3, 4, 10, 12, 16 A 17) which 
were based on SB 533 criteria were categorized as useful 
because they represented information considered: (a) 

serviceable, (b) helpful, and (c) beneficial to 
community college students (Morgan, 1991; Willingham A 
Breland, 1982). 

Category: relevant information.. Nine interview 
statements (numbered 5, 6, 7, 8, 9, 11, 13, 14 A 15) 
also based on SB 533 criteria were classified as 
relevant because they were indicative of information 
identified as: (a) pertinent, (b) applicable, and (c) 

germane to community college students (Morgan, 1991; 
Willingham A Breland, 1982). 
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Category; ef f ect ive packaging of inf ormat ion . Five 
statements (numbered 18, 19, 20, 21 4 22) which were 
based on marketing principles were categorized as 
effective packaging because they represented information 
concerned with: (a) advertising and (b) marketing a 

product (Aaker & day, 1986; Assael, 1987; Jacoby, 
Chestnut, Weigl & Fisher, 1976). 
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CHAPTER 4 



RESULTS 

A nonexper imental , descriptive design was employed to 
accomplish two purposes in this research: (a) the 
deve 1 opment of the informat ion index , made possible 
through a secondary analysis of existing data; and (b) 
evaluation of the informat ion index through in-depth 
interviews. Content analysis was utilized to analyze the 
interview responses . 



The Information Index 

LACCD students provided the primary data base for 
this research (ORPA, 1989). Existing data from student 
surveys, research reports. District reports, newsletters 
and catalogs were examined through the process of 
secondary analysis for the purpose of answering the first 
three research quest ions . Results are highl ighted in 
this chapter but are evident in their entirety in the 
Information Index which can be found in Appendix G. The 
resultant index itself is 79 pages in length and is the 
compilation of data about all nine campuses. A major 
portion of the information index is the resul t of an 
electronic review of one data base which consisted of 
12,926 student surveys. Crosstabulation within this 
particular data base provided a comparison of several 
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character i st ics . A ten year (1980*s) uninterrupted time 
series of various data bases (surveys and District 
reports) facilitated the comparison of characteristics of 
interest. The index was formulated in a manner designed 
to provide easy access to statistical data regarding 
institutional and student characteristics. To provide 
some variation in the presentation, pictures, drawings, 
pie graphs, and tables were used throughout the index. 
Rationale for Organization of the Index 

The organization of the index was intended to 
provide the reader with easy access to information. The 
index provides acknowledgement and accuracy statements, 
list of tables and figures, five sections of data, and 
appendices. In the introduction to the information index 
the following is explained in detail: (a) arrangement of 

the information, (b) definition of the index, (c) purpose 
of the index, (d) distinctiveness of the index, and (e) 
formal plans to update the index (see Appendix G) . 

Research Question 1 

Research question 1 asked. What are the 
characteristics of Los Angeles Community Colleges? This 
question was formulated with respect to institutional 
characteristics derived from criteria set forth by Senate 
Bill 533 (Morgan, 1991) (see Appendix A). Institutional 
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characteristics which addressed research question number 

1 were: (a) types and numbers of awards, (b) 
institutional policies and services that ensure equity, 
and (c) transfer activity (Report No. AID— 002— GDK, 1990; 
College Catalogs 1992-93). 

Overview: Types and Numbers of Awards 

Of the nine campuses that comprise the LACCD system. 
Pierce college awards the majority of degrees with an 
average figure of 906.3 degrees or 23.1% per annum. East 
LA awards the second largest number of 660.7 
or 16.8%. Trade-Technical college confers 770.3 
certificates or 47.0%. East LA confers the second largest 
number of certificates with a figure of 216 per year or 
13.1%. 

The nine campuses award 5570 degrees 
and certificates on a yearly basis. Complete statistics 
are provided in the information index: Section 3, Figures 

2 & 3, and. Table 1 (see Appendix G). 

Overview: Policies and Services 

Throughout the nine campus system approximately 7114 
students benefit from financial aid services. The 
Extended Opportunity Program and Services (EOP&S) service 
an average of 4893.3 students. 

A smaller group comprised of Foreign Students (about 
1627 students) receive Foreign Student Services. 
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Aggregate data can be located in the information index: 
Section 3, Table 2. (see Appendix G) . 

Overview: Transfer Activity 

Data that pertains to transfer activity was 
restricted to students who transferred directly from a 
Los Angeles Community College to a four-year public or 
private college on an annual basis. Complete descriptive 
statistics concerning transfer activity can be located in 
the information index: Section 3, Table 3 (see 
Appendix G) . 



Research (Question 2 

Research question 2 inquired. What are the 
characteristics of Los Angeles Community College District 
students? These characteristics were drawn from criteria 
established by Senate Bill 533 (Morgan, 1991) (see 
Appendix A). Student characteristics which addressed 
research question number 2 were: (a) goals and plans, 

(b) school performance and/or academic characteristics, 

(c) completion time for AA degree, (d) typical financial 
costs, and (e) evaluation of campus services (ORPA, 

1989; Report No. SEC-003-PD, 1990). 

A synopsis of the statistical data for research 
question 2 follows. Students identified their goals and 
plans which included: (a) subject areas of interest, (b) 
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reason for attending college, (c) immediate degree 
objective, (d) final degree objective , (e ) transfer 
plans, and (f) the reason a student chose to enroll at a 
particular college campus. 

Overview: Goals and Plans 

Students surveyed indicated the percentage 
of interest they had in various subjects. For 
example, the subject areas of greatest interest were 
Business/Office Occupations (29.2%). Personal goals and 
plans of students influenced their perception concerning 
subject areas of interest. To illustrate, students 
enrolled for the distinct purpose of up-dating office 
skills perceived Business/Office Occupation to be the 
most important subject areas of interest. Comprehensive 
data regarding research question 2 is located in the 
information index: Section 4, Figures 4-9; and. Tables 
4-8 (see Appendix G) . 

Research Question 3 

p 

Research quest ion 3 asked , What trends are evident 
regarding student character ist ics? These trends were 
based upon criteria set forth by SB 533 (Morgan, 1991) 
(see Appendix A). Trends concerning specific student 
characteristics which addressed research question number 
3 were: (a) sex, (b) ethnicity, (c) age, (d) unit 

load, (e) school levels, (f) class schedule, and (g) 
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enrollment status (ORPA, 1989; Report No. AID— 002-GDK, 
1990). 

Overview: Trends 

Throughout the LACCD campuses female students 
total 44% and males 56%. The trend four years ago 
indicated the opposite; in other words, at that time 
female students outnumbered male students (ORPA, 1989; 
Report No. AID-002-GDK, 1990). The colleges culturally 
diversed student population included: Latinos 34%, 
Caucasian 30%, African-Americans 18%, Asians 16%, and 
Others 2% (ORPA, 1989; Report No. AID-002-GDK, 1990). 

A crosstabulation of trends revealed that an 
overwhelming number of Asian students enrolled at LACCD 
colleges were: (a) 20-24 years of age, (b) carried 12 or 

more units, (c) were classified as sophomores, (d) 
attended day classes, (e) intended to transfer to a 
foui — year college, and (f) were continuing students. An 
uninterrupted time series showed that during the 1980*s 
the number of students enrolled in day classes decreased 
by 0.3%; those enrolled in day and evening classes 
increased by 0.2%. Enrollment in evening classes 
increased by 0.1%. In-depth statistical data in response 
to research question 3 concerning the previously 
identified trends in student characteristics can be 
located in the information index: Section 5 (see Appendix 
G). 
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Evaluation of the Inf ormat ion Index 

Research question 4 differed from the first three 
research questions in that it required the generation of 
new data. A separate section has been utilized to 
examine it. 

Samp 1 e 

The subjects who participated in the in-depth 
interviews were members of student government (see 
transcripts in Appendix H) . They were three presidents 
and one vice-president of the Associated Student 
Organization (ASO) for Los Angeles Community Colleges. 

As such, these individuals were actively enrol led as 
community col lege students. 

The four interviewees in this study were: (a) 

100% minority, (b) from 18 to 25 with a mean age of 21.75 
years, (c) 75% male, (d) 100% sophomores, (e) on their 
particular campus for a length of time which ranged from 
2 to 3 years with a mean of 2.25 years, (f) 75% ASO 
presidents whose length of time as ASO presidents ranged 
from 2 to 6 months with a mean of 3.6 months, and (g) 25% 
vice-president whose length in office was for 6 months 
* (see Table 4). 




Research Question 4 

Research question 4 inquired. Is the information 
index useful , effect ive and relevant? Data for this 
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question was derived from in-depth interviews using a 
content analysis process to minimize author subjectivity. 

Table 4 

Interviewee Demographics 



Subjects # 1-4 

#1 #2 #3 #4 



ETHNICITY 

AGE 

GENDER 

LEVEL OF SCHOOL 
TIME ON CAMPUS 
TIME ASO PRES. 

TIME ASO VICE-PRES. 



Latina Sri-Lanka 

18 23 

F M 

Soph. Soph. 

2 yrs. 3 yrs. 

3 months 

6 months 



African- Hispanic- 
American Mexican 
25 21 

M M 

Soph. Soph. 

2 yrs. 2 yrs. 

6 months 2-3 months 



Content Analysis 

Initially the content of the transcribed interviews 
was assessed for themes by this researcher. 

Consequently, a key for the themes was developed. An 
example of one of the themes is achievement. For a 
complete key/code and list of the eleven themes, see 
Table 3 in Chapter 3. The three judges were then 
utilized to verify theme identification (agreement) of 
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the subjects* responses to the interview— schedule 
statements. The judges were provided with; (a) directions, 
(b) key to the themes, (c) verbatum transcriptions of 
statements, and (d) interviewees responses. 

Rel iabi 1 itv and Agreement 

According to Pol it and Bungler (1991, p. 373), in 
studies similar to this research, "reliability is a 
function of agreement." Inevitably, the study interrater 
reliability referred to agreement among the judge panel 
members. Sixty-six percent agreement was required in this 
study to establish reliability. For the key to the 
agreement and results concerning agreement, see Table 5. 

Table 5 

Percentage of Agreement Vith Theme(s) in This St udy and 
Frequencies of Themes 

Category: Useful Information 

Themes Emerged: 1, 2, 3, 4, 5, 6, 7, 849 (total = 37 x) 

X of Agreement of Panel: 66X 22x and lOOX 15x (= 37x) 

Category: Relevant Information 

Themes Emerged: 1, 2, 3, 4, 5, 6, 7, 8, 9& 10 

(total = 35x) 

X of Agreement of Panel: 66X 18x and lOOX 17x (= 35x) 

Category: Effective Packaging of Information 

Themes Emerged; 2, 3, 4, 6, 8, 9, 10 A 11 (total = 20x) 

X of Agreement of Panel: 66X 13x and lOOX 7x (= 20x) 

( table continues) 
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Note . Key to % of Agreement Among the Judge Panel 
and Frequency Distributions of Themes 



1.00 = 
.66 = 
.33 = 



Themes 

1 

2 

3 

4 

5 

6 



lOOX = 3 judges/ total agreement about theme(s) 

66X = 2 judges/ majority agreement about theme(s) 
33X = 1 judge/ minority agreement about theme(s) 
Frequencies Themes Frequencies 



6 7 7 

19 8 8 

12 9 10 

11 10 3 

3 115 

9 



Forced Choice: Agreement or Disagreement 

Throughout the interviews subjects were provided 
information in the following manner: (a) agreement or 
disagreement with a given interview statement, and (b) 
open-ended conversation with regard to the interview 
statement. Table 6 provides data concerning the 
interviewees agreement or disagreement with the 
twenty-two interview statements. 



Agreement or Disagreement With Interview Statements by 
the Interviewees, on a Category by Category Basis 




Level of intensity of agreement or disagreement 
with regard to the categorized statements in this study 
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Tab 1 e 6 

Subjects* Agreement or Disagreement With 
Interview Statements 



Interview Statements 

Useful Information 

1 

2 

3 

4 

10 

12 

16 

17 

Relevant Information 

5 

6 

7 

8 
9 

11 

12 

13 

14 

15 

Effective Packaging 

18 

19 

20 
21 
22 



Subjects 



1 2 3 

AAA 
AAA 
AAA 
AAA 
A *A A 

AAA 
AAA 
A A D 

A *A A 

AAA 
AAA 
AAA 
AAA 
AAA 
AAA 
AAA 
AAA 
AAA 

A A D 

A A D 

D A A 

A *0 A 

D A A 



4 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 

A 



Note . Key: A= Agree; D= Disagree; ♦= Qualified Response 

.was not sought. Therefore, a Likert scale was not 
employed; instead, a forced choice technique was used in 
conjunction with the interview process. The following 
discussion includes information about the agreement. 
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disagreement and qualified responses of the subjects with 
regard to the interview statements. 

Category: useful information. Three of the four 
subjects were in agreement with statements categorized 
as useful information. One qualified response related 
to statement number 10. The qualification stipulated 
that inclusion of information about other students in 
the index required sensitivity and diplomacy. 

Disagreement occurred in response to statement number 
17. One subject felt that there was no need to include 
definitions of terms in a reference catalog. 

Category: relevant information. A difference of 
opinion surfaced with regard to statements categorized 
as effective packaging. Three of the four subjects at 
all times were in agreement with statements numbered 
from 18 to 22. However, in reference to statement 
number 18, one subject indicated that animated cartoons 
or pictures make no difference, if the person reading 
the catalog is interested in their education or had 
made plans. The majority of the interviewees (the 
remaining three subjects) felt that animation, cartoons 
or pictures are perfect for a catalog. With regard to 
statement number 19, color versus black and white 
catalogs generated discussion. One interviewee 
commented that color or black and white did not affect 
the information. Just the appearance of the catalog. 
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The other three subjects indicated that color is exciting 
and good to use in a cat a 1 og . Statement number 20 , 
length of the catalog, also generated a difference of 
opinion among the subjects. One respondent felt that the 
length of a catalog is not a factor; instead, it is 
important for a catalog to be easily read and 
understood . However , the remaining three interviewees 
indicated that the shorter the catalog, the better. In 
reference to statement number 21, one qualified 
disagreement was offered. Glossy paper is considered 
unnecessary by one subject . Three of the four 
interviewees indicated that glossy paper is attractive 
and desirable. The last point of disagreement involved 
statement number 22, the size of print to be used in the 
index. One participant indicated that the size of the 
print to be used in a catalog is less important than the 
availability of the information. On the other hand, the 
remaining three subjects commented that large to 
moderately large print is best, particularly if one has 
problems with vis ion . 

Each of the statements categor ized as effect ive 
packaging el icited one subject's disagreement (total of 
five disagreement) and thus ranked the category of 
effective packaging as the one category with the most 
disagreements. Nonetheless, features such as: (a) 
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animated cartoons and/or pictures , (b ) co 1 or f u 1 versus 
black and white catalogs, (c) short versus long catalogs, 
(d) use of glossy paper, and (e) large to moderately 
large print proved to be crucial aspects of developing a 
product. According to Jacoby, Chesnut , Weigl and Fisher 
(1976), it is usual for controversy or difference of 
opinions to arise concerning the appearance or packaging 
of products. Normally, marketing experts expect 
consumers to have different perceptions about products. 

One interviewee * s recommendation. First, it was 
recommended that since student government officers were 
interviewed, more emphasis needs to be placed on student 
government in the index itself. This interviewee 
indicated that awareness of student government is 
important because awareness could lead to involvement, 
and that participation in student government helps to 
build organizational skills. Second, according to this 
respondent , much more emphas is should be placed 
on foreign and minority students. Increased exposure to 
aspects of cultural diversity will facilitate better 
understanding among students. Last, this respondent 
indicated that as much as possible should be included 
in the information index with regard to finances, i.e., 
scholarships . 
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CHAPTER 5 



DISCUSSION AND RECOMMENDATIONS 



In this dissertation a nonexperimental , descriptive 
designed study was employed to investigate the development 
and evaluation of an information index. An expansive 
literature review cited studies which delineate and 
support the purposes of this research. 

Methodologies include secondary analysis of 
existing data and content analysis of transcribed 
interviews. These methodologies generated results to ^ 
address the research quest ions posed by this author . 
Purposes. Theory and Strategies 

The two purposes of this study were to develop the 
information index and to evaluate the index. One general 
theory and several specific strategies were utilized to 
address these purposes. Ludwig von Bertalanf f y * s General 
Systems Theory provided a systematic method for 
approaching the interrelationship among: (a) educational 

policy (i.e., SB 533), (b) response to the policy 
(descriptive research and consequent development of the 
index), and (c) evaluation of the index (Klir, 1969; 
Scherer, 1981; see Figure 2). To demonstrate, the SB 533 
proposed that availability of information to consumers of 
education, namely students and their sign if icant others 
could faci 1 itate informed decision-making. An 
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information index was developed as a product that could 
f aci 1 i tate dissemination of informat ion . Evaluat ion of 
the index indicated that the public interested in having 
information from which to make informed decisions. 

In addition, the development and evaluation of the 
information index was predicated upon five distinct 
strategies (see Figure 2, in Chapter 2). These strategies 
were based upon well-grounded marketing theories and 
principles (Aaker & Day, 1986). 

Summary of Results: Questions 1-3 

The first three research questions involved the 
development of a tangible product, the information 
index. They dealt with: (a) institutional 
characteristics, (b) student characteristics, and (c) 
trends concerning specif ic student characteristics . 
Secondary analysis of existing data bases provided the 
statistics necessary to answer these questions. 
Descriptive statistics such as pie graphs and frequency 
d istr ibut ions were used to describe these 

characteristics. The data generated from these research 
questions resulted in the formation of the information 
index, a reference catalog (see Appendix G) . 

Summary of Resu Its: Quest ion 4 

The fourth research question involved the evaluation 
of the information index. Unlike the first three 
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questions, new data was generated from transcribed 
in-depth interviews which were analyzed through content 
analysis. Data was described, in part, through the use 
of descriptive statistics such as percentages to determine 
the presence of identified themes. Evaluation of the index 
was in keeping with traditional marketing strategies, and 
influenced the decision to speculate about: (a) refinement 

of the information index, (b) possible need to delay the 
production of the index, and (c) overall feasibility of 
catalogs such as the information index. 

Discussion of Findings Related to Research Questions 

Development of the Information Index 

Research question 1 asked. What are the 
characteristics of Los Angeles Community Colleges? This 
question was formulated with respect to institutional 
characteristics derived from criteria set forth by Senate 
Bill 533 (Morgan, 1991) (see Appendix A). The 
institutional characteristics include: (a) types and 

numbers of awards, (b) institutional policies and 
services that ensure equity, and (c) transfer activity 
(Report No. AID-002-GDK, 1990; College Catalogs, 

1992-93) . 
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Research question 2 inquired, What are the 
characteristics of Los Angeles Community College District 
students? These characteristics are drawn from criteria 
established by Senate Bill 533 (Morgan, 1991), (see 
Appendix A). Student characteristics include: (a) goals 

and plans, (b) school performance and/or academic 
characteristics, (c) completion time for AA degree, (d) 
typical financial costs, and (e) evaluation of campus 
services (ORPA, 1989; Report No. SEC~003~PD, 1990). 

One particular study concerned with student 
characteristics provided an unusual perspective. Baird 
(1984) in departure from other researchers 
(i.e., Breland, 1978; Humphreys, 1968; Wilson, 1983; and, 
Goldman A Slaughter, 1976) incorporated characteristics 
such as campus environment and campus services to explain 
concrete variables such as grades and high school and 
college grade point averages. Baird’s (1984) study 
speculates about such issues as motivation and success of 
college students (GPA’s represent indicators of 
motivation and success). 

This study generates evidence which agrees with 
Baird’s work. For example, one could interpret LACCD’s 
open door policy and marketing strategies as being 
crucial campus services which directly or indirectly 
influence the college environment. Xn this respect, the 
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policy and marketing would act as determinants, not 
indicators, of motivation and success. 

Alteration in campus services and subsequent changes 
in the campus environment could become the catalyst for 
an increase or decrease in student grades and GPA’s 
(Baird, 1984). It can be theorized that: (a) current 
increases in community college tuition fees (which affect 
the open door policy), (b) ongoing debates about the 
feasibility of the open door policy, and (c) reduced 
funding for marketing might have an unforeseeable impact 
on the students themselves. Most likely, variables such 
as high school grades and high school and college GPA 
would be affected. 

Research question 3 asked. What trends are evident 
regarding student characteristics? These trends are 
based upon criteria set forth by SB 533 (Morgan, 1991), 
(see Appendix A). Trends concerning specific student 
demographics involve the following: (a) sex, (b) 
ethnicity, (c) age, (d) unit load, (e) school levels, 

(f) class schedule, and (g) enrollment status (ORPA, 

1989; Report No. AID-002-GDK, 1990). 

Wilkie’s (1975) empirical study suggested that the 
type of information included in directories, indexes, 
texts, phamphlets or catalogs is directly related to 
goals and objectives of policy-makers. Policy-makers’ 
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goals are to persuade consumers to use and act upon the 
propaganda presented in literature, such as directories, 
indexes, and catalogs. In concurrence with Wilkie’s 
(1975) research, this study incorporated data 
(institutional and student characteristics, as well as 
trends concerning specific student characteristics) into 
the information index based upon Senate Bill 533 
criteria. It can be surmised that SB 533 policy-makers 
expect to have current and prospective students utilize 
the data presented in catalogs with the hope of 
transforming these individuals from uninformed to 
informed consumers (Morgan, 1991). 

In terms of marketing, according to Aaker and Day, 
(1986, p. 618), product evaluation is vital because 
"the aim is to predict market response to determine 
whether or not the product should be carried forward." 

For example, once the information index becomes available 
for the targeted consumers (community college students) 
it is important to assess the subjects’ understanding of 
the index and their intent to purchase the information 
index. If the participants in this study did not 
understand the purpose of the index, or indicated 
absolute refusal to purchase it, future research 
concerning the index would likely be stalled or 
abandoned . 
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roHinl i cat ions Vith the De velopment of the Index 

The initial directions given to the author of this 
study by the District's research analyst, regarding the 
use of data bases proved to be compl icated and 
challenging. Having been handed five floppy disks 
(student surveys data bases) the District analyst gave 
the following instructions. "These are SPSS— X files, 
exported from "Backpack." First you are to copy the 
files to the "Backpack" and then run the files from this. 
Restore the files from the other diskettes: (a) survey 
#♦#01, (b) survey ###02, (c) survey ###03, (d) survey 
###04, and (e) backrest 001. Use the SPSS-X to import 
files from other directories" (Prather, 1991). These 
directives and the process of utilizing computerized data 
bases proved to be rather complicated, therefore, 
specific assistance with regard to the gathering and 
reviewing of data bases was requested, and it was 
granted. Overall the time involved in developing the 
index, that is (a) procuring the data bases, (b) 
reviewing the data bases, (c) having the statistics 
completed, (d) interpreting the results, and (e) putting 
the information into a format appropriate for this 
research took approximately fourteen months. 
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Evaluation of the I nformation Index 

Subjects were from four different LACCD campuses 
which represent fifty percent of the LACCD nine campus 
system. This geographical representation provided an 
appropriate research sample. 

Vest LA College is a suburban campus which serves 
students in the western segment of Greater Los Angeles. 
LA Pierce College, an agricultural or rural campus, 
serves students in the San Fernando Valley. LA 
Trade-Technical College, a city campus unique for 
technological programs, serves students in the central 
city area of the basin of Los Angeles. LA Harbor 
College, a cosmopolitan campus located in the south bay 
area, serves a commercial urban and residential suburban 
community (see Figure 3 in Chapter 3). These subjects 
were difficult to contact due to their busy schedules. 
Furthermore, it was discovered at a later time that a 
breakdown in the District’s courier system delayed 
delivery of both transmittal letters and the information 
indexes forwarded to these individuals. 

Sample ■ - 

Participants in this research were provided with a 
transmittal letter, directions, and a copy of the 
information index which they were to read prior to the 
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interviews. In-depth interviews were conducted, tape 
recorded and transcribed. 

Four subjects participated in the in-depth 
interviews. They were officers of the student 
government, either president or vice-president. Ages 
ranged from 18 to 25. Their ethnic mix reflects the 
overall diversity of the student population. (Complete 
demographics are provided in Table 2, Chapter 4). 

All of the subjects are minorities. Research data 

supports the fact that two of these officers probably 
% 

would be Latino/Hispanic because the largest percentage 
of students in LACCD are Lat ino (34X) - St at ist ics al so 
verified the probablity of having an African American as 
a subject since they account for 18X of the 
districtwide student population. It is less clear why no 
Caucasians or Asians were subjects, as these groups 
comprise 30X and 16X, respectively, of the districtwide 
student population. 

One interviewee was from Sri— Lanka. The statistical 
probability of having a student from this ethnic 
background as a subject was not supported by the data 
gathered in this research. Individuals from Sri-Lanka, 
and all other ethnic backgrounds not previously 
mentioned were classified as ’’Other.** This category 
accounts for 2X of the total districtwide student 
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population (see Appendix G, Section 5). 

The overall literature review indicates that 
distinction between useful information and relevant 
information might be a matter of research experience 
and/or a person’s experience with college students. 
Policy-makers and individuals involved in research 
regarding college students provide their perceptions of 
what constitutes useful and relevant information. More 
straightforward are concepts regarding effective 
packaging. These concepts were provided by marketing 
experts and marketing researchers. 

Themes 

The following themes are discussed as they evolved 
from statements classified as useful, relevant and/or 
effective packaging. This procedure offered an 
organized approach for addressing the themes. Although 
the themes were found to be logical and /or congruent 
with regard to the statements or categories that 
elicited them, the themes themselves were not meant to 
infer nor facilitate the interpretation of the 
usefulness, relevancy nor effective packaging of the 
' inf ormat ion " index . For example, the theme market ing 
evolved from statements labeled as effective packaging 
(which was logical or congruent). However, the theme 
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marketing did not infer nor facilitate interpreting the 
effectiveness of the packaging of the information index. 

There were eleven themes assessed as present 
throughout the interviews. The themes included: (a) 

achievement, (b) knowledge, (c) decision-making, (d) 
motivation, (e) ethnicity, (f) expediency, (g) 
self-confidence, (h) comfort, (i) marketing, (j) 
expense, and (k) hiunor . For their key/code see Table 3, 
Chapter 3. 

Two factors are pertinent to understanding the 
themes. It was necessary to examine the themes from the 
perspective of: (a) the subjects themselves and (b) 

the Los Angeles Community College setting. 

Theme: achievement . The theme achievement appeared 
the most in response to statements categorized as 
relevant information, the second highest for useful 
information. The concept of achievement is logically 
congruent with regard to the categories of relevant and 
useful information. For example, it is conceivable 
that relevant and useful information from a reference 
catalog would elicit concepts such as achievement 
(accomplishment or success) from subjects who have both 
political aspirations and a desire to transfer to a 
university after graduation from the community college. 

Theme : know 1 edge . Knowledge was assessed as 
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present the greatest number of times in reference to 
statements categorized as relevant information and 
second highest in response to statements categorized as 
useful information. Understandably statements involving 
relevant and useful information would generate the 
theme, knowledge (awareness, understanding) from 
subjects seeking the benefits of an education. 

Theme: decision-making . The theme decision-making 
was assessed as present an equal number of times in 
response to statements categorized as both useful and 
relevant information, as might be expected, and third 
in relation to statements categorized as effective 
packaging (an unexpected response). 

Statements categorized as useful and relevant 
logically would generate a concept such as 
decision-making (reaching a conclusion. Judgment). And, 
although this theme was not an expected response in 
relationship to statements categorized as effective 
packaging , i t became apparent how the theme 
decision-making evolved from statements categorized as 
effective packaging. 

The subjects response to statement number 20, 
(length of a reference catalog) and statement number 
21 (types of paper i.e., glossy) indicate that the 
very 1 ength and type of paper would possibly cause 
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students to make a decision about purchasing or reading 
through the reference catalog. 

Theme: motivation . The theme motivation was 
identified as present almost equal across the various 
categories. For example, it was assessed as present 
equally for statements categorized as useful and 
relevant information and one less for statements 
categorized as effective packaging. 

It was immediately clear how statements classified 
as useful and relevant information could generate a 
concept or theme unit such as motivation (incite, 
impel, influence). Initially, it was less obvious how 
motivation could be connected with effective packaging. 

Close -scrutiny of the category effective packaging 
and interviewee responses revealed that the packaging of 
the index itself could increase or decrease motivation. 
For example, two interviewees indicated that short 
catalogs motivated the reader, while long catalogs 
intimidated the reader. 

Theme: ethnicity . The theme ethnicity was present 
only in response to statements classified as useful 
information. The probability that a theme such as 
ethnicity would occur somewhere during these interviews 
was substantiated by several factors: (a) demographic 
make-up of the Los Angeles Community College system, (b) 
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LACCD*s emphasis on awareness of multicultural and/or 
diversed ethnic student population, and (c) The fact 
that all the subjects in this study were minorities who 
had recently sponsored and attended a workshop on 
cul tural diversity. 

Theme: expediency . The theme expediency appeared 
equal ly in response to statements categor i zed as useful 
and relevant information, but occurred only once in 
response to statements classified as effective 
packaging. Expediency (advantageous, convenient) would 
be a concept routinely linked with useful and relevant 
information derived from reference catalogs such as the 
information index. Interviewees responses to statement 
number 18 (use of animated cartoons or pictures) 
indicated that the idea of expediency in relationship to 
effective packaging is appropriate in that animation or 
pictures would expedite the use of a reference catalog . 

Theme : se 1 f --conf idence . The theme self-confidence 
occurred several times in response to statements 
classified as useful information, and only once in 
response to statements categorized as re 1 evant 
information. For example, in response to- statement 17 
(regarding def init ions of terms/glossary) subjects 
stated: (a) "I consider myself to be an average man with 
a limited vocabulary"; and, (b) "It would be easier for 
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average students and people to understand." These 
comments are indicative of degrees of self-confidence. 



Theme: comfort . Evident throughout the interviews 
was the theme comfort (free from worry, relief of 
stress, ease). Most often it occurred in response to 
statements identified as useful information. Twice it 
was evident in relationship to statements defined as 
relevant, and once "comfort" occurred with regard to 
statements categorized as effective packaging. 

Basically the responses that were generated from 
statements concerned with useful and relevant 
information indicate that knowing about things 
provides the student with more personal comfort and 
security. Answers to statement 18 (animation or 
pictures : pi easure) directly equated pleasure and 
comfort . 

Theme: marketing . Marketing is one of the themes 
that was easy to assess for because it is obvious in 
relationship to statements defined as effective 
packaging. Also the theme marketing (selling, 
advertising, packaging) was evident to a lesser degree 
across both remaining categories (i.e., useful and 
relevant information). There seems to be a direct link 
between: (a) the subjects’ perception that Los Angeles 

Community Colleges are providers of services for the 
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public (thus the dissemination of information through 
the use of an index), and (b) the marketability of the 
index itself (the theme was generated in response to 
each of the five statements classified as effective 
packaging) . 

Not surprisingly, responses to statements 
categorized as effective packaging generated the most 
controversy. All of the subjects were in agreement that 
the index had to be packaged in some form in order to be 
distributed. In fact, the majority of the subjects 
agreed with the majority of the interview-statements 
categorized as effective packaging. Nonetheless, there 
was less than total consensus with regard to those 
marketing aspects considered necessary in order to 
distribute a product (e.g., length, color and size 
of print), (see Table 6, Chapter 4). 

Theme : expense . The theme expense occurred during 
these interviews. It was generated for the most part in 
response to statements classified as relevant 
information, and in response to one statement 
categorized as effective packaging. To illustrate, the 
theme expense evolved from responses to statement 8 
(tuition fees, school costs), and statement 9 
(scholarships, awards and public assistance). It is 
interesting that one subject in answer to statement 21 
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use of glossy paper) responsed by commenting, “I 
disagree to an extent because of the cost of glossy 
paper. You have to save money.” 

Theme : humor . Humor represented the eleventh and 
last theme examined. The theme humor can best be 
understood from the perspectives of the subjects in 
this study and the current community college 
environment. To demonstrate, according to Hargie (1986) 
it is a norm to have individuals use humor as a means 
to cope with uncertainty, adversity, and stress. In 
these times of uncertainty and stress brought on by 
financial concerns in the Los Angeles Community 
College campuses, humor can imply strength, and 
maturity. It might also act as an expression of 
character when used in these times of uncertainty and 
stress. Humor occurred the majority of times in 
responses to statements categorized as effective 
packaging, and once in response to a statement 
classified as useful information. For example, in 
response to statement 20 (length of catalog) one subject 
commented, "There’s time, money and trees." Laughter 
followed this comment. In another situation, one subject 
responded to statement 17 (definitions of 

terms/glossary) by making fun of himself, in commenting, 
"I consider myself an average man with limited 
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vocabulary." Laughter followed this comment as well. 
Agreement about these themes from the point of view of 
experts follows. 

Judge panel agreement . Three Judge panel members 
were selected as experts to participate in this research 
because: (a) they are faculty at a LACCD campus, 

(b) they are familiar with the Los Angeles Community 
College District, (c) they possess expert knowledge 
concerning community college students, (d) they have 
extensive knowledge with regard to institutional and 
student characteristics, and (e) as doctoral students 
they are familiar with research procedures. Discussion 
of the Judge panel members* percentage of agreement 
with regard to the presence of the eleven themes 
fol lows . 

Interrater reliability refers to the degree to 
which two out of three experts independently identify 
themes (Pol it & Bungler, 1991). In the present 
research, the interrater reliability was established by 
having the three Judges independently assess the 
transcribed interviews for theme identification. 

Total agreement amounted to 1.00 or 100%; majority or 2 
Judges* agreement amounted to .66 or 66%; while 
identification of a theme by a single Judge represented 
.33 or 33% agreement. The agreement proportion 
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considered appropriate for this study is .66 or 66%. 

All of the eleven themes were assessed as present by at 
least two out of the three Judges. Detail statistics 
concerning percentage of agreement among the panel 
members can be found in Table 6, Chapter 4. No comment 
nor discussion was offered by the panel of experts with 
regard to the themes themselves. The panel identified 
the themes they assessed as present but did not offer a 
perspective or commentary. 

Statements 

The themes resulted from responses to each interview 
statement. These statements were derived from SB 533 
criteria and/or marketing principles (Aaker & Day, 1986; 
Assael , 1987; Jacoby, Chestnut, Veigl & Fisher, 1976; 
Morgan, 1991; Willingham & Breland, 1982). For example. 
Statement # 5 (classified as relevant information) 
states: "The public should have access to information 
about students* academic achievements, goals and future 
plans." To demonstrate. Lines 43-44 page 2 of SB 533 
document pertains to information concerning school 
performance i.e., goals and plans, HS GPA and college 
GPA. Statement # 19 (classified as effective packaging) 
states: "Colorful catalogs are preferred to black and 
white catalogs." This was derived from marketing 
principles concerned with developing a new product. 
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stimulating consumer buying, and distributing a new 
product . 

According to Wilson (1985), the categories in this 
investigation are rationale, legitimate and relevant as 
indicated in Chapter 4. These categories in 
relationship to the interview statements facilitated 
interpretation of the information index’s usefulness, 
relevancy and effectiveness of packaging. This process 
was achieved through the assessment of agreement or 
disagreement with the twenty— two interview statements 
(per category) by the four subjects. Table 6 in Chapter 
4 provides statistics concerning the interviewees 
agreement or disagreement with the twenty-two interview 
statements . 

The four subjects were in total agreement with 
all but one of the statements categorized as useful 
information (useful: # 1, 2, 3, 10, 12, 16 & 17). 

There was disagreement with # 17 concerning the use of 
definitions of terms (glossary). The second subject 
felt it was unnecessary because most terms are general. 
All statements categorized as relevant information 
(relevant: # 5, 6, 7, 8, 9, 11, 13, 14 & 15) were agreed 
with by the four subjects. With regard to statements 
classified as effective packaging (effective packaging: 

# 18, 19, 20, 21 & 22), three of the four subjects were 
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in agreement with each statement. However, this 
category generated the most disagreement in comparison 
with the other two categories. 

The third subject disagreed with statement # 18 
concerning the use of animated cartoons and pictures. 

The subject’s comment indicated that regardless of the 
use or absence of animated cartoons and/or pictures, 
if one is interested in doing what one sets out to do, 
one will read whatever is necessary. In addition, the 
third subject also disagreed with statement # 19 which 
stated: "Colorful catalogs are preferrd to black and 
white catalogs." This subject indicated that it really 
made no difference with regard to the contents Just 
perhaps appearance, and there was therefore no matter 
of preference. The first subject disagreed with 
statement # 20 which stated: "It is easier to read 
through a short catalog rather than a long one." The 
subjects’s exact words were: "I disagree. 

I think that it doesn’t depend on the length of a 
catalog. It depends on how easy or how readable or 
understandable the catalog is made." Statement # 21 
concerned the visual appeal of glossy paper. This was 
disagreed with by the second subject who commented, "I 
would like to disagree to an extent on that because of 
the cost. I don’t think that it is necessary to have 
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it on glossy paper, because you have to save money also. 
Last, statement # 22 "Large or moderately large print is 
preferred to very small print" was disagreed with by the 
first subject. This individual commented, "1 think that 
it doesn’t really matter in regards to as to how large 
or how small the print is. Just as long as the 
information is available." The above data provides an 
answer to the fourth research question with regard to 
the information index’s usefulness, relevancy and 
effectiveness of packaging. 

Answer to the Fourth Research Question 
In answer to the fourth research question. Is the 
information index useful, effective and relevant?, data 
generated by this study provided evidence that the index 
is useful, relevant and can be effectively packaged. 

It is useful within the framework defined by policy 
makers and researchers such as Morgan (1991), and 
Willingham and Breland (1982). All of the subjects 
interviewed agreed that the index was useful with 
exception of one who disagreed with statement # 17. By 
the same criterion, the information index is relevant 
because it fits into the framework of relevant 
information for college students as determined by policy 
makers and researchers (Morgan, 1991; Willingham & 
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Breland, 1982). All four subjects without exception 
agreed with the framework above. Experts agree that the 
items classified as effective packaging represent 
concepts well grounded in marketing principles (Aaker & 
Day, 1986; Assael , 1987; Jacoby, Chestnut, Veigl & 
Fisher, 1976). The statements categorized as effective 
packaging generated a majority of agreement by the four 
subjects. Effectiveness, according to Katz and Kahn 
(1978, p. 224), refers to a product "having effects we 
desire or that we recognize as intentional in the design 
of the thing in question." Intentional in the design of 
the information index is : (a) use of the criteria set 

forth by SB 533, (b) focus on the overall objective of 
the District (increase information available to 
students), and (c) attention to marketing elements 
(e.g., length of index, use of animation, size of 
print). Although some differences of opinion concerning 
the packaging of the index arose, the index nonetheless 
is effectively packaged. In fact the majority of the 
subjects (3 out of 4) agreed with each of the statements 
categorized as effective packaging. 

Limitations of This Research and 
Implications for Further Study 

This nonexperimental , descriptive study used both 
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secondary analysis of existing data bases and content 
analysis of new data derived from interviews. 

Some basic information concerned with the developement 
and evaluation of a product such as the information 
index resulted. The findings of this study, however, 
raised several issues and provided some guidelines for 
further research. The issues were marketing factors such 
as: (a) comprehension of the product, (b) perceived 
attributes of the product, and (c) use of the product 
(Aaker & Day, 1986). 

Comprehension 

Interviewees indicated prior to each interview that 
they: (a) read through the information index and (b) 
understood the statements about to be posed during the 
interview. Comprehension of the interview statements 
were agreed upon. At no time were these subjects 
questioned as to their actual comprehension in regard to 
the index itself. In future research, respondents* 
comprehension of the product should be specifically 
addressed . 

Attributes 

Although a level of intensity of agreement/ 
disagreement of the subjects was not seen as necessary 
in this study, this technique of forced choice might 
have limited the subjects* ability to discuss perceived 
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attributes » advantages and disadvantages of the index 
because forced choice does not provide for degree of 
agreement or disagreement. In future research concerned 
with marketing a product, it might be useful to address 
more ful ly consumers * percept ion of attributes , 
advantages, and disadvantages of the proposed product. 
Use of Product 

Emphasis on the fact that the index was developed 
and based upon criteria set forth by SB 533 might have 
inadvertently contributed to missed information. In 
retrospect, three marketing aspects could have been 
addressed more directly. For example, in future 
research the investigator may choose to (a) ask the 
subjects about the situation in which the product would 
be used, (b) ask the interviewees how frequently they 
would use it, and (c) ask what, if any, product they 
bel ieve it would replace . 

Conclusion: Feasibility of the Information Index 

In conclusion, implications of this research 
suggest that further study take place before any 
definitive recommendation can evolve concerning the 
feasibility of the index. 

The following three recommendations with regard to 
future research are made: 

1. Specifically address marketing factors such as 




122 



109 



comprehension, attributes, and use of the product. 

2. Expand the research to include a sample of Los 
Angeles Community College students who are not officers 
of the Associated Students Organization. 

3. In place of the general systems theory and content 
analysis of interviews, apply information theory to the 
analysis of speech communication (interviews). 

To illustrate the above, measure attitudes about 
the information index by using a Likert Scale to 
ascertain the degree of intensity (i.e., strongly 
agree -agree - no opinion -disagree -strongly disagree). 
In addition, measure understanding of the information 
index by providing the subjects with a moderately short, 
multiple choice test of recall of the content of the 
index (Arnold & Bowers, 1984). This would be done in 
addition to the traditional interview. Next, one could 
measure correlation between attitude and understanding 
about the information index (Arnold & Bowers, 1984). 

Several things have happened during this research 
period that might influence the future development, 
modification and distribution of the information index. 
Los Angeles Community College District's budgetary 
crisis has limited the amount of funding currently 
available to address the development of a reference 
catalog such as the information index. To illustrate. 
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the LACCD*s annual report has been reduced from a more 
expensive, colorful, flossy, 29 -page comprehensive 
report to an inexpensive one page folded, simplified 
leaflet. Student enrollment has dramatically 
decreased districtwide as a direct result of recent 
increases in tuition and unavailability of classes. 

For example, LA Pierce College has lost 2200 full time 
equivalent students and 200 classes since Fall of 1992; 
and LA Pierce intends to eliminate its summer programs. 
The lingering effects of the recession has caused a 
reduction or elimination of numerous state, federal and 
local financial resources once allocated for the 
community college systems. For example, LACCD’s Budget 
Committee has forewarned faculty that the state will 
reduce its funding to T-A Pierce by 4.5 million within 
the next 18 months. In view of these issues it seems 
that further development of the information index will 
be delayed until the District’s budget improves. 

In the event that the financial status of the LACCD 
improves, the following recommendation is being made 
with regard to: (a) further modification of the index, 
(b) publication of the index, and (c) distribution of 
the index to the nine campus bookstores. The 
information index in its entirety could be forwarded to 
LACCD’ s Office of Communication Services. This office is 
located at 617 Vest Seventh Street, Los Angeles, 
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California 90017. This particular office is responsible 
for the modification, publication and distribution of 
literature such as campus catalogs and annual reports. 
Unexpected Consequences of This Research 

As a result of this study, I am encouraged to do 
the following: 

1. Stay aware of the various major educational bills 
in Congress through my membership as a Phi Delta Kappan. 

2. Make my views known to the appropriate legislator, 
(such as John F. Jennings, who is the General Counsel 
for Education in Washington, D.C.). 

3. Question the responsibilities of individuals like 
Patricia Hewitt who is the chief lobbyist for the 
District, and Arnold Brey, who is a representative of 
the California Association for Community Colleges. 

4. Identify who in legislature is responsible to 
monitor compliance to Senate Bill 533? 

5. Ascertain if there is special funding to assist 
colleges toward compliance? 

Dissemination of Information in the Future 

First, I would emulate Kaiser Hospital’s Management 
of Information Systems whereby consumers follow a 
simplified user friendly computer and review information 
pertinent to them. In the case of the index, the 
computers would provide a user friendly menu whereby the 
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consumer could review the section of the index 
pertinent to them. Second, I would emulate California 
State University Dominguez Hill’s Statewide Nursing 
Department, where a sophisticated mail order system 
permits students to order all 1 i terature ( i . e . , books , 
catalogs) at home. In the case of the information index, 
it could be purchased by mail order in its entirety or 
section by section, depending on the consumer’s needs. 
Speculation About the Value of the Index 

Although financial realities dictate that an 
information index cannot possibly be modified, 
publ ished , and distributed throughout the Los Angeles 
Community College District at this time, the importance 
of such a reference catalog cannot be emphasized 
enough. The availability of such information to the 
publ ic would almost assuredly enhance informed 
decision--making by students and would provide an 
invaluable information base for counselors providing 
guidance to potent ial students . 
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SB 533 PAGE 1 

1 September 1 1, 1991 Sratember 9, 1991 An tct to add Chapter 6 (commencing 

2 with Section ^210) to Pan 65 of the Education Code, relating to 

3 postsecondaiy education. 

4 

5 LEGISLATIVE COUNSEL'S DIGEST 

7 SB 533, Morgan. Postsecondaiy education: disclosure of school 

8 performance. 

9 Existing law imposes various r^uirements on institutions in the 

10 public and private segments of hi^er education. 

1 1 This bill would require each of these institutions, commencing July 1, 

12 1993, and each year thereafter, to disclose specified information to each 

13 current and prospective student, |mor to the smdent enrolling or 

14 entering into any financial obli^tions with or through the institution. 

15 The bill would also require each institution, commencing July 1, 19^, to 

16 track annually and to update biennially this information. 

17 The bill, in addition, would require the California Postsecondaiy 

18 Education Commission, in coopmtion with representatives of institutions 

19 of higher education, to analyxe the feasibility and desirability of 

20 making other prescribed information available to students a^ prospective 

21 students, and to submit a report and its recommendations to the 

22 appropriate legislative policy and fiscal committees on or before Octoba 

23 1, 1992. 

24 The bill would not a{^ly to the University of California unless the 

25 Regents of the University of California, by resolution, make it 

26 applicable. 

28 The people of the Sute of California do enact as follows: 

29 

30 SECTION 1. Chapter 6 (commencing with Section 99210) is added to Part 

31 65 of the Education Code, to read: C^CSR KA 1991 

32 99210. The Legislature finds and declares all of the following: 

33 (a) Du^ the past five years the costs of attending colleges and 

34 universities have increased significantly, and the level of st^nt 

35 borrowing and debt has increased drasti^y in response to these rising 

36 costs. In 1989, for example, California's students and their parents 

37 borrowed 1.093 billion dollars through the three federally funded student 

38 loan programsParem Loans for Undergraduate Students (PLUS), Supplemental 

39 Loans for Undergraduate Students (SLS), and the Staffed Program. 

40 (b) One strategy to help stutots avoid unnecessary debt is to 

41 provide greater information about the fill! range of postsecondary 

42 alternatives, and thereby assist students in selecting the ing>itution 

43 that is most relevant to their educational nc«is. 

44 (c) There is increasing concern among citizens, educators, and public 

45 officials regarding 

46 the academic performance of students at instimtions of higher educatkm. 

47 As a result, the federal government has enacted a sunite requiring 

48 colleges and universities to collect and disclose data on graduation 

49 rates to all current and prospective students, beginning July 1, 1993. 

50 ( d) Ca lifornia enacted lepslation in 1989 to enhance the information 

DELETED MATERIAL IS IN BRACKETS Q- ADDED MATERIAL IS CAPITALIZED. 
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1 aviiUble to fiudents wbo were considering enroUing in private ocdleges, 

2 universities, or vocational schools, requiring that these institutions 

3 provide performance lag sheets disclosing information such as (1) the 

4 number and percentage of students who begin and successfully complete the 

5 institution's program; (2) tte percentage passage rates of gr^uates nom 

6 the program on any licensure or certificate eximinatioa required by the 

7 sute for employment in the particular vocational, trade, or career 

8 field; (3) the number and percenuge of students who begin the program 

9 and secure en^loyment in the field for which they were trained; and (4) 

10 the average annu^ starting wages or salary of gr^uates of the 

11 institution's program. 

12 (e) Students should receive equitable treatment within California's 

13 system of higher education, regmess of their income level, ethnic and 

14 racial background, gender, and institution they choose to attend. 

15 (f) The federal government enacted in 1990 a student rigfat-to-know 

16 arid campus security act to require institutions of higher education 

17 Tgcgiv4p£ finaivnml tn pmviflg CtttAiii mfonnation, 

18 including graduation rates. The policy on the state level in this area 

19 should be consistent with, and build from, the federal policy. 

20 9921 1. This chapter shall be known and may be dteo u the California 

21 Student Right to Kn^ Act of 1991. 

22 99212. (a) Commencing July 1, 1993, and each year thereafter, each 

23 instimtion in the public and pri^te segments of higher education shall 

24 provide to each current and prospeedve student, prior to the student 

25 enroUi^ or entering into anv obligations with or through the 

26 iiistitution, the following mmrmation: 

27 (1) The number and percentage of full-time certificate or 

28 degm-seeking under^duate students, by ethnicity attd gender, who 

29 successfully complete a program or graduate from the insutution. This 

30 information shall also indude dau that specifies the actual and average 

31 time spent by all full-time students to complete the entire program or 

32 graduate frra the insdtutioiL 

33 (2) The projected total cost of student attendance which shall 

34 include, but not be limited to, tuition, student fees, nonresident 

35 student tuition, campus housing, estimated costs for books and supplies. 

36 health fees, and ocher miscellaneous campus-based and systemwide fees 

37 that the student shall incur upon enrollmenL 

38 (3) Starting compensation information. If an institution makes a 

39 daim to prospective students regarding the starting compensation for 

40 employment in a particular fidd, the insthutioo shall disclose to the 

41 prospective student detailed stttistics or other infonnatioo necessary to 

42 substantiate the truthfulness of the daim 

43 (4) Any other information relating to sdiool performance that is 

44 required by law to be provided to students or prospective st u d en ts. 

45 Commencing July 1, 1992, an institution of higher education shall 

46 ti^ annually, and shall u^te biennially, the infonnatioo specified in 



48 (c) Prior to July 1, 1992, the California Postsecondary Education 

49 Commission and representatives of public and private institutions of 

50 hi ghgf f<hKitiop shall jointly devdop aitd agree upon a method for 



47 subdivision (a). 
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1 calculati]^ the various factors required to be 

2 included in the information made available pursuant to this section. It 

3 is the intent of the Legislature that this method be compatible, to the 

4 extent posrible, with any federal regulations adopted under the federal 

5 Student Right-to>Know and Campus Security Am. 

6 99213. (a) in cooperation with representatives of institutions of 

7 higher education, the California Postsecondary Education Commission shall 

8 analyze the feasibility and desir^ility of making available to students 

9 and prospective students the following information: 

10 ^ (1) The completion or graduation rate of individuals at an 

1 1 institution, calculated by program or field of study. 

12 (2) The completion or gra^tion rate of an institution reported by 

13 individual schools or academic divisions w ithin the institution. 

14 (3) The transfer rate of a community college, for students who begin 

15 their baccalaureate program at that community college with the objective 

16 of transferring to a university. 

17 (4) The passage rates of graduates in the program, by ethnidty and 

18 grader for any licensure or certificate examination required by the state 

19 for employmrat in the p«rtieiii«f vocational, trade, or mofessional 

20 degree field. 

21 (5) For vocational and job training programs, the number and 

^ percentage of students who begin the program and secure employment in the 

23 field for which they were trami^. 

24 (6) Other institutional outcomes that may be appropriate. 

^ (b) The commission shall submit a report and its rgcomingfiriyt ion s 

26 regarding the requirements of this section to the appropriate policy and 

27 fiscal committees of the Legislature on or before October 1, 1992. 

28 99214. This chapter shall not apply to the University of 

29 unless the Regents of the University of California, by resolution, make 

30 these provisions applicable. 

31 99215. Nothing in this chapter shall be construed to infringe on any 

32 student's privacy rights provided under state or federal law. 

33 SEC. 2. It is the intent of the Legislature that the reporting 

34 provisions for the community colleges required by tlm act he 

35 consistent with the educatioiid and fiscal accountability system 

36 esublished pursuant to Section 71020.5. 
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^onwoOerlholnGomotromonyJobyoutmia. 



t 

a> 6uoi< 

a i4j0Di< 
L 



^ Propress 



ojaoi-riaoo 

atiam-auoo 



37^boid how much did you apand par aa maatar 
lor achool othar than faaa paid dtacity to ttia 
eoAaga? 

Hcl«<a cow 0 ^ Danaporwoa chW 0 ^ books on 
60 ochar achooLralazad com. 



i awm-ti» 

a tum >aMOD 
a IMDl'tWOO 
I aimi.am 

). liMt 



Hava any or tha foOowfng baan problama In 
worUng toward yoiradueatlonalgoan ' 

Plaaaa a alacrofwcrdwf bfl dwinpra ap ofBa i fbraaeh 

g n a rten aamsi^ 



dsthtewtalnty about yoir aUBa or baaraata 
4i.ConfuHon ovar what eocnaa you naad to talrn 
IO.InablBry to araol In yoir iraqutad or I 
coiaaaa baeauaa ara not offarad 
SI.Lacfc of couraaa In yoir araa or Intaroal 
ILPtiyiioalorothirdlaabaiy . . 

SLFamOy raaponaMHUaa 
dC Job raaponalbimiaa 
SSNol anough monay 



4.awi-aaoo 

a-iBn-moD 
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sa^Taflud wtti • eounstlor or iMcfMr aboui your 
•duotionilgosla/plmandeotfw - 



fr.TalM ««T« ooun— lor iboul pOTooil or 
hoolttt proMoniBu ' 

Bl^Tattod wttt 0 cDi wi ii l or oboot l oq ufc Btnortii tor 
tafiilvlDO ^yoo r oollogi/iwhwratty- . 

n.TBlkBd wtti 0 eournoior ortMCtMTibooi 
a cvnr erfindino o Jotaw 




•.OW M lUOiBB 



•0. Hew hM yow EDUCATIOfOL GOAl. (tanalv. 
vootieml, BtB.) diaoasd sine* you 1 
ttand^ iMt eeUogo? 



•i.How hot yeir MiMtIon of • lOJOn fitBUBid 

tinea you ataitad attanding this collaga 7 




62. How hat yoir DECREE COAi. ehanoad 
you ttaitad attanding ttda collaga? 



fc>N—a»fcw>j mrnatt 
•.MBOlwng* 
d.O«n9*a w a MQfw 
Ai OianQad to a iBMar 



C.£vttluatlon ofServloes ^ 



How would you gnda ttia gualBy of ttia tolowltig 



67. Ohantrten and Aaaaaamafd Taattngfi 



IO.( 

71 .nnaneialAlda 
TLEOPAS . ■ 

;^F6od'^'. 

T1 CoOaga BooWoiw 
.TI^CMId 
*7L Stodant AetMItaaand SandeoB 






Ptaaso aalacr one of tfia Ibdou^ ^ ry/mpo maj fbt aaefr 
guastfoa 63 to 7B . IF YOU HAVE NOT USED THIS 
EBtVtCE, FUASEMAHK *F\ 

■ d. Pm 

a.TaacMng 
•C Coflagt Ufarafy 
6& TUlortng/Laamlng Canlar 
M. Adifdaslena Oflico 



OHtoa to Riiaan ra . Wawww eou caa owat Sawwaaa 

dTTwatoTto aaaLLm^ iiinm ma>»i.anBfl aom n 



How would you grade the following canipaa 



PImm aN toormafffmtoOaiAng ms po nws tormeh 
quasttaa 77 aD 8 £‘ 




77. AaoOabiniy of paiUng 

71. Oaanllnaaa of buOdlng imartora 

7H intariorana h o nm arn (heating, eooOng, 
aont&atlen) 

10, Appearance of giounda and building 

11. Ufannr HdUaa 

■2. Student eantardoiaiga 




P nm nn . Ua ,nr w Cowawtotoy Ctotopi a w nt T 
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cniig 



M«lva T. Gilas 
4416 £. Sinova street 
hOB Angeles, CA 90032 
(213) 223-6066 



Dear Nancy Conrath, 

As discussed during our interview, X aa faculty from 
LACCD's Pierce canpus, departsent of nursing and by virtue of 
this eaployee relationship I aa peraitted to utilize data bases 
and/or research reports froa the Office of Research, Planning 
and Analysis for legitiaate educational advanceaent. l 
appreciate your reainding ae of this benefit. 

As you )cnow, Nancy, I aa a doctoral student (candidate) at 
Pepperdine University and I aa conducting a study. The purpose 
of the research is to reaedy certain issues generated by 
educational policy. This can be achieved by conducting a 
descriptive study of both institutional and student 
characteristics . 

This is the intent of ay study. It will provide a process 
useful for responding to education policies. Adainistrators and 
educators will be able to receive aggregate inforaation about 
students otherwise not available in claasrooas. Students will 
be eapowered to aalce inforaed decisions, and overall the study 
will enable the District to assess the educational process of 
each canpus. The culainating product of the study is to be a 
prototype inforaation index derived froa the criteria of the 
education policy. 

Thank you for the interview, and the pezaission to use data 
bases, and research reports; and to reproduce figures and/or 
tables as deeaed necessary to coaplete ay study. Should you 
wish to contact ae, please contact ae et either the address and 
phone nunber provided above or at Pierce caapus, departaent of 
nursing. 



Sincerely, 

7r -h 4 

Nelva T. Giles, RN, MSN 
Associate Professor 



6201 WmnetkJ Avtnue/Woodajnd Hitts/Caitfomia/9l37l/|8l8) 347GSSI 
tes Angttn Cemnwniy Cottc^e Oitcna 
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DATE AND TIME: 
ORIGIMATXNG SOFTWARE: 
ORIGINATING INSTALXATION : 
file ZABEL: 
VARIABLES: 
CASES: 
PRECISION: 
FILE SIZE: 



1991/09/11 22:42:44 

SPSS-X RELEASE 2.2 FOR GCOS 

ZjOS ANGELES CONKDNITY COLLEGES 

CHARACTERISTICS 

12 BASE-30 DIGITS 

45531 RECORDS. 3642480 CHARACTERS 



11 SEP 91 
23:03:18 



SPSS-X RELEASE 2.2 FOR GCOS 

LOS ANGEIES CONKDNITY OOU£GES BULL DPS8000 GCOS -8 



LIST OF VARIABIES ON THE ACTIVE FILE 



NAME 

ID 

PRINT FORMAT: A9 

WRITE FORMAT: A9 



ZIPCODE 

print FORMAT: F5 

WRITE FORMAT: F5 

RESNONRS RESIDENT-NON RESIDENT STATUS 
PRINT FORMAT: FI 

WRITE FORMAT: FI 
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11 SEP 91 8PSS-X RELEASE 2.2 FOR GCOS 

23:03: IB LOS ANGEIES COMMUNITY COLLEGES BULL DPS8000 GCOS-8 

CBARACTERISTICS; 

interest study area OF GREATEST INTEREST 

^RMAT: F8.2 

WRITE FORMAT: FB.2 



VALUE 


LABEL 


1.00 


SOCIAL, BEHAV SCIENCE 


2.00 


NATH, PHYSICAL SCIENCE 


3:00 


FINE ARTS 


4:00 


BUSINESS, OFFICE OCC 


5.00 


LANGUAGES, LITERATURE 


6.00 


HEALTH OCCUPATIONS 


7.00 


FAMILY, CONSUMER STUD 


8.00 


TRADES, APPLIED TECH 


9.00 


PHYSICAL EDUCATION 



ATTEND MOST IMPORTANT REASON YOU ATTEND COL 

PRINT FORMAT: FB.2 
WRITE FORMAT: FB.2 



VALUE 


LABEL 


1.00 . 


SKILLS TO GET JOB 


2.00 


SKILLS TO ADVANCE 


3:00 


TRAIN FOR NEW CAREER 


4:00 


TRANSFER 4-YEAR SCH 


" 5.00 


LANG, NATH SKILLS 


6.00 


GENERAL EDUCATION 


7.00 


PERSONAL INTEREST 


8.00 


OTHER 



IMDEGREE IMMEDIATE DEGREE OBJECTIVE 

PRINT FORMAT: FB.2 
WRITE FORMAT: FB.2 

VALUE LABEL 

1.00 HIGH SCHOOL DIPLOMA 

2.00 OCCUPATIONAL CERTIFICATE 

3:00 AA DEGREE 

4:00 TRANSFER, NO DEGREE 

5.00 UNDECIDED 

6.00 NOT INTERESTED DEGREE 
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11 SEP 91 SPSS-X REX2ASE 2.2 FOR GCOS 

23:03:18 LOS AKGELES CC»IMDKITy COLLEGES BULL DPS8000 GCOS-8 

CHARACTERISTICS: 

FNDEGREE FINAL DEGREE OBJECTIVE 



WRITE FORMAT: F8.2 



VALUE 


LABEL 


1.00 


OCCUPATIONAL CERTIFICATE 


2.00 


AA DEGREE 


3:00 


BA DEGREE 


4:00 


NA OR HIGHER 


5.00 


UNDECIDED 



TRANSCHL SCHOOL YOU WILL ATTEND AFTER TRANSFER 

pjcLfiT rORiiAT: FS.2 
WRITE FORMAT: F8.2 



VALUE 


LABEL 


1.00 


NOT PIAN TO TRANSFER 


2.00 


OTHER COMMUNITY COLL 


3:00 


CAL STATE U CAMPUS 


4:00 


UC CAMPUS 


5.00 


PRIVATE COLL IN CALI 


6.00 


PRIVATE COLL OUT-STA 


7*00 


PRIVATE TRADE-VOCATI 


8*00 


UNDECIDED 



ENROLL MOST IMPORTANT REASON TO ENROLL THIS 

PRINT FORMAT: F8.2 
WRITE FORMAT: F8.2 



VALUE 


LABEL 


1*00 


MIN AOMIS REQUIREMENT 


2*00 


SPECIFIC PROGRAM 


3:00 


GOOD TEACHING 


4:00 


CLOSE TO HOME 


5*00 


CLOSE TO WORK 


6*00 


STUDNT BODY CmPOSITlON 


7*00 


ATRI£TIC->STUDENT ACTIVITIES 


8*00 


QUALITY OF CAMPUS 


9*00 


OTHER 
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XI SEP 91 
23:03:16 



8PSS-X RELEASE 2.2 POR COOS 

LOS AHGEISS OOKKDKm COLLEGES BOLL DPS6000 C005-6 



CHAHACTERISTICS: 

GPA roT.TJP.CF < ntADE POIHT AVERAGE 

PRINT FORMAT: F6.2 . 

WRITE FORMAT: F6.2 



HSCHCPA 



VALDE 


lABEL 


1.00 


3.50-4.00 


2.00 


3.00-3.49 


3:00 


2.50-2.99 


4:00 


2.00-2.49 


5.00 


BELOW 2.00 


99.00 M 


NA-NEV STUDENT 



HIGH 


SCHOOL GPA 




PRINT FORMAT: F6.2 
WRITE FORMAT: F6.2 


VALUE 




LABEL 


1.00 




3.50-4.00 


2.00 




3.00-3.49 


3:00 




2.50-2.99 


4:00 




2.00-2.49 


5.00 




BELOV 2.00 


99.00 


M 


NA-NEH STUDENT 



PRELEVEL HIGHEST EDUCATION BEFORE THTfi roT.TJFC 

PRINT FORMAT: F6.2 
WRITE FORMAT: F6.2 

VAU7E LABEL 

1.00 ELEMENTARY SCHOOL OR LESS 

2.00 SOME HIGH SCHOOL 

3:00 HIGH SCHOOL DIPLOMA 

4 : 00 SOME COLLEGE 

5.00 2-YEAR COLLEGE DEGRE 

6.00 4-YEAR OR HIGHER 
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11 SEP 91 
23:03:18 



SPSS-X RELEASE 2.2 FOR GCOS 

LOS ANGELES aEQfDKITy COLLEGES BULL DPSBOOO GCOS-B 



characteristics; 

CELSIBLE ET.T eTftTJ! TO ENTER UC OR CSU FROM JIIG_ 

PRINT FORMAT: FB.2 
NRZTE FORMAT: FB.2 



VALUE 


LABEL 


1.00 


UC ONLY 


2.00 


UC A CSU 


3:00 


COS ONLY 


4:00 


NOT ELIGIBLE 


99.00 


DON'T KNOW 



ADDCOST J LTJ. COSTS OTHER THAN FEE^JPAID TO ^ 

PRINT FORMAT: FB.2 

NRZTE FORMAT: FB.2 



VALUE 


LABEL 




1.00 


$200 OR lESa 


2.00 


$201 - 


$400 


3:00 


$401 - 


$600 


4:00 


$601 - 


$800 


5.00 


$B01 - 


$1000 


6.00 


$1001 


- $1200 


7.00 


$1201 


- $1400 


B.OO 


$1401 


- $1600 


9.00 


$1601 


- $1800 


10.00 


MORE THAN $1800 



SCHLR5HP TOTAL AMOUNT SCHOLARSHIPS THIS YEAR^ 

PRINT FORMAT: FB.2 
WRITE FORMAT: FB.2 



VALUE 


LABEL 


1.00 


NOTHING 


2.00 


$200 OR LESS 


3:00 


$201 - $500 


4:00 


$501 - $1,000 


5.00 


$l,001-$2,000 


6.00 


$2,001-$3,000 


7.00 


$3,001-$4,000 


B.OO 


$4,001-$6,000 


9.00 


$6,001-$B,000 


10.00 


MORE THAN $8,000 
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11 SEP 91 SP8S-X RELEASE 2.2 POR GCOS 

23:03:18 LOS AKCELES COKHDNlTy OOUECES BOLL DPS8000 CCOS-8 

PR A B A PTFP 1 QTl PQ * 

_gyPL^SST RECEIVEP MOHEY PRWl PDBLIC ASSISTANC 

PRIKT FORMAT: F8.2 
WRITE FORMAT: FB.2 

VALDZ XABEL 

1.00 YES 

2.00 MO 



TgACHINC EVALPATIO M OF TOAgrTMe 

PRINT FORMAT: F8.2 
WRITE FORMAT: F8.2 



VALUE 


LABEL 


1.00 


EXCELLENT 


2.00 


GOOD 


3:00 


SATISFACTORY 


4:00 


POOR 


5.00 


UNSATISFACTORY 


99.00 N 


NEVER USED SERVICE 



MBRARY -EVAIIIATIQM OF UBRARV 

PRINT FORMAT: F8.2 
WRITE FORMAT: F8.2 



VALUE 


LABEL 


1.00 


EXCELLENT 


2.00 


GOOD 


3:00 


SATISFACTORY 


4:00 


POOR 


5.00 


UNSATISFACTORY 


99.00 M 


NEVER USED SERVICE 



o 

ERIC 
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11 SEP 91 
23:03:18 



SPSS-X RELEASE 2.2 FOR CCOS 

UiS AMCEX2S OONKONiry OOXJZGES BULL DPS8000 CCOS-8 



CB^CT^ISTIC S^^^^IO^ or TU TORTKC-LEARKING CZHI- 
PRINT FORMAT: F8.2 





WRITE FORMAT: F8.2 


VAIIJE 




1.00 


EXCELLENT 


2.00 


GOOD 


3:00 


SATISFACTORY 


4:00 


POOR 


5.00 


UNSATISFACTORY 


99.00 


M NEVER USED SERVICE 



ACADCOUN 



EVAUDATION OF ACADEfT<" gPPMSELTHC 
print FORMAT: F8.2 
WIITE FORMAT: F8.2 



VALDE 


LABEL 


1.00 


EXCELLENT 


2.00 


GOOD 


3:00 


SATISFACTORY 


4:00 


POOR 


5.00 


UNSATISFACTORY 


99.00 


M NEVER USED SQCVICE 



PERSCODN > . EVAIUATION OF PER£F pM^T. roPMSgLTNG 

PRINT FORMAT: F8.2 
write FORMAT: F8.2 



VALDE 


LABEL 


1.00 


EXCELLENT 


2.00 


GOOD 


3:00 


SATISFACTORY 


4: 00 


POOR 


5.00 


UNSATISFACTORY 


99.00 


M NEVER USED SERVICE 
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11 SEP 91 8PSS*X RELEASE 2.2 POR COOS 

23:03:18 LOS ANGELES COMKDHITy COLLEGES BULL DPS8000 GCOS-8 

CHARACTERISTICS ; 

_VOCACOUW _gyALUATION OF VOCATIONAL COTTMgET.TMC 

PRINT FORMAT: F8.2 
WRITE FORMAT: F8«2 



VALUE 


LABEL 


1.00 


EXCELLENT 


2.00 


GOOD 


3:00 


SATISFACTORY 


4:00 


POOR 


5.00 


UNSATISFACTORY 


99.00 M 


NEVER USED SERVICE 



PRINT FORMAT: F8.2 
WRITE FORMAT: F8.2 

VALUE LABEL 

1*00 FEMAU 

2 . 00 MALE 



ACE 



ACE CROUP AT BEGINNING OF ACADEMIC YEAR 
PRINT FORMAT: F8.2 
WRITE FORMAT: F8.2 



VALUE 


LABEL 


1.00 


UNDER 20 


2.00 


20 - 24 


3.00 


25 - 34 


4.00 


35 - 54 


5.00 


55 AND OVER 



_CR0UPED_H0URS of ENROLLMENT AT 1ST CENSD 
PRINT ro^T: F8.2 a * * VffrTffV 

WRITE FORMAT: F8.2 
VALUE lABEL 

1.00 UNDER 6 

2.00 6-11 

3.00 12 OR MORE 
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11 8EP 91 SPSS-X RELEASE 2.2 FOR CCOS 

23: 03: IB LOS ANGELES CXamWlTY COLLEGES BOLL DPSBOOO GCOS-8 

char acteri stic s: 

_ ETHHIC2 ETHNIC CROOP^EXPANDED 

PRINT FORMAT: FB.2 
WRITE FORMAT: FB.2 



VALOE 


LABEL 


1.00 


ASIAN 


2.00 


BLACK 


3.00 


HISPANIC 


4.00 


WHITE 


5.00 


FILIPINO 


6.00 


NATIVE AMERICAN 


7.00 


OTHER 


B.OO 


DECLINE TO STATE 



eQTJj.gg 



PRINT FORMAT: FB.2 
MRITE FORMAT: FB.2 



VALDE LABEL 



1.00 

2.00 

3.00 

4.00 

5.00 

6.00 

7.00 
B.OO 

9.00 



CITF 

EAST 

HARBOR 

MISSION 

PI ERCE 

SOOTHHEST 

TRADE-TECH 

VALLEY 

WEST 



o 

ERIC 
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IX SEP 91 
23;03:ie 



8PSS-X RELEASE 2.2 FOR GCOS 

ZiOS ANGELES OOKKDKXTy COLLEGES BULL DPS6000 GOOS-6 



characteristics; 

STDLEVEL STUDEWT CIASS LEVEL, 

PRINT FORMAT: FI 
HRITE FORMAT: FI 

VALUE LABEL 

X BS STUDENT 

2 FRESHMAN 

3 SOPHOMORE 

4 €0 UNITS, NO AA 

5 ASSOCIATE DEGREE 

6 BA-BS PLUS 

DAYEVE DAY OR EVENI NG ClASSES _ 
PRINT FORMAT: FI 
VRITE FORMAT: FI 

VALUE ZABEL 

X DAY 

2 BOTH 

3 EVENING 



ENSTATDS 

PRINT FORMAT: F2 
VRITE FORMAT: F2 

VALUE LABEL 

X.OO FIRST-TIME STUDENT 

2.00 FIRST-TIME TRANSFER 

3.00 RETURNING TRANSFER 

4.00 RETURNING 

5.00 CONTINUING 



o 

ERIC 

hiaifiiifftaiTiTaaa 
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INFOBMATION INDEX 



The following ItrTERVIEV will take place after you have 
reviewed the literature contained within the Infornation 
Index. k\\ of the atatenenta relate directly or indirectly 
to the Infornation Index. 



INTERVIEW SCHEDULE QUESTIONS CONCEHNINC THE INFOBKATION INDEX 



Directiona: Agree or diaagree with each of the following 
atatenenta explain the reaaon for your reaponae. 

STATEMENTS 



1. The nore infornation 
atudenta have the better 
able they are to nake 
deoioiona . 

2. New and current atudenta 

can benefit fron inforna- 
tion about college caapuaea 
and college atudenta. 

3 . Studenta could benefit froa 

a aingle reference catalog which 
would provide data about all nine 
Loo Angeleo Connunity 
Collegea and atudenta. — 

4. Ethnically and culturally 

diveroed atudenta will 
benefit froa general in- 
fornation about caapuo 
culture, college life and 
college atudenta. 

5 . The public ahould have acceoo 

to infornation about atudenta* 
acadeaic achievenento , goalo and 
future plana. — 

6. It la inportant to have 

infornation concerning the 
length of tine it taken to 
ooaplete prograao at 
connunity collagen. — 



agbee disagree explain 
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AGREE DISAGREE 



EXPLAIN 



7. Siudenia abould have acceee 

to eiatieiioe that show the 
leaRib of iiae it took oiber 
■iudenie to coapleie prograae 
at oooouniix collegee. . 

8. Inforaaiion about caapue 
■ervicee, tuition fees and 
other Bcbool coetn nbould 

be available to etudentn. _ 

9. StudentB need accoBB to 

inforaation about Bcbolar* 
BbipB, awmrdB and public 
aBBiBtanoe. _ 

10. StudentB are intereeted 

in inforaation about other 
BtudentB. _ 

11. StudentB need to have aoceoB 
to literature concerninR 
caapuB policioB and 



12. StudentB and/or faailioB are 

intereeted in inforaation about 
the typee of deSreoB and 
oertifioatoB awarded at 
college. -- __ 

13. StatietioB about the nuaber 
of degreoB and certifieatoB 
granted per caapuB ebould 

be available to Btudenta. _ 

14. Inforaation regarding 

tranofern free coaaunity 
col legoB to four-year 
oollegoB iB iaportant. __ 

15. StudentB who aepire to 
continue their education 
abould have acceoB to 
Btat iBtioal information 
about the average nuaber 

of BtudentB who tranefer to 
four-year oollegoB. 
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AGREE DISAGREE 



EXPLAIN 



16. The Mre etudente kDcm about 

a college, the eaaier it ia 
to decide to attend or not to 
attend that college. ^ 

17. Reference cataloge auch 

aa the Infornation Index 
need to include deficit iona 
of terna in order to enaure 
that infornation ia clearly 
underatood. . 

18. Aninated oartoona and/or 

picturea nake reading 
reference oataloga auch 
aa the Infornation Index 
nore pleaaurable. „ 

18. Colorful oataloga 

are preferred to black 

and white oataloga. ^ 

20. It ia eaaier to read 

through a abort catalog 
rather than a long one. 

21. Gloaay (chinny) paper 

often uaed for reference 
oataloga, ia viaually 
appealing. ^ 

22. Large or noderately large 
print ia preferred to 

very anall print. 



IWTERVIEVEE DEHOGRAPHICS 



1. Ethnicity 

2. Age 

3 . Gender 

4. Level at achool 

5. Length of tine on THIS canpua 

6 . Length of tine aa ASO Prea ident 

• " ASO Vioe-Prea ident 

THANK YOU for taking tine fron your buay achedule to aaaiat 
ne with thia reaeareh. 
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Helva T. Giles 
4416 E. Sinova Street 
Los Angeles, CA 90032 
(213) 223-6066 



Dear Associated Student President/Vioe President: 

1 aa a doctoral candidate at Pepperdine University. 
Recently, 1 have developed an Inforaation Index, a reference 
catalog concerning Loo Angeles Couunity Colleges. 

The index is in direct response to Senate Bill 533, 
which is legislature that proposes that couunity colleges 
provide disclosure of certain institutional and student 
oharaoteriotioo to current and future students. 

This research, as part of ay doctoral education at 
Pepperdine University, is uong the first to develop a 
tangible product (the index) for the Loo Angeles Couunity 
(Allege District to address Senate Bill 533'o legislative 
proposals. 

As a participant in this reourch you will be requested 
to do two things: (1) review a copy of Inforution Index 
(forwarded to you); and, (2) be interviewed (your interview 
will be tape recorded, and require 30 ainuteo of your tiae). 

Participation is voluntary and the interview is 
confidential. A research teu (a panel of experts), ayoelf, 
and ay doctoral oouittee will have access to your taped 
interview. The tape will not be for public use. 

A taped interview will euble ae to review what we have 
discussed and to evaluate the inforution index. It will also 
enable ae to aodify and/or otherwise adjust the data in the 
index to better suit the needs of Los Angeles Couunity 
College students. 

Should you agree to participate, u appointaent for the 
interview will be ude with regard to: date, tiae and 
loution on your oupus. If you have uy questions, feel free 
to contact ae at hue and/or at work. 

Thank you so auch for your aosistanee. 

Sincerely, • ^ 

T* 

Helva T. Giles, BN. MSN 
Associate Professor 
Loo Angeles Pierce College 
Nursing Departaent (818) 719-6477 



630) wmneiU Avenue /WcodUnd Httts/CsifonM/9l37l/|Bie) 347G5S1 



Let Ange wi Cewmwty Coacge Oisinci 
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Source: The Journal of College Admission. Winter 1992, 
Number 134. Colleen Morrissey (ed.) Copyright 1992 by* 
the National Association of College Admission Counsel 
Adapted by permission. 



ors < 
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Thank you to the doc t ora i students ( pane 1 of eiperts). 
the Associated Students' Officers (interviewees); and, Nancy 
Conrath. Director of the Office of Research. Planning and 
Analysis (ORPA) and. George Prather. Research Analyst, who 
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TWrORMATTON TWPgy 

Raference infornation ragarding the nine Los Angeles 
CoBoaunity caapusas, with profilas of institutional and 
student charactaristics , for cxirrant and prospective 
students . 

Institutional ehareeterlstles 

Institutional characteristics include: (1) awards 
(degrees and certificates), (2) policies and services; and, 
(3) transfer activities. 

Student eharaeteristies 

Student characteristics pertain to: (1) goals and 
plans, (2) acadexaic perfomance, (3) average ti&e to 
conplete a progran, (4) typical financial costs; and, (5) 
student evaluations of caopus services. 

Trends concerning specific s tudent eharaeteristies 

Trends refer to the following demographics: (i) sex, 
(2) ethnicity, (3) age, (4) unit load, (5) school levels, 
(6) class schedules; and, (7) enrollment status. 
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Source: The Journal of College Admission. Spring 1992, 
Number 135. Colleen Morrissey (ed.) Copyright 1992 by* 
the National Association of College Admission Counselors. 
Adapted by permission. 
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SECTION ONE 
Introduction 

Arrantfeoent jUl£ inforaatjLon 

There are five separate sections in the inforaation 
index: (1) the introduction, (2) a listing of the District 
Office and the nine LACCD oanpuses with enrol Inent 
denographios, (3) data pertaining to institutional 
characteristics, (4) inforaation about student 
characteristics; and, (5) trends concerning specific student 
' character i st i os . 

Definition fi£ iBlTprHfttAgP iildfiZ 

The inforaation indei is a catalog of facts which 
provides a profile of college caapus characteristics and 
student characteristics unlike any previous college catalog, 
fil liie Inforaation IndejE 

Succinctly put, the purpose of the inforaation index is 
to aake available ooaprehens i ve inforaation concerning Los 
Angeles Coaaunity College District (LACCD) oanpuses and 
student denographics, in a single source, to current and 
prospective students. 

Distinctiveness fil Ibe inforaation index 

Data collected and presented in this index differs fron 
the individual caapus catalogs in that it (1) provides 
inforaation concerning all nine canpuses, (2) includes data 
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not available in individual canpus catalogs; and. (3) 
facilitates consuaer coaparison of LACCD colleges with 
coaaunity colleges outside of the LACCD systea (e.g.. Santa 
Honioa. Pasadena. Coapton. El Caaino. and Golden Vest). 

Plans to update the inforaatiOB 

As set forth by Senate Bill 533 ooaaenoing July 1. 1993 
the District will be required to track annually and to update 
biennal ly al 1 data contained within the index . 

LACCD oaapuaes 

The second section of the inforaation index provides the 
addresses and general telephone nuabers of the District 
Office and each of the nine oaapuoes; and. District and 
csaapuse enrol laent deaographios plus a nap of the nine caapus 
sites . 

Institutional characteristics 

The third section of the index offers inforaation aboUt 
the Los Angeles Coaaunity College District (LACCD). 
Institutional characteristics of interest include: (1) the 
types and nuabers of awards (degrees and certificates) 
conferred. (2) policies and/or services pertaining to 
equitable treataent of students; and. (3) inforaation 
concerning transfers froa LACCD caapuses to public and 
private four*-year colleges. 

Student characteristics 

A unique coapliation of data not available in 
traditional catalogs distributed to students is the focus of 
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.action four. Thi. .ag.»nt of the index cover, infarction 
involving: (1) .tudent.’ gonl end plena. (2) ecedooic 
perfornence. (3) everege tine to conplete e progrea. (4) 
trpicel finenciel co.t.; end. (5) .tudent.' eveluetion. of 
CABpus services . 

Trends 

Entriea in thin fifth end le.t .action of the 
infornetion index identify end de.cribe di.tricteide trend, 
in .tudent denogrephica which include: (I) eex. (2) 
ethnicity. (3) ege. (4) unit load. (5) echool level.. (6) 
cleaa achedule; end. (7) enrollnent atetua. 
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Source: Change. The Hagazine of Higher Learning. January/ 
February 1992. Volume 24, Number 1. Arthur E. Levine (ed.) 
Copyright 1992 by the Helen Dwight Reid Education 
Foundation. Adapted by permission. 
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Dintrict Office And LACCP 



District HiNhlilthlB 
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District Administrative Office 

617 Vest Seventh Street 

Los Angeles. CA 90017 

(213) 891-2000 

District 

In its adeinistrative capacity. Los Angeles Community 
College District's (LACCD) overall goal is to generate 
ool lege environments that foster, promote and produce 
literate and educated citizenry. 

EducaUpnal philPPPPllE 

Vhile the *open door* policy makes education accessible 
to all, the foundation of the educational philosophy itself 
rests in the belief that everyone should have the opportunity 
to develop to their full potential. 

Cost-effective higher education 

The nine colleges presented in this indez represent a 
unique system of higher education that, despite ongoing 
financial challenges, continues to be the moat cost-effective 
public higher education system available to students. 
Accreditation 

LACCD c^anpuses are aocreditated by the Western 
Association of Schools and Colleges. 
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Mpn^rea identic I 

The nine csupus eyeten is non-reaidentinl (no 
dornitoriee) . 
gft^ndar 

There are two BeneBterB per nondenic year (fall and 
spring) with fornal oonnenoanent annually in the aprin^. 
Rraduation 

Continuing Btudenta follow the requironenta in the 
oanpuB catalog in effect when they firot regiatered. The 
range of unite neoeaeary for graduation (64 to 74) depend 
upon the uniqueneaa of the individual progran atudenta nay be 
enrolled in. For ezanple, the nuraing progran on LA Pierce 
caapuB requirea 74 unite for graduation. 

Enrol inent averatfea 

LACCD has the diatinotion of being the largeat ooanunity 
college ayatea in the United Statea. To illuatrate, 
the average diatriotwide enrol laent between 1990 and 1992 waa 
for fall; and. 106.490 for apring. 
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Sourer: Los Angeles CoMunity College Dieirict 
CaUlog. 1992. Fubl ieher LACCD. Adapted by per 



*• Caapus 
■iaaion . 
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City pirfhl irfhta 

Lob Angeles City College 
855 Nortb Veraont Avenue 
Lob Angel bb, CA B0029 
(213) 669-4000 
Average enrol Inent 

The average enrol Inent between 1990 and 1992 consiated 
of 16.810 for fall, and 15.939 for Bpring. 

Inatruetional nethoda for the hone 

TypoB of inatruetional netbodB developed by City College 
reflect the Diotrict'a overall goal to footer, proaote and 
produce literate and educated citizenry. 

To verify, located at Lob Angelea City College ie the 
office of Instructional Televioion (ITV) this prograa offers 
college credits for televised courBOS which are transferable 
to the University of California and California State 
University Systeas. This net hod of instruction reaches 
students who are hoae bound, although ITV is not restricted 
to the hoae bound. 

International perapectives 

LACC's Tokyo-Anerioan Conaunity College Prograa in Japan 
offers credits for both residents of Japan and LACC students. 
IhS artlstJLc to^ 

LA City College, the flagship of the nine college caapus 
aysten continues with a tradition of ezcellence. For eianple: 
(1) One advanced cinena student has won the Golden Bear 
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Awmrd to the ehort fil« cjotogory mt the 1991 Berlin File 
Festival. (2) A $1,000 scholarship, the top award, was won by 
an art student who exhibited art work on the "Paced Artists" 
Beyood Disabilities Art Exhibit held in Pssadena. 

AthleteB 

City College's Judo teas finished second place io the 
coBBunity college division. United States National Collegiate 
Judo Assoc iatioos’ 30th Annual Chaapiooship 
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Source: Lob Angeles CoBouniiy College Diatrict*B Caapue 
Cetelogi 1992. Publisher LACCD. Adapted by peraiaaion. 
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ffifii Las Aniteipp Highl ightu 
East Los Angalea College 
1301 Brooklyn Avonue 
Honterey Park. CA 91754 
(213> 265-8650 
Enrol laent f iguron 

Between 1890 and 1992 the average enrol laent figures at 
Eaat LA College were 14.731 for fall and 13.666 for spring. 
ZCfiB Xfi&i Ifi reooab inant filiA 

In general all prograas at East focus on the needs of 
its diverse student population. For ezaaple. in order to 
assist woaen and other ainorities in the field of real 
estate. East's Business Departaent and TRW Foundation 
developed a real estate internship prograa. In addition to 
the previous prograa. a unique Recoabinant DNA Certificate 
Prograa. one of the few offered in this country at a 
coaaunity college, was developed. 

Student achieveaent JLD science 

student acconpl i.haenta are aany and include but are not 
liaited to presentationa of papera at acientific ayapoaiuaa 
across the United States by aeabera of the Hinority 
Biological Research Prograa. 

Sports 

A contractual agreeaent was signed with the Kansas City 
Royals by Eaat LA's star pitcher. 
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Student lundMLlMr 

An overwhelBingly sucoessful fundraising oanpaign for 
the Learning Diaabled Progran was acconpliahed by a 4.0 
atudent , previously identified as a learning disabled student 
who required the progras's servioes. 
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Source : 
Catalog 



CoMunity College Dietrict'e Caaoue 
1992. Publiaher LACCD. Adapted by pepaieaion 




Honors Program — Transfir 
Alliance Program (TAP) with UCLA 

The Loft Anftics Haibor Hoaon PiofBBU allows eiti- 
staadiaf high school and co— wun ky colhge ttudenu to 
cocnplece mo ye an of lower dw inon UQA r e q iiiPCH wms . 
atLosAnfctesHaihorCoOefe.Co n p fati ooofifeiep m gs Mm 
wnb at least aSJl g— pwiew ■ — e« g » ■.ag ae— 
ority admission to tXXA CoQcge of Lcncnasid Seknee as 
a junsor. 
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Harbor Hitfhlitfhta 



Los logo I OB Harbor College 
1111 Figueroa Place 
Viloiogton, CA 90744 
(310) 522*8200 
Enrol ioent d&ift 

Data oonoerning average enrol laent occurring between 
1990 and 1992 indicated that there were 8,613 atudents 
enrolled for fall, and 8,658 atudenta for spring. 

Surviving college 

Harbor addreaaes the concerns of single parents, 
displaced honeaakers and adult entry/re*entry students 
through its unprecidented 'Starting Over Survival (SOS)' 
prograa. The success of this progran earned for Harbor two 
coveted grants. 

Hal 1 ol fjme^ soorta 

Both forner basketball and base ball coaches were naned 
in 1991 to the state Conaunity (College Ball of Faae. Vhile 
the infaaouB Seahawk aen's soccer teaa ranked second in the 
state of California. 

A riUPriJtht fffthplPir 

Faculty at Harhor represent the finest in the nation. 
For exaaple, one professor of ausic received a Fu I bright 
Scholar Grant to teach as a Senior Lecturer at the 
(Sonaevatory of Huaic in Cracow, Poland. 
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BuBineas aBBOciatea 

In responae to coraunity needs Harbor College Joined 
Hyundai Hotor Anerioa as a buBiness aBsociate and created an 
automotive technician training program. The associate degree 
nursing program's affiliation with Eaiaer Foundation Hospital 
in Harbor City resulted in a grant award totaling $52,940. 
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Source: Los Angeles Coeeunity College Dieirict's Caepus 
Catalog » 1992. Publiaher LACCD. Adapted by pereiesion. 
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Misaion Hirfhli^hla 
Lob Angeles Hiasion College 
13356 Eldridge Avenue 
Sylnar, CA 91342 
(818) 364-7600 
Enrollneni atatiatica 

On the average the nunber of atudenta enrol led at 
Miaaion between 1990 and 1992 equaled 7«272 for fall and 
6,336 for apring. 

A bone at laat 

During tbe fall of 1991 Miaaion ended 16 yeara of 
atorefront claaaroona and noved to ita pernanent aite in 
Sylnar . 

Student achievenenta 

Although -a new oanpua , Miaaion can be proud of ita 
atudent body'a queat for higher education. Studenta have 
earned varioua acholarahipa , of particular note, ia the UCLA 
Alunni Aaeociation Connunity (U>llege Tranafer Scholarahip. 

Job ak i 1 1 a in the connunity 

Miaaion* a no-nonaenae deneanor generated the intereat of 
California'a Enploynent Training Panel in the caapua'a 
(Zonnunity Eztenaion progran which facilitatea indiatriea 
efforta to update workera* job akilla. The popularity of the 
progran ia evidenced by an all tine increaae in participanta 
fron 1,600 to 5,000 within one calendar year. 
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Crogg country is&fi 

After a hiatug of geveral years, the oroas country sport 
re^introfiuoecl on caepus in 1891 • Since that tiee. 
Higgion's een's teaa won the Southern California Athletic 
Conference title, while their partners, the woeen's teas 
finished third in the Conference. Overall for both teaes an 
outstanding aooonpl iahaent for cross country teana back leas 
than two years. 
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Spurce: Lqb Angeles Cpaaunity College District's Caapus 
Catalog. 1992. Publisher LACCD. Adapted by pereission. 
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Pierce Hirfhl iithte 



Los Anfeles Pierce College 
6201 Vinneike Avenue 
Voodlend Bills* CA 91371 
(818) 347-0551 
EaroHaent iS90rO£fi2 

Enrol laaot figure, betueen 19S0 end 1992 indicted thet 
there were npproxictely 19.201 .tudeot. in the fell, end 
17.786 studeots io the epring. 

Health carol BB 1 icensur^ XfiAT 

The essociete degree RN progrna's graduate class of 
January *92* had a 94X passing rate on the state licensure 
examination. The National League for Nursing in April *92* 
granted the nursing program full accreditation for 8 years, 
expiratioo date... year 2000. 

Faculty education 

A closer look at the nursing department's compositioo 
revealed that out of a total of 14 full time faculty; 1 had 
earned a doctorate degree. 2 were doctoral candidates. 6 were 
doctoral students. 4 were master prepared, and 1 was 
baccalaureate prepared. 

Throughout Pierce campus there were 57 faculty with 
earned doctorates . i .e. . EdD. JO. MO. OVH. and PhD. Some 
faculty had earned two doctoral degrees, e.g.. JO and PhD or 
JO and EdD. One faculty possessed an honorary degree in 
addition to an earned doctorate degree. 
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Stotlgilt recognition 

During each graduation ceremony students* acbievements 
are recognized. Students have been awarded scholarships to 
UCLA, California State University. USC. and Pepperdine. to 
naae a few. 

ScbolarablpB are categorized as: (1) ool lege 
acholarabipB (all students can apply); (2) club acbolarabips 
(for caapus club aeabers. only); (3) departaent aoholarabips 
(fields of special interest); and. (4) off csaapus 
acbolarabips (sponsored by private industry, business or 
banks) . 

Sports 

Pieroe's baseball teaa won tbe Western State Conference 
Chaapionsbip. a first for the teaa. 
mybrigjit floholars* exchange 

A faculty froa tbe language department was naaed a 
Ful bright Scholar and sent to France to teach English; while 
a French faculty identified as a Fulbright eaoe to Pierce to 
teach French. 
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LOS ANGELES 

SOUTHWEST COLLEGE 



Source: Loa An^elea Couunity College Dteirict*s Ceepue 
Cet&log, 1992. Publisher LA CCD . Adopted by peretaaton. 
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Southwest Hirfhl i^hta 
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Lob Angeles Southwest College 
1600 Vest leperial Highway 
Lob Angeles. CA 60047 
(213) 241*5225 
Student enroll went 

Snail in Bize in coaparinon to neveral of the 
other LACCD caapuBea, Southwest had an average of 6 #557 
students for fall, and 6.035 stduents for spring, between 
1990 and 1002. 

Retraining XfiL oonDetJEULve edge 

The State Eaploynent Training Panel awarded Southwest 
$1,074,000 to facilitate Job retraining for enployees with 
regard to state*of *the*art business nanagenent software such 
as Lotus 123. dBase IV Plus, and Word Perfect 5.1. 

In addition to this. IBM awarded the canpus a $500,000 
grant for conputer integrated nanagenent (CIM) and 
nanufactur ing prograns. 

Canpus activities 

Nunerous activities are held on the canpus. for ezanple: 
(1) the Annual Business Breakfast; (2) Annual International 
Education Forun; (3) Colloquiun: the Early Childhood 
Education Conference; and. (4) the Vonan's Center's AIDS 
Education Awareness activities. 

BionedJLca I research 

The National Institute of Health at the Charles Drew 
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University of Medicine end Science funded the Minority 
Bionedioal Research Support Prograa which had two Southwest 
students as participants. 

Jnetice &i|d l||e court s^Ji^tej^ adolescent perspective 

A judtfe froB the Inglewood court systen presided over 
*Book trials* developed by the oaapus'a Adainistration of 
Justice and Political Science departnents for two ooBBunity 
high schools. 
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Source: Los Angeles Comuni ty College District's Caepus 
Catalog, 1992. Publisher LACCD. Adapted by perm as ion. 
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Trade-TecJi Hitfhlirfhts 



Lob Angeles Trade-Technical College 
400 Vest Vaabington Boulevard 
Lob Angeles. CA 90015 
(213) 044-0500 
Enrol laeni averages 

On the average, enrol laeni between 1900 and 1092. were 
aB follows: 13.700 for fall and 12.261 for spring. 

CaaPttB objective 

Trade-technical *B chief objective has always been to 
educate and train students to becoae skilled workers who 
could aeet the technological challenges of Southern 
California. The following array of student acbieveaents is a 
testaaent to this objective. 

Videspjea^ euccofts ixfifi iS 

Students froa this caapus have enjoyed untoll succesaea. 
For ezaaple: (1) A culinary graduate and intern has been 
hired by the Bonadventure Hotel. (2) An electronic’s graduate 
has boon proaoted to chief aaintenance engineer for CBS. (3) 
Coaputer science aajors have becoae co-fouoders of 
Professional Software Systeas. Inc. (4) Fine arts aajors have 
transferred to reknown, prestious advanced schools naaely: 
Otis Parsons Art Institute, the Art Center and California 
Institute of the Arts. (5) The fashion design aluani have 
been setting trends by opening a sportwear coapany. designing 
children's wear and being the recepient of the Hudi 
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•oholarship. 

ChaanionahiPS 

The croes country and track and field teaas won 
conferenoe ohaapionohipe. 

NASA, faculty. sM illS £fil&£ 

Mtm funded research for one phyaioe profeaaor. The 
results of the research, (a 50 page article), wore published 
in the •International Journal of Solar Systen Studies.' 
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Source : 
Catalog 



Lob Angeles Couunity College Oistr 
1992. Publisher LACCD. Adapted by 



let's Caapus 
peraission. 
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Valley Hirfhlitfhta 
Los Angeles Valley College 
5800 Fulton Avenue 
Van Nuys. CA 91401 
C818) 781-1200 
Enrol leent nHHEftP 

Valley's enrol leent figures have been relatively 
consistent. There were approx ieately 19,279 students enrolled 
for fall and 18,143 students enrolled for spring between 1990 
and 1992. 

SucoesB after tranafej 

According to the CSU 1990-1991 Acadeeic Perforeance 
Report, Valley transfer students achieved higher grade point 
averages at CSU than did California coeeunity college 
transfers in general or CSU natives. Thirty-five percent of 
Valley College transfers were Minority students. 

Student orators 

Phi Rho Pi National Speech Association sponsored the 
National Speech Tournaeent . A total of 75 colleges and 
universities participated. Valley placed 5th in the 
coepetition. 

Literary award and FulbrJjtht exchange 

Faculty free the English Departaent was awarded the 
Shirley Collier Prize in 1991, for the beat full-length 
fiction or biography by a writer in the UCLA coaaunity. UCLA 
sponsored the prize, cash award was $5,000. 




203 



30 



lo addition to this, a professor of Endlisfa accepted a 
Fulbright Teacher Exchange assignaeot an Norway. 4od, the 
Norway professor caae to Valley College to teach. 

Becotfnitipn g± orotfraas 

Engl a sh-as-s-secood- language (ESL) prograa at Valley is 
one of the LACCD's largest ESL prograas. Its annual 
Califoroia Association of Teachers of English to Speakers of 
Other Languages drew over 1.000 part icipaots . 

One of the first student-worker prograas io the District 
was started by Valley's oursing prograa. 

QdJd developaent 

Valley can also be proud of its services, for exaaple. 
the Child Developaent Center was rated as excellent by the 
State Departaent of Educatioo. 
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Source: Lob Angeles Coaaunity College District's Caapus 
Catalog. 1992. Publisher LACCD. Adapted by peraission. 
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Meat HitfhlitfhtB 
Vest Los Angeles College 
4800 Freshaan Drive 
Culver City. CA 90230 
(310) 287-4200 
Enrol leent iggp-lPAZ 

Vest is one of the saaller osapuses of the District and 
BO. the average the nuaber of of students enrolled at Vest 
between 1990 and 1992 was 9.768 for fall and 8.367 for 
spring. 

Ad overview sports 

Vest's arena of sports include football, baskerbal 1 . 
track, golf and tennis. Heabers of the football teaa have 
received scholarships to four-year colleges. Players on the 
basketball teas were selected for the Vestern State 
Conference First Teaa. Track stars have won the Orange County 
5E Bun. and placed fifth in the State Chaapionship high Juap 
event. One golfer and tennis player both advanced to the 
Southern California Chaapionships. 

Scholastics 

Students earned aore than $32,000 in scholarships at the 
"Annual Salute to Chaapions." including an EOPS student who 
was the reoepient of Earvin Johnson. Sr. Scholarship for 
$16,000 to attend Clark Atlanta University. 



Training I&£ laid-off workers 

Laid-off aerospace and defense workers in hazardous 
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ODv iroDBont& 1 pollution control wore jivon up^dnted 
inforaation and retrained for new Jobs as a direct result of 
Vest LA College's Center for Eoonoaic Developaent and 
Continuing Education's (CEDCE) collaborative efforts with the 
Eaployaent Training Panel, the UAV-Labor Eaployaent Training 
Corporation and the Verdugo Private Industry Council. 
of high school 

Students froa Dorsey and Crenshaw high schools were 
selected for eaployaent in Vest College's Suaaer Youth 
Eaployaent Prograa. 

Conclusion: Hao j2l Ibg Nine Caanus S^tpe 
In conclusion, the LA CCD provides educational services 
for 882 square ailes. The District extends froa the Pacific 
Ocean to the foothills of the San Gabriel Mountains (see 
Figure 1). 
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yrCTTRg 1 s lACCD's KXP or THE NIKE CAKFDS SITES 
Soxirce: lACCD's ORPA» Report No. AZX>-002-COK. 

Reprinted by permission of Nancy Conrath^ Director of 
Research^ ORPA, 617 Vest 7tb Street* Los Angeles* CA 90017 
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Source: Euromoney , August 1992. Peter Lee (ed.). Copyright 
1992 by Euromoney Publications. Adapted by permission. 
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SECTION THREE 

Institutional Chajaolnr ist ics 



PoRrees find oertif ioatns 

The Board of Governors of the California Couunity 
College has authorized the Los Angeles Couunity College 
District Board of Trustees to confer the degrees of Associate 
in Arts (e.g.. Nursing). Associate in Science <e.g. . Coeputer 
Technology), and Occupational Certifioates <e.g.. 

Electronics) • 

The size of the individual oupus is reflected in the 
nunber of awards granted, ssaller oupuses confer fewer 
awards as conpared to the larger oanpuses. Following are 
figures concerning the types and average nunbers of awards 
conferred on an annual basis on each of the nine caapuses 
(see Figures 2. 3; and Table 1). 

iMlication : ajLaxds 

On the average 3927 Associate Degrees and 1643 
Occupational Certificates are conferred per year 
districtwide, bringing the average of total awards to 5570. 

The variance froa cupus to oupus regarding nuabers and 
types of awards granted are indicative not only of the size 
of the individual college but their response to the iuediate 
coaaunity's needs. For ezuple. Loo Angeles Trade Technical 
College's sensitivities to the business oouunity's eaphaoio 
on technologically prepared work force has resulted in a 
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ASSOCIATE DEGREES 

CONFERRED - LACCO CAMPUSES 



OTY (579.3) 13.2% 




HARBOR (429) 10.9% EAST (660.7) 16.8% 



FXGimE 2: ASSOCIATE DEGREES COMFERRED AT LACCD CAMPUSES 

Dlstrlctwlde on an annual basis, total nusber (#) of degrees 
conferred 3927. Total percentage (%) 100%. 

Source: lACCD's ORPA, Report No. AXD-002-GDK. Adapted by 

pemlssion of Nancy Conrath, Director of Research, ORPA, 617 
Nest 7th Street, Los Angeles, CA 90017. 
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OCCUPATIONAL CERTFICATES 

CO^0^ERI^ - LACCD CAMPUSES 



TfUOE-TECH (77a3) 47.0% 



PIERCE (60) aO% 

80Uth\mest( ae% 

HARBOR (32^) Z0% 

\MiiP y ( 05 ) & 8 % 

iwlSSION 



FIGURE 3: OCCUPATIONAL CERTIFICATES CONFERRED AT LACCD 
CAMPUSES 

Districtvide on an annual basis, total number (#) of 
certificates conferred 1643. Total percentage (%) 100%. 
Source: LACCD* s ORPA, Report No. AID-002*GDK. Adapted by 

permission of Nancy Conrath, Director of Research, ORPA, 617 
West 7th Street, Los Angeles, CA 90017 




TABLE 1: TOTAL AWARDS: DEGREES AND CERTIFICATES CONFERRED 

AT LACCD CAMPUSES. 

Source: LACCD* s ORPA, Report No. AID-002-GDK. Adapted by 

permission of Nancy Conrath, Director of Research, ORPA, 617 
West 7th Street, Los Angeles, CA 90017. 



CAMPOS 


HUMBER 


PERCENT 


City 


695 


12.5% 


East 


877 


15.7% 


Harbor 


461 


8.3% 


Mission 


241 


4.3% 


Pierce 


956 


17.2% 


Southwest 


240 


4.3% 


Trade--Technical 


1137 


20.4% 


Valley 


625 


11.2% 


West 


338 


6.1% 


Districtvide : 


5570 


100% 



O 
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yearly average of 771 Occupational Certifioates and 366 
ABBOciate Degrees. Vbile, Lob Angeles Pieroe College's 
reBponoe to its* innediate coaaunity'a enpbaBis on a degree 
prepared work force has renulted in an annual average of 906 
AsBociate Degrees and 50 Occupational Certifioates. 

And MervJloes 

In an effort to treat BtudentB equitably the District 
provides a nusber of policies and Berviees. Policies include 
but are not linited to: (1) Affirnative Action policies; and, 
(2) NondiBcr iBinatory policies. Prograns which ain to 
increase awareness ; address affirnative action and 
nondiscrininatory policies, and facilitate equitable 
^**®*^*®*'^ of students include, for ezaaple, the various 
Gender Equity Prograns. 

Services that provide for a diverse student population 
and in essence facilitate equitable treatnent of students 
include: (1) veterans services; (2) handiMpped student 
services; (3) EOP*S; (4) financial aid; and. (5) foreign 
student services (see Table 2). 
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TABLE 2: DISTRICTVIDE: STUDENT SERVICES 

The Duaher of atudents provided apeciai aervioea ia 

indicative of equitable treataent. 

Source: LACCD'a ORPA, Report No. AID-002-GDK; and Caapus 
Catalogs. Adapted by peraiasion of Nancy Conrath, Director of 
Research, ORPA, 617 Vest 7th Street. Los Angelos. CA 90017. 



STUDENTS SERVED QH AN ANNUAL BASIS 
7500 
7000 
6500 
6000 
5500 
5000 

4500 (4893.3) 

4000 
3500 
3000 
2500 

2000 (2707) 

( 1936.3) 

1500 
1000 
500 
0 



(7114) 



SERVJCES 
* Veterans 
Services 



(1627) 



Band i capped 
Services 



EOP-S 



Financial 

Aid 

Servioea 



Foreign 

Students 

Services 



* Veterans services discontinued at East and Vest caapuaea. 
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IwDiiCBtion: policies and e^^rvlCdP 

Services effected by federal and/or atate funding are 
aubject to avai labi 1 ity .e.g. , Veterans Services. Numbers of 
students served fluotated with enrollment changes. All 
policies, programs implemented services constitute the 

District's effort to provide equitable treatment for all. 

Transfer pctivity 

The following data is restricted to students who 
transferred directly from a Los Angeles Community College to 
a four^year public or private college (see Table 3). 



TABLE 3: TRANSFER STATISTICS 

The average number of students who transfer to four-year 

colleges on an annual basis. 

Source: LACCD's ORPA, Report No. AID-002-GDK. Adapted by 
permission of Nancy Conrath. Director of Research. ORPA. 617 
Vest 7th Street, Los Angeles. CA 90017. 



4^AR 






LACCD CAMPUS 




COLLEGE 


City 


East 


Harbor 


Mission 


Pierce 


UC 


so 


44 


24 


3 


74 


CSU 


309 


276 


239 


35 


632 


CA PRIVATE 
INSTITUTIONS 


133 


46 


46 


20 


65 



UC 


So. Vent 
2 


Trade-Tech 

3 


Val ley 
74 


Vest 

23 


CSU 


64 


63 


437 


109 


CA PRIVATE 


10 


27 


62 


48 



INSTITUTIONS 



PISTRlCrVlDE TOTAL-TRANSFER AmVlTY 

UC 297 
CSU 2194 
CA PRIVATE INSTITUTIONS 480 
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iBDiicatiom transfer ftctivUl 

yiie proviouB table Caee Table 3) provided a general 
picture of the overall tranefer activity that occurred oo any 
giveo oaapuB. However, a sore preciee picture of traoefer 
activity was coaplicated by eeveral factors: Cl) Soae 
students dual or concurreot enrol laeot. That is, they 
were attending classCes) at the oomunity college while 
actively enrolled at a four-year college. C2) Other students 
had dropped out of a four-year institution and had joined the 
ooaaunity college systea seeking Job retraining. C3) Vhile 
still, other coaaunity college studeots left the ccmnuoity 
college setting and attended a four-year college outside of 
the state of California. 



o 
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Source: The Journal of College Admission. Summer 1992, 
Number 136. Colleen Morrissey (ed.). Copyright 1992 by 
the National Association of College Admission Counselors. 
Adapted by permission. 
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SECTION FOUR 
Student Character iet iop 

GonlJj ftfid Pinna 

The following diptriotwide infornntion pertained to 
studenta’ gonla and plana. The iteaa of intereat included: 

(1) pubject area of intereat; (2) reaeon for attending 
college; (3) iaoediate degree objective; (4) final degree 
objective; (5> tranafer plana; and, (6> the reaaon a atudent 
ohoae to enroll at a particular college canpua. 
fiubjie^ Ufift a£ jintprcfft 

Studenta that were aurveyed indicated the percentage of 
intereat that they had in varioua aubjecta. The three 
aubject areaa of great eat intereat were Buaineaa/Of f ice 
Occupationa (28.2X); Social /Behavioral Sciencea 
(14.2X); and, Hath/Phyaioal and Life Sciencea (12. OX). 

The three aubject areaa of leaat intereat included 
Phyaical Education (2.7X); Faaily and Conauner Studiea 
(3.BX); and, Language/Li terature/Hunanitiea (7.6X). 

Intereat in Health Occupationa, Tradea/AppI ied 
Technology and the Fine Arta ranged froa 8.5X to IIX, 
reapect ively . 

laolication: PLPe inleCfiftl 

Studenta* peraonal goala and plana influenced their 
perception concerning aubject areaa of intereat. For exaaple, 
atudenta enrolled for the diatinct purpoae of up-dating 
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office skills perceived Business/Of f ice Occupation* 
to be the Boat iaportant subject areas of interest. 

On the other band students focused on transferring to a 
four-year college indicated that the Math/Physical Sciences 
subject areas were iaperative to their sucoess. Yet, students 
Inclined toward health-care steadfastly directed their 
attention toward the Health Occupations' prograas. 

Last but not least, students enrolled for personal 
interest and life-long learning selected the Fine Arts, or 
Language/Literature/Buaanities as the aost iaportant subject 
areas of interest. 

At.t ending col lege 

A large nuaber of students surveyed indicated that 
preparation for transfer to a four-year college was the aost 
iaportant reason for attending the coaaunity college. A 
significantly saaller nuaber of students felt that they 
attended the coaaunity college to enhance their ability to 
perfors individual tasks such as aatheaatics and/or learn a 
language (see Table 4). 
lapl_lcat_lon: reason Ifir attending 

Survey results endorsed the aission of the coaaunity 
college and substantiated the fact that these colleges 
provide people with the opportunity to succeed, in a nuaber 
of ways. Those ways include for ezaaple, preparation for 
transfer to a 4-year college or enhanceaent of skills in 
order to advance in a current job. 
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TABLE 4: REASONS FOR ATTENDING COLLEGE 

Source: LACCD's ORPA. Data Base: Students : Survey . 
by pernilsslon of Nancy Conrath. 0':®=“;; Research. ORPA. 
617 West 7th Street, Los Angeles, CA 9PUi7. 



reasons 



pgRCENTAGE OF STUDENTS 



Transfer to 4-year college 

Advance In current 5ob 

Train for a new career 

Personal growth 

Learn skills for 1st 3©b 

Other reasons 

General education 

Learn basic aath and a language 



40X 

13.71 

12.61 

12.51 

11.31 

4.51 

4.01 

1.31 



laaadlate and final degree ofrlep^lyey 

Students attending LACCD’s coMounlty colleges Identified 
several degree objectives. Districtwide data Indicated that 
soae of those objectives were to: < 1) earn an AA degree: (2) 
transfer without an AA; (3) earn a Bachelor‘s degree: (4) 



earn a Master's degree or higher (see Table 5). 



table 5: ACADEMIC OBJECTIVES 

Source: LACCD's ORPA. Data Base: Students' Survey. 
permission of Nancy Conrath. Director of Research. ORPA. 617 
West 7th Street. Los Angeles. CA 90017. 

Immediate Objective 



I 

I Associate Degree I Transfer Without AA 

{ 38.41 * 20.01 



Pinal Objective 



I 

I Earn Bachelor's 
I 31.01 



\ 

I Earn Master's or Higher 
\ 29.61 
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Other iBnedlate degree objectives ranged from: (1) 
undecided 14. OX: (2) not Interested In a degree 12. 2X: (3) 
occupational certificates 9 . 9X : to • ( 4 ) high school diploma 
5.3X. 

Although the larger percentage of students elth final 
degree objectives wished to earn a bachelor's, master's or 
higher there were those students who: (1) were undecided 
22. 7X; (2) wanted an associate degree 9.7X: or, (4) desired 
an occupational certificate 7. OX. 

Implication: degree objectives 

Programs at the community college campuses were 
structured In a manner which facilitated support of students' 
Immediate and final degree objectives. 

For example, the colleges provided comprehensive lower- 
division general education, occupational education, transfer 
education, transitional education, counseling and guidance, 
community services, and continuing education programs In 
order to help students to meet their objectives. 

Students * plans for schoo 1 transfer 

Students surveyed Identified transfer plans which 
Included transfer to: (1) private trade school 2. OX: (2) 
other community college 2.4X: (3) private out-of-state 
college 2.4X: (4) private In-state college S.1X: (S) 
University of California 12. 4X: (6) undecided 19. 7X: (7) no 
plans to transfer 20. 6X: and, (8) California State University 
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35.41. 

Iwpncat\gn : PAftfll ffiL %raf)^fe r 

The larger nuaber of students irfho aspired to transfer to 
various postsecondary schools (students* plans for school 
transfer) and the smaller numbers tracted by the District as 
having successfully achieved their goals (transfers 
statistics; and, degrees and certificates awarded) Indicated 
a difference between aspiration and successful achievement of 
goals. In some cases students' goals were simply not 
attained. 

Reason to enroll at this college 

The majority of students who attended community colleges 
did so because of the geographic location of the college 
Itself. That Is , the college of choice was the one closest 
to their home. The next largest percentage of students 
selected a college because of the specific programs offered. 
The least compelling reason given for enrollment at a college 
was the student body composition. While, the next to the last 
reason for enrollment appeared to be the condition of campus 
facilities (see Figure 4). 
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MOST IMPORTANT REASON 

FOR EhROLUNG AT TVOS COLLEGE 



SPEOPIC P6 2xn% 




CLOSE TO HOLC aan 



athletics m 

NEAR WORK &2« 



other REASONS 12.0ft 

Piatrictwide Data 



AOMSSION REORE.. 7.0ft 
TE>0<ER REPUTATION KXTft 



nCDRE 4: MOST IMPORTANT REASON TO ENROLL AT THIS COLLEGE 
Soixrce: LACCD's ORPA, Data Base: Students* Survey. 

Adapted by permission of Nancy Conrath, Director of 
Research, ORPA, 617 Nest 7th Street, Los Angeles, CA 



Implicate on ; reason to enroll 

Expediency and conservation of time proved to be 
Important to community college students because many more 
students (as compared to ten years ago) were working full 
time. 

Academic Performance 

Three highlighted characteristics of Interest provided a 
general perspective concerning students' academic 
performance. These characteristics represented districtwide 
data and Involved: (I) college grade point average (GPA), (2) 
high school GPA: and, (3) the students' highest level of 
education prior to attending the community college (see 
Figures S, 6, ft 7). 
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FIGURE 5: COUXGZ GPA & FIGURE 6: HIGH SCHOOL GPA 
Source: LACCD*8 ORPA, Data Base: Students* Survey. 

Adapted by pexaission of Nancy Conrath, Director of 
Research, ORPA, 617 West 7th Street, Los Angeles, CA 
90017. 



HIGHEST LEVEL OF EDUCATION 

BEFORE ATTENUNG THIS COLLEGE 



KS. DIPLOMA 602% 




4-m UMVBtStTY • %XI% 



FIGURE 7: HIGHEST LEVEL OF EDUCATION BEFORE ATTENDING THIS 
COLLEGE 

Source: LACCD*s ORPA, Data Base: Students* Survey. 

Adapted by pexaission of Nancy Conrath, Director of 
Research, ORPA, 627 West 7th Street, Los Angeles, CA 
90017 . 
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JCmpI icat ioi\: acadenic perf oraance 

Districtwide inforaation indicated that the aajority of 
students entering the coaaunity college systea had earned a 
high school diploaa (see Figure 7). In addition, there was 
little difference percentage-wise between students' high 
school GPAs and their college GPAs (see Figures 546). 

The District's student recruitaent and aarketing 
activites involved the use of ongoing college liaisons with 
feeder high schools. These activites enabled high school 
students to becoae aware of coaaunity college opportunities. 

Part of the District's recruitaent and aarketing 
responsibilities included inforaing prospective students of 
the scho 1 ast i c standards of LACCD ' s nine caapuses . 

Average Tiae to Coanlete a Program 
Mora for coaol et ion t iae 

The aedian tiae froa first enrol laent at a District 
college to graduation was 4.5 years. The following table 
shows soae differences in coapletion tiae (see Table 6). 
lapl ication: coapletion tiae 

Today in the coaaunity college setting it is a rarity 
for students to coaplete their prograas within a two-year 
tiae fraae, regardless of age, ethnicity or gender. 

Actually, the concept of the coaaunity college being a two- 
year college is no longer the rule. To illustrate, 
approx iaately 5X of the total student population sought. 
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TABLE 6: COMPLETION TIME FOR 

Source: LACCO's ORPA, Report No 
peralsston of Nancy Conrath, Oli 
West 7th Street, Los Angeles, 

I AGE DIFFERENCES 

Entered before 20 
20*2A 
25-3A 
3S A over 

II ETHNIC DIFFERENCES 

Hispanics 
Whites 
Blacks 
Aslans 

III GENDER DIFFERENCES 

Females 
Males 

fulfilled and completed a givi 
two-year time frame. 



A TWO YEAR PROGRAM 
. SEC-003-PD. Adapted by 
*ector of Research, ORPA, 617 
^ 90017. 

COMPLETION TIMES 

A.O years 
S.3 years 

6.5 years 

3.5 years 

COMPLETION TIMES 

A.S years 
A.O years 

6.5 years 

3.5 years 

COMPLETION TIMES 

A.S years 
A . 0 years 

program of study within a 



NInty-fIve percent of the student body^s completion 



rates were dramatically Influenced and/or determined by: (1) 
average number of semesters of attendance, (B 7-9): and, (2) 
average number of units earned, (B 9). 

Factors that Influenced students* semesters of 



attendance and their units earned Included but were not 
limited to: (1) total number of units transferred Into the 
community college; (2) total number of units earned per 
semester while enrolled at the community college: (3) number 
of stop outs (start-stop-start patterns); and, (A) most 
significant, the extent of remedial coursework required In 
order to graduate. 
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Typical Financial Costs 

Faas 

Tuition fees for students who were residents ranged from 
$6.00 per unit up to a maxlnum of $60.00 per semester. 

Mon-residents were charged a fee of $123.00 per semester 
unit. In addition, non-residents were required to pay a 
community college enrollment fee. 

Budgetary constraints and budgetary challenges have 
generated proposals for changes In the tuition fees charged 
students. For example. It has been proposed that res 1 dental 
students be charged a fee of $20.00 per unit, with no maximum 
or cap. Furthermore, students who are second career students 
(those with 90 or more credits upon enrollment) «#ould be 
charged $90.00 per unit tuition fee. 

ImPlIcatloni fees 

All tuition fees are subject to siodlf icatlon In direct 
relation to federal, state and local budgetary constraints. 



Other costs 

For an estimate of costs other than college fees see 
Table 7 for districtwide data. 

ImpJLIcajLion: other cpj>ts 

Students spent money above and beyond tuition fees. 
Examples of Items beyond fees Included: (1) parking 
permi ts. . . Fall and Spring from $7.00 to $27.00, Summer from 
$3.00 to $10.00: (2) purchase of text books, average of 
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TABLE 7: AMOUNT SPENT FOB SCHOOL OTHEB THAN COLLEGE FEES 

Source: LACCD'e ORPA, Data Baae: Students’ Survey. Adapted by 
peraiasion of Nancy Conrath, Director of Seaearch, ORPA, 617 
Neat 7th Street, Loa AnRelea, CA 90017. 



AMOUNT SPENT 



DT.STBICTVIDE PERCENTAGE 



More than $800 
$601-$800 
$401 -$600 
$201 -$400 
$200 or less 



4.9X 
9.2X 
9.8X 
25. ex 
50. 5X 



$100 to $200; (3) clinical uniforas* o.g. , Btudent nurse 
uniforne and equipaent 9 $ 225.00; (4) neale on caapuB» 

$10.00 per week; and, (5) other Bchool aaterials, i.e.,penB, 
notebooks; and, coaputer paper 9 $35 to $55 per seaester. 
Scholarships,, awards and sftsistftnsfi 

To off set educational costs students applied for 
scholarships, awards, and/or public assistance (see Figures 8 
4 9). 

I 

I 



FIGURE 8: AMOUNT RECEIVED IN SCHOLARSHIPS AND 

FINANCIAL AID AWARDS 

Source: LACCD*s ORPA, Data Base: Students* Survey. Adapted by 
peraission of Nancy Conrath, Director of Research, ORPA, 617 
West 7th Street, Los Angeles, Ca 90017. 
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RECPIENTS OF AFDC, 

SSI OR OTHER PUBUC ASSISTANCE 



NO 

oaift 



FIGURE 9: RECIPIENTS OF AFDC, SSI OR OTHER PUBLIC ASSISTANCE 

Source: LACCO'a ORPA, Data Baae: Students' Survey. Adapted by 
pern iaa ion of Nancy Conrath, Director of Research, ORPA, 617 
Vest 7th Street, Los Angeles, CA 90017. 

InpJJcaliojti ! scholarships. aAsipl^Anpc 

A najority of students spent less than S200 per aenester 
for school other than tuition fees. Many received no 
financial assistance of any fore including scholarships. 
Specific factors contributed to these statistics. 

There was a trend toward an increase in full-tine 
working students. These working students were "Internal 
Revenue Service” (IRS) independent . The higher their 
personal financial revenue, the less the need for 
scholar ships and/or other financial aid awards. Soee 
students no longer qualified for scholarshipn and/or other 
financial awards once their incoae reached a certain level. 
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Student evaluation fil ffdrvlffW 

Studenta evaluated aeveral aer vices froa the nine 

oiMpiiBm ^ which included but were not liaited to: (1) 

teaching: (2) oollefe library: (3) tutoring/ learning center; 

C4) acadeaic counaeling; (5) pernonal /health counaeling; and. 

C6) career/vocational oounaeling. The aervicea were ranked 

froa eEcellent to unaat in factory (nee Table 8). 

TABLE 8: EVALUATION OF CAHPUS SERVICES BY STUDENTS 

Source: LACCD’n ORPA. Data Bane: Studenta* Survey. Adapted by 
perainaion of Nancy Conrath. Director of Renearoh. ORPA. 617 
Vent 7th Street. Lon Angelea. CA 80017. 

RANI SERVICES EVALUATED 





Teaching 


Learning 

Library 


Tutor/Learning ^Center 


Excel lent 


30. OX 


19. 5X 


18. 5X 


Good 


46. IX 


47. 4X 


41 .8X 


Sat infactory 


20. 7X 


25. 5X 


29. OX 


Poor 


2.6X 


5.7X 


8. IX 


Unaat i nf actory 


0.6X 


2. OX 


2.7X 


Dintrictwide 


lOOX 


lOOX 


lOOX 




Aoadeaic 


Counaeling 

Pernonal-* 


Career /Vooat iona 1 


Excel lent 


11. 8X 


Health 
11. 7X 


12. 3X 


Good 


34. 9X 


31. 7X 


32. 8X 


Sat infactory 


35. 2X 


40. 9X 


41. OX 


Poor 


12. IX 


9.4X 


7.5X 


Unnatinfactory 


6. OX 


6.3X 


6.4X 


Dintrictwide 


lOOX 


lOOX 


lOOX 



laol ication ; evaluation fit fcrvigCi 

Studenta nurveyed indicated that aont of thea worked 
full tiae and found it espedient to dincunn pernonal concernn 
with profennorn. 
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Discuss ions involved course work snd progress • but often 
included advise io the for* of aoadeaic. personal and/or 
career counaeling and tutoring as necessary. 

lo addition, professors encouraged student contact 
Pfioauae weekly student contact hours (VSCH) , (a central 
■eaaure of course and faculty productivity) is considered 
crucial in the conaunity college setting. 

Teaching then aay be viewed as excellent for teaching 
itself as well as nonteaching aspects. 

It was also understandable that every student did not 
require the services of the counseling center. 

Contact with aeabers of the official counseling staff in aoae 
« oases proved to be ainiaal if at all. Evaluation of these 
services in soae instances resulted froa a one-tiae visit to 
the counseling center. 
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Source: Change, The Magazine of Higher Learning. July/ 
August 1992. Volume 24, Number 4. Arthur E. Levine (ed.). 
Copyr ight 1992 by the He 1 en Dwight Reid Educat ion 
Foundation. Adapted by permission. 
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SECTION FIVE 



Trenda 



DeBographic character iatica auch as aex . ethnicity, age. 
unit load, achool level, claaa schedule, and. enrol Inent 
atatuB of atudenta attending coaauoity oolleNe OAn be 
deternined by aocial . econoaic. and cultural realities. 



Aaian student body nay reflect an increase in the Asian 
population outside of the col lege, in the coaaunity itself. 



Trends with respect to student characteristics have been 
exsBined froa at least two perspectives: (1) conparison. 
within a given survey or report, of one or nore 
characteristics with each other (croaatabulations) ; and. (2) 
conparison of an increase or decrease in each characteristic 
of interest, fron surveys repeated over a period of tine 
(uninterrupted tine series). 

Crosstabulat ion 

An exanple of the conparison. within a given survey or 
report, of one or nore characteristics with each other, i.e.. 
ethnicity, age. unit load, achool levels, class schedules; 
and, enrol Inent status, follows. 

Students* survey and ORPA Report No. AID-002-GDK 



For ezanple. a oonnunity college with an increase in the 
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indioated that the ■ajority of Asians enrolled at an LACCD 
oaapuB, were 20-24 years of age; carried 12 or sore units; 
had been classified as sophoaores; attended school during the 
day; planned to transfer froa the ooaaunity college to four- 
year college: and, for the aoat part were classified as 
continuing students. 

Uninterrupted ULifi BftrigP 

An exaaple of tbe ooaparison of an increase or decrease 
in charaoteristioB follows. Several student surveys repeated 
over a period of tine indioated that, throughout the 1980's 
the nuaber of students enrolled in (1) day olasaes only, 
decreased by 0.3X; (2) day and evening classes increased by 
0.2X; and, (3) evening olasaes only, increased by O.IX. 

Peaographic Update 

StSJL jgender) 

On LACCD oaapuaes, feaales totaled 44X and aalea 56X. 
Ethnicity 

A culturally di versed student population included: 
Biapanios 34X, Whites 30X, Blacks 18X, Asians 16X; and. Other 
2X. 

Atfe 

Ages of students ranged froa younger than 20 to over 35 
years of age. For esaaple, students who entered school under 
20 equaled 17X. 20-24 equaled 30X, 25-34 year olds equaled 
30X; and, students 35 and over equaled 23X. 
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linit lomd 

Units carried per seaester districtwide were as 
follows: fewer than 6 units involved 38X of the students, 6- 
11 units included 36X of the students; while. 12 plus units 
(full*tiae) students totaled 26X of the student population. 
level B 

School levels consisted of three aspects: (i) AA degree 
or higher. (2) sophonore; and, (3) freshaan. Students with an 
AA degree or higher totaled 12X, sophoaores equaled 2SX; and, 
freshaan were 63X. 

ClftPP mchedules 

Class schedules included day classes, evening classes 
and a coahination of both day and evening classes. Day 
students totaled 44X, evening students totaled 39X; and, 
students enrolled in hoth day and evening classes totaled 
17X. 

Enrol laent status 

Enrol laent status also known an entering status involved 

about firnt*tiae students, new transfers, continuing and 
returning students. 

Data indicated that firnt*tiae students involved 21X, 
new transfers equaled ISX. continuing students involved S2X; 
and, returning students totaled 12X. 
laj>] i cat ion: tjrends 

Deaographics are iaportant because they assist the 
^^■^rict in continual developaent of current and future 
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eduoational prograas relevant to both student' and eoaaunity* 
needs . 

For ezaaple. if the aale. Asian student population 
(between the ages of 25-34) were to reach SOX and 
aiaultaneously . a steady increase in student deaand for 
oooupational oertifioates should occur diatrictwide. it would 
be: (1) representative of students desire to develop 
technological skills. (2) indicative of students job 
preferences; and, (3) a reflection of the eoaaunity *s deaand 
for a technologically prepared workforce- 

The Di atr ict wou Id conduct a needs aaaeaaaent and 
precede accordingly with regard to the developaent or 
enhanoeaent of on-oaapua teohnologioal prograas to 
specifically address these deaanda. 
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ABBREVIATI<aiS 

Abbreviationa readers will encounter throughout the 
infornation index are as follows: 



AA 


Associate of Arts 


AFDC 


Aid to Fasilies With Dependent Children 


CA 


Cal ifornia 


CBS 


Coluabia Broadcasting Systes 


CEDCE 


Center for Econosic Developaent and Continuing 
Education 


CSU 


California State University 


DNA 


Deoxyribonucleic Acid 


D.V.M 


Doctor of Veterinary Medicine 


Ed.D 


Doctor of Education 


e.g. 


for exaaple 


EOPAS 


Extended Opportunity Progras and Services 


ESL 


Engl i8h-‘As-‘A-‘Second-Language 


GPA 


Grade Point Average 


i .e. 


that is 


ITV 




J.D. 


Doctor of Jurisprudence 


LA 


Los Angeles 


LACC 


Los Angeles Coaaunity College 


LACCD 


Los Angeles Coaaunity College District 


M.D. 


Doctor of Medicine 


ORPA 


Office of Research, Planning, and Analysis 


Ph.D 


Doctor of Philosophy 

64 
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Abbreviations continued 



RN Registered Nurse 

SOS Starting Over Survival 

SSI Social Security Insurance 

UC University of California 

use University of Southern California 

VSCH Weekly Student Contact Hours 
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APPEMDIX B 
GLOSSARY 

The inforBation index striveB to provide the reader with 
inforaation concerning LACCD's nine caapuaes and includes 
profiles of both institutional and student characteristics. 
Soae of the terns used nay be faailiar. However, definitions 
of coBBOnly used terns differ froa college systea to college 
systea. In order to be of help to the reader, a glossary of 
terns their intended aeaning within the context of the 

inforaation index, follows. 

Terns 

Af f iraative action, lapleaentation of equal opportunity 
practices for aeahers of protected groups. 

Associate degree. A degree granted by a college after 
the satisfactory coapletion of approxiaately 64 to 74 
aeaeater units of course credits (tiae fraae estiaation: a 
two-year full-tine prograa of study or its part-tiae 
equivalent). In general, the associate of arts (AA) or 
associate of science (AS) degrees are granted. These degrees 
are transferable into four-year col leges and/or universities. 

Bachelor’s, gz baccalaureale degree. A degree conferred 
after satisfactory coapletion of approxiaately 144 to 198 
units of course credits (tiae fraae estiaation: a four-or 
five-year, full tine prograa of study, or its part tiae 
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equivalent) at a college or univeraity. For the eoat |>art, 
degreea conferred are the bachelor of arta (BA) and the 
bachelor of acienoe (BS). 

Calendar . Perioda of tiee in which credits are granted 
for work aocoapl iahed . Traditional aoadeeic calendars are: 
(1) aeeesters with 18 weeks per fall and spring, and lieited 
auuer seas ions (eoat frequently found in ooaaunity 
oollegea); (2) trieeaters with 13 weeks per fall, winter and 
spring and possibly no aueaer aeaaiona (oouonly found in 
colleges and/or universities); and, quarter ayatee with 11 
weeks per fall, winter, spring and slightly shorter duration 
during aueaer (usually found in colleges and/or 
universities) . 

acJiedu 1 e . Tiae of day that students attend 
classes, for exaaple, day tiae (classes before 4:30 PM); 
evening tiae (classes after 4:30 PM) or both day-evening 
classes . 

Coaaute. Traveling to school rather than living in a 
residence on the caapus property. 

£pnMnuinM atudent . Individuals enrolled at a college 
during the iaaediately preceding aeaeater. 

Cross tabu lat ion . Coapariaon, within a given survey or 
report, of one or aore characteristics with each other. For 
exaaple. a coapariaon of students* gender, ethnicity, age; 
and, unit load. 
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Di»trict . The adainiatrative core of the Los Angeles 
CoBBunity College ayatea. 

Diatrictwide . Overall statiatioa or data that 
incorporates all nine of the Los Angeles Cc»BBunity Colleges. 

Enrol laent statue. SoBetiBes known as entering atatua. 
Distinction aaong first-tine students , new transfers * 
continuing students, and returning students. 

Ethnicity fir .ftJJuUff elntue. National origin reported by 
students on either their application for adniasion or student 
surveys. 

First-t iBe student . Students with no previous college 
experience, i.e.. no history of having been enrolled nor 
transferred froa any other college. 

firptfc point average. Also known as quality point 
average, this BatboBatioal systee pereits the college or 
university to evaluate students progress. The GPA ratio is as 
follows: A average = 3. 5-4.0; D average = 3.0-3.40; C average 
= 2.5-2.99; C- or D average = 2.0-2.49; and, D- or F average 
s be 1 ow 2.0. 

iBDl ication. Logical explanation for soBething. The 
existence of foraal and/or infornal relationships aaong 
facts. For exaBple. if 75X of the student population attend 
day tiBe classes (classes before 4:30 PM), and 25Z are 
enrolled in evening classen ( classen 4:30 PM A after) 
there would be BOre extensive courses and prograBS developed 




228 



69 



for day tiae aa ooapared to the evening tiae. 

Inatitutional eharneterietica. Typical iteae of interest 
ooaaon to higher education, e.g., nuaber of degrees and 
oertificatea awarded on an annual basis in a given college 
syatea. 

Lfifi Angelos Cosaunity ColloiLc PjjfftriClri Adainiatrative 
branch of a nine-oaapus public coaaunity college syatea that 
provides aervioes for 882 square ailea. (Also see District). 

Master degree. It is the degree taken at a college or 
university beyond the. bachelor's and is considered the first 
professional degree. Satisfactory ooapletion of approziaately 
45 to 60 units of course credits is required. In addition, a 
ooaprehensive ezaaination and/or thesis auat be successfully 
coapleted. Tiae fraae eatiaation: a two-or three-year full 
tiae prograa of study, or its part tiae equivalent. Degrees 
awarded include but are not liaited to the aaater of arts 
(MA) and the aaater of science (MS). 

Hew Iransfer . Individuals (students) new to the current 
coaaunity college who have in fact transferred froa another 
ooaaunity college. 

Hondiscriainatory policy. A written contract affiraing 
that there will be no diaoriaination to students or others 
(eaployeea). This is with regards to adaiaaion, aoceaa to. 
treataent or eaployaent in any prograa or college activity. 
That is no discriaination baaed on race, color, religion. 
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■es* sesual orientation* national origin, age, narital 
atatua. pregnancy, diaability. diaabled veteran*a atatua. 

Oceunational certificate^ A diplona granted after the 
coapletion of a technological prograa with enphaais on 
narketable job akilla. A total of about 32 to 36 aeneater 
unite of oourae credita are required. Tine fraae eatination: 
a one-year full tine or ita part-tine equivalent. 

atudenta. Fornerly enrolled ntudenta who have 
been abnent a aeneater or nore but have now returned. 

Inoluden atudenta who attended another college during their 
abnenoe. 

Schoo 1 1 eve 1 a . Dintinction between frenhnen and 
nopbonoren. Frenbnen are tbone individual a with fewer than 30 
unite. Sophonorea are thoae atudenta with 30 unite or nore 
but no degree. 

Senate Bi 1 1 S33. Leginlature that proponea that 
poatneoondary education provide dinolonure of certain 
inatitutional and atudent character i at ica to the public. 

For esanple, the Diatrict can provide infornation about both 
the Diatrict and the nine oanpuaea. to current and 
pronpective atudenta. 

Student characteriatica. A profile of diatinguiahing 
featuree of the atudenta enrolled at LACCD oanpuaea. Feature 
include but are not be liaited to: (1) goal and plana; (2) 
aoadeaic perfornance; (3) average tine to coaplete a prograa; 
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(4> iTpioal financial coats incurred; (5) atudent evaluation 
of oaapuB aervicea; and, (6) denographic trends. 

Unintarruoted tine aerieg^ Conparison of an increase or 
decreaae in each character iatic of interest, fron aurveya 
repeated over a specified period of tine. 

Unit load. Certain nuaber of units carried each aeaeater 
that a atudent registers for course-work. A atudent who 
registers for Ahree courses C4 units each course) is said to 
have a 12 unit load that aenester. 

Weekly student cojitact hours. WSCH is the key factor in 
identifying course and faculty productivity. A aeaaure 
derived by nultiplying the nuaber of students enrolled in a 
class by the nuaber of hours per week the class aeets-. For 
exaaple, a class of 46 students which neets for two hours 
twice a week would generate 192 weekly atudent contact hours. 
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Source: 
Catalog , 






1992, Publisher LACCD. 



istrict's Campus 
by permission. 
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Appendix E 



Transcribed Interviews 



Subjects #1-4 
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Subject # I’s Interview 



Date: 11/10/92 
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Tuesday 10:00 A.M. 



ASO OFFICE 






FEMALE #1: 
FEMALE #2: 
FEMALE #1: 

FEMALE #2: 
FEMALE #1: 
FEMALE #2: 
FEMALE #1: 
FEMALE #2: 
FEMALE #1: 
FOIALE #2: 
FEMALE #1: 
FEMALE #2: 
FEMALE #1: 
FEMALE #2: 
FQfALE #1: 



FQIALE #2: 



Good Bomlng. 

Good Bomlng. 

I'd like to start your interview and the interview 
today concerns the inforsation index. To start 
out, I'd like to ask you a few questions about your 
denographics. Your ethnicity? 

I an Latina. 

Your age? 

Eighteen. 

And I see that you're a fenale. 

Yes. (Laughs) 

Your level at school? 

I'n in ny second year at college. 

Length of tine at this canpus? 

I've spent two years. 

Length of tine as ASO President? 

Uh, three nonths so far. 

Let ne read the directions. The following inter- 
view will take place after you have reviewed the 
literature contained within the infornation index. 
All of the statenents relate directly or indirectly 
to the infornation index . Directions . Agree or 
disagree with each of the following statenents and 
explain the reason for your response. 

Statenent #1: The nore infornation students have, 

the better able they are to nake decisions. 

I agree because nany of the students do not know 
%rhat, anything about the canpus or what they should 
be taking in terns of najor or why and it is true 
that the nore infornation they have , the better 
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FEMALE #1: 
FEMALE F2: 

FEMALE #1: 
FEMALE #2: 

FEMALE #1: 
FEMALE #2: 

FEMALE #1: 
FEMALE #2: 



they will be able to aaJce their decisions. It just 
goes without saying. 

Statenent #2: New and current students can benefit 
from inforsation about college campuses and college 
students . 

I agree because students should be able to um , 
decide upon which school they should go to and not 
just, us, consider the school in their area and 
they should find out the information about the 
students who are in — I should say running student 
government and things of that nature. 

Statement #3: Students could benefit from a single 
reference catalog which would provide data about 
all nine Los Angelas Community Colleges and 
students. 

Again, I agree and they should be able to um, Icnow 
information about the other campuses in our 
district and they should Icnov about the different, 
um, courses that are offered at other schools, 
whether it*s a vocational school or it's specific- 
ally for, maybe they have operate programs like for 
veterinarians or, or nurses, or things like that, 
yeah. 

Statement #4: Ethnically and culturally diverse 
etudents will benefit from general information 
about campus culture, college life and college 
students . 

I, I do agree. Um, I think that many students just 
feel more comfortable when they go to a school that 
is ethnically diveree. They should know «rhat type 
of demographic, I guess I can eay, exist on 
campuses, you know, how, they might feel better or 
fit in better and what type of atmosphere is in the 
campus. 

Statenent #5: The public should have access to 
information about etudents* academic achievements, 
goals and future plans. 

I do agree. I think there should be eome kind of 
um, format eat up which the, where they show 
statistics in regards to %rhat their general CPA 'a 
are and what their general goals and future plans 
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FEMALE #l: 



FEMALE #2: 



FEMALE #1: 



FEMALE #2: 



FEMALE #1: 



FEMALE #2: 



FEMALE #1: 



FEMALE #2: 



and acbievenents are and 1 think that that will 
benefit the comnunity as veil as the students going 
to the canpus. 

Stateaent #6: It is iaportant to have information 
concerning the length of time it takes to complete 
programs at community colleges. 

I agree also because many students think that 
they're only going to go to a community college for 
two years when in reality it might take more than 
those two years. So 1 think they should be um, 
notified that it's gonna take longer and, and that 
the junior college doesn't necessarily naan it's 
only tvo years. 

Statement #7 : Students should have access to 
statistics that show the length of time it took 
other students to collate programs at community 
colleges. 

1 agree also because as a Poly Sci major 1 %rould 
like to look at some kind of statistics of other 
students, seeing how long it took them to finish 
their, urn, their required courses to transfer. 

Statement #8: Information about campus services, 
tuition fees and other school costs should be 
available to students. 

I strongly agree. Many of the students that 
register on campuses do not know about the services 
that are available and many students don't know 
about the tuition fees either, especially with the 
new tuition hike and they should be strongly, um, 
it should be strongly publicised and let the 
students know that there are, there is a tuition 
hike, but they should also be made aware that there 
are services to help than with those tuition hikes. 

Stateaent #9: Students need access to information 
about scholarships, awards and public assistance. 

1 agree. Because students should know that they, 
there are different ways trying to get into a 
university along, besides financial aid. Many 
students are net eligible for financial aid but 
they still need things like scholarships, awards. 
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and awards and they should be Bade airare about 
other monies out there that exist. 


FEMALE #1: 


Stateaent #10: Students are interested in 

inforaation about other students. 


FEMALE #2: 


I agree. X think that it aakes, ua, college life a 
lot more fun, 2 guess I can say it in simple 
English. Ua, 2 think they should, they are inter- 
ested in say learning about their student body 
govemaent and idiat it is that they do and who they 
are and also the people in clubs or in athletics. 


FEMALE #1: 


Stateaent #11: Students need to have access to 

literature concerning campus policies and services. 


FEMALE #2: 


2 strongly agree. 2 think that when there, ua, 
isn't information given out in terms of ua, 
policies and services, students like a lot of ua, 
knowledge in regards to what's going on on caapus. 
They should know, ua, policies in regards to the 
bookstore, with regards to financial aid and other 
services and they should know the services that ua, 
stipulate these policies. 


FEMALE #1: 


Stateaent #12: Students and/or families are inter- 
ested in information about the types of degrees and 
certificates awarded at college. 


FEMALE #2: 


2 agree with that also because ua, students should 
know what type, what school is best for then to go 
and ua, what type of school gives out the most 
degrees in the field they're interested in going in 
and the families should know also to know what, if 
that school is right for their child. 


FEMALE #1: 


Stateaent #13 : Statistics about the number of 
degrees and certificates granted per caapus should 
be available to students. 


FEMALE #2: 


2 also agree on that. Ua, 2 think they should be, 
students should know about the number of degrees 
and certificates that are available. There are 
grants (?) and pamphlets but 2 think they should 
also be aade aware that ua, different schools vary 
in regards to what kind of degrees and, well, in 
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TYXkLE #l: 
FEMM^E #2: 

FEMALE #1: 

FEMALE #2: 

FEMALE #1: 
FEMALE #2: 

FEMALE #1: 
FEMALE #2: 



regards to what )cind of education is good enough. 
Or vocation • 

Stateaent #14: Information regarding transfers 

from community colleges to four year colleges is 
important . 

I agree, it is important, becaiise, urn, I would be 
more interested in going to a community college 
that has a higher urn, number of transfers to a four 
college than another school that has lower. 

Statement #15: Students who aspire to continue 

their education should have access to statistical 
information about the average number of students 
who transfer to four year colleges. 

Mam. Okay. 1 think that is true. Ua, I think we 
should be allowed to know how many students do, do 
transfer to four year colleges. Um, I think that 
it *11 make us a lot more aware in terms of the 
students, or the amount of students from ay own 
ethnicity that transfer to, and to what colleges 
they transfer and also to know what ua, college 
students would say, like myself, who wants to study 
Poly Sci, Political Science, transferred to. 

Statement #16: The more students know about a 

college, the easier it is to decide to attend or 
not to attend that college. 

It*s true. I really agree that um, coz we have 
that. I think they should know a lot about the 
college, especially if it's in their area. And it 
does help um, whether or not, um, they decide if 
they want to attend that college or another. 

Statement #17: Reference catalogs such as the 

information index need to include definitions of 
terms in order to ensure the information is clearly 
understood. 

1 agree. Many of the students that come to schools 
are not, 1 shouldn't say intellectual, but yes, 1 
would use that. Us, they don't know certain terms 
are used and they may confuse the terms or they 
just might simply not know and they may end up 
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FEMALE #l: 


doing oonething wrong or oonething that goes 
against policy. 

Stateaent #18: Aniaatod cartoons and/or pictures 
Bake reading reference catalogs such as the infor- 
aation index aore pleasurable. 


FEMALE #2: 


I agrae, it doas aaXa it aora plaasurabla but I 
don’t think it aakas it any aora inforaativa 


FEMALE #l: 


Stateaent #19: Colorful catalogs are preferred to 

black and white catalogs. 


FEMALE #2: 


I still agree. I think that students are aore 

interested in seeing things or objects that have 
color instead of they just seeing soaething 
[•••tape garbled here^^^] 


FEMALE #1: 


...to read through a ~ short catalog rather than a 
long one. 


FBfALE #2: 


I disagree. I think that it doesn't depend on the 
length of a catalog, it depends on how easy or how 
readable or understandable the catalog is aade. 


FEMALE #1: 


Stateaent #21: Glossies, that is, shiny, paper is 
often used for reference catalogs. It is visually 
appealing. 


FEMALE #2: 


It is true. Ua, I agree. Glossy paper is gener- 
ally used for catalogs and it is aore appealing. 
Schools that use glossy papers for their catalogs 
tend to have aore students that appeals, or siaply 
because they have a glossy catalog and it's true. 


FEMALE #1: 


Stateaent #22: Large or aoderately large print is 

preferred to very saall print. 


FEMALE #2: 


I disagree. I think that it doesn't really matter 
in regards to as to how large or how saall the 
print is, just es long es the inforaation is 
available. 


FEMALE #1: 


Nell, thank you. Twenty-two is the last stateaent. 
I want to thank you for taking time from your buoy 
schedule to assist ae with this research. 


FEMALE #2: 


Okay, you're welcome. 
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FEMALE #1: This is recordad after the interview has taken 

place. This particular student was dressed very 
casual in jeans, a T shirt and had a very cute hat 
on. She was very anisated as far as demeanor and 
approach. She was very excited and very pleased to 
participate . She did comment that part of her 

personality is that she is very political so she is 
very energetic . She did comment though once I 

turned the tape off, which was very interesting, 
that she wished I had included a very special 
program in the index itself that occurs on her 
campus, and this an airport program that this 
campus is famous for, or at least the student tells 
me the campus is famous for this, and it teaches 
about travel and the classrooms are actually 
located down next to LAX. My impression of this 
particular student is that she read the information 
index very thoroughly and in fact she did comment 
about this early on before we actually started the 
interview. I believe it shows by the way that she 
answered the questions and the way that she was not 
off guard or misunderstood the questions. Usually 
with a catalog like this, I would expect a student 
just to skim through it as opposed to reading it so 
thoroughly, it is a bit dry. Thank you. This is 
the end of this report. 



END OF TAPE. 



owp/general/west 
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Subject # 2‘s Interview 



Date: 11/12/92 
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Ukursday, Movobar 12, 1992 
4:00 P.M. 



(VOTE FROM TT9ZST: URLS' S STRCV6 raUtlOS R CCSW USDS XT D IW CO L T 

TO CanraSHEBD CIRTRZS POSTZCnrS OF SZS SPSSCB, KZVCZ TBS BLRBX 
SPRCBB.) 



FEMALE #1: 


Good afternoon. 


MALE #1: 


Good afternoon . 


FEMALE #1: 


I'd like to get started with the interviev concern- 
ing the intonation index. Mow to start things 
off, I would like to ask you a few questions 
regarding your personal denographics . Your 
ethnicity? 


MALE #1: 


I*B from Sri Lanka. 


FEMALE #1: 


Your age? 


MALE #1: 


Tifenty-three . 


FEMALE #1: 


And I see that you're a young aan. 


MALE #1: 


Thant you. 


FEMALE #1: 


Your level at school? 


MALE Fl: 


This is siy second — third year alaost. 


FEMALE Fl: 


Length of tiae at this caapus? 


MALE Fl: 


As long as — alaost three years now. 


FEMALE Fl: 


And you were AGO President or Vice President? 


MALE Fl: 


Vice President. 


FEMALE Fl: 


How long have you been vice President? 


MALE Fl: 


Alaost half a year now. 


FEMALE Fl: 


Okay. Let ae share with you soaething about this 
inforaation index. The following interview we're 
about to have will take place after you have 
reviewed the literature contained within the infor- 
aation index. All of the stateaents relate 
directly or indirectly to the inforaation index. 
Directions. I will say a statsaent. You are to 
agree or disagree with each of the following state- 
aents and the explain your reason for your res- 
ponse. Your reason aay be ae long or short as you 
wish. 
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KALE #l: 
FEMALE #l: 

MALE #1: 



FQfALE #1: 



MALE #1: 



FEMALE #1: 



MALE #1: 



FQIALE #l: 



MALE #1: 



Okay. 

Stataaant #1: The sore infornation students have, 
the better able they are to sake decisions. 

I agree. Mhy? Because help them better - 
- they'll have, they'll zeal sore coafortable for 
the schools they chose and what they want to do 
with, if they think this is the best school for 
then. 

Statesent #2: Mew and current students can benefit 
froB information about college campuses and college 
students. 

I agree. do not question number one, 
agein, the more inforution you have, the better it 
is for you so know what school you want to go and 
which is the beet school it is for you, which suite 
you . 



Statement #3: Students could benefit from a single 
reference catalog which would provide data about 
all nine Los Angeles Community Colleges and 
students. 

Yes, again, because they don't want to go — X 
wouldn't want to go to three, four places to get 
information about what I'm looking for. X would 
like to have it on one , so if X 'm interested, 
although X could be going to one school to take e 

class and for in another school. X can 

go look through this and see oh, this is a good, 
this is what it's like. X have an idea where X'm 
going. 

Statement #4: Ethnically and culturally diverse 
students will benefit from general information 
about campus culture, college life and college 
students. 

Yes, because they still help also foreign students 
and dif f arant cult— students f ram d if f er ant 
cultures because knowing about different cult- 
students from different cultures are wanting that 
certain culture and they %rould like to know more 
about the school and what the school is about. Xf 
they don't know it would be a big culture shock for 
them, so this ia like a stepping stone where they. 
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MALE #1: 



FEMALE #1: 



MALE #1: 
FEMALE #1: 

MALE #1: 
FEJfALE #1: 
MALE #1: 

FEMALE #1: 
MALE #1: 



you Know, gatting thair faat vat vith the modam 
culturaa and vbat not. 

Statanant #5: Tha public should hava accaas to 
infornation about atudanta* acadaaic achiavanants, 
goals and futura plans. 

Yaa, aa long aa the nams and addroaoas are not 
nentioned. I agree. Because that way they can be 
sure, oh, this is a good school. This how vuch 
this school ‘s producing to transfer and these are 
the atatiaties which is definitely helpful to the 
students. 

statanant #6: It is iaportant to hava information 
concerning tha length of tine it taXas to eomplata 
prograas at coaaunity collages. 

Yes again, because that can be a deciding factor 
for aome students when they think about the claa- 
ass, how difficult they are or how easy it is and 
uh, that could be a major factor for some students 
X think. 

Statement #7 : Students should have access to 
statistics that show the length of time it took 
other students to eomplata programs at community 
collages. 

Yes again, because this ties vith question number 
five vary closely, I think. 

Statement #6: Information about campus services, 
tuition fees and other school costs should be 
available to students. 

Yeah. They should know that. 

Can you alaborata on that? 

Uh , you sea , tha cost they should hava on — 
because if they don't want it they can't afford it. 
That's why they should hava aomathing about costs. 

Statement #9: Students need accaas to information 
about acholarshipa, awards and public assistance. 

Definitaly. I strongly agree on that because it 
benefits the students. Hhat other way could, you 
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MALE #1: 

FEMALE #1: 
MALE #l: 

FEMALE #1: 

MALE #1: 
FDCALE #1: 

MALE #1: 

FEMALE #1: 
MALE #1: 



know , the atudente know , then if it ■ a not 
published. 

Statenent #10: Btudanta are interested in infona- 
tien about other students. 

This X agree. To a certain extent. It depends 
what the question, trhat, trhat information it is and 
sometimes there are some students who have problems 
with that. 

Statement #11: Students need to have access to 
literature concerning campus policies and services. 

I strongly agree. Because if you know what's going 
on in school, what their codes are, code of con- 
ducts are, so they, if it's a drug free or smoke 
free campus they should know that so they don't get 
into trouble and they don't cause trouble also. 

Statement #12: Students and/or families are 
interested in information about the types of 
degrees and certificates awarded at college. 

This ties with the question before idiich is uh, 
number ten, and I agree with that again. 

Statement #13 : Statistics about the number of 
degrees end certificates granted per campus should 
be available to students. 

Yes, again, because closely related to 12, question 
12, because if they have a number and the award, 
then what kind of grants they are giving out if 
that is the case. Urn, it would be a valuable asset 
to have, to know. 

Statement #14: Information regarding transfers 
from community colleges to four year colleges is 
important. 

Yes, because that %rould give a person a good idea 
that about what schools are actually accept ing 
applicants on this particular school and if there's 
a lot of students who are being admitted from a 
particular school, that tells you that, you know, 
there's something good about this school. 
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MALE #l: 

FSULE #1: 

MALE #1: 
FEXALE #l: 

MALE #1: 

FEMALE #1: 

MALE #1: 
FEMALE #1: 

MALE #1: 



Stateaent #15: Students who aspire to continue 
their education should have access to statistical 
inforaation about the average nuaber of students 
uho transfer to four year colleges. 

I agree again becauae I think there's a tine 
between 14 and 15. There's a close relationship 
between those two questions. 

Stateaent #16 : The aore students know about a 
college, the easier it is to decide to attend or 
not to attend that college. 

Yes. I don't think 2 have to elaborate because of 
the answers I have been giving. 

Stateaent #17: Reference catalogs such as the 
inforaation index need to include definitions of 
tens in order to .ensure that inforaation is 
clearly understood. 

Depends what, %rtiat the teras are. Usually ua, 
there are certain teras which are very general, so 
X, I have doubts on that. 

Stateaent #16: Aniaated cartoons and/or pictures 
aake reading reference catalogs such as the infor- 
aation index aore pleasurable. 

Yes, very auch ao. Yes. 

Stateaent #19: Colorful catalogs are preferred to 
black and white catalogs. 

Yes. 



FEMALE #l: 
MALE #l: 

FEMALE #l: 



MALE #1: 



It ia easier to read through a short catalog rather 
than a long one. 

Oh, yes. There's tiae, aoney and trees, 
t Laughter] 

Stateaent #21: Gloasies, that is, shiny paper, 

often used for reference catalogs, is visually 
appealing. 

Yes but I don't have — I would like to disagree to 
a extent on that because of the cost. Oh, but if 
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It l 8 very picturesque and very colorful , vith 
cartoons and beautiful picturee, i don't think that 
^ Is necessary to have it glossy, on glossy paper, 
because you have to save soney also. 

Statesent #22: Large or soderately large print ie 

preferred to very ssall print. ^ ^ 

^cause uh, people who have visual defects 
won t have a problem then and also, it's easier to 
• Mgnifying glass to read. 
I went through this and i thought ateut 
this a lot and i thought there are some things that 
you Mn add and aleo maybe subtract from it. Oh. 
one thing Z noticed in the interview, you have, you 
are getting interviews from student government. 

or the President 

and since that is mentioned, i think it's aood to 

bn'fl-'L'V;," gov^ent 2^2^^ 

w«t buildB th. cbaraetsr. *ou are a full rounded 

aoalS J learn a lot about nyeelf and 

don't want to speak for a lot but I can 
speak for ayself and I think that a lot of thing2 
^ople un liam when they get into student govern- 
Mnt. How to organize things, how to get things 
done *ore effectively and then to go on in the 
future plans also. So eoae- 
tting would be nice if it'e aentioned about student 

it ?*J*^*‘ ”**' *“*■*^9" students also if 

h*e«S«r foreign students in there 

because it is good to know about it. Minor! tv 
ethnic students because the more 
exceed students are . students get to other 
Si groups, the better they are. 

^ better, the more things they learn from that 

hi «dded“»i,.i**^"‘'T^^’' sls" that should 

. •••4 • catalogs that 

foreign students and that sort of 
to have also, oh, as again 
and again, there's sosething about 

»av~aioo because 
it benefits a lot of students. Oh. if there, if it 

ihiM in'ot^tion on echolar- 

grants, that would be of added, added 
tensfit for a lot of students because that's «ihat 
^^le really need, like financial aid or som?? 

™][lli"®iik- **»• otudents would 

really like to know, 00 that, if it can be 




11/13/93 
Pago 7 



FEKALE Pit 



KALE #1: 
FEKALE #1: 



oloborated aore« that will be nice to do. tTh, aa 
far aa I know, right now that 'a all X cane acroaa. 



Okay. Nall, I want to thank you for all of your 
tiaa and your cooperation. It certainly has been 
pleaaure to conduct thia interview and I 'a looking 
forward to seeing you again in the future. 

Thank you. 

Okay. Take care. 

Thia interview haa been conpleted. But theae are 
By obaervationa of thia particular participant. He 
waa dreaaed caaual, aweater, jeana, typical college 
fare. He was very aniaated, very positive, very 
good deaeanor, very cooperative « excited about the 
govemaent aa you have heard. One very interesting 
thing that aakes hia a little different than the 
other participants at this point is that he had out 
the inforaation index with notations. They all had 
the inforaation index on the table in front of them 
but he had aade little notes to remind hiaself of 
wtot he wanted to share while we did this inter- 
view. So thie again, ay observation of this parti- 
cular participant. Thank you. 



END OF TAPE. 
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Tueaday, Novasbar 17, 1992 



FQIALE #1: 


Good afternoon. 


MALE #l: 


Good afternoon. 


FEMALE #1: 


We've cone together today to have an interviev 
concerning the infonation index* 


MALE #1: 


u& hub. 


FEMALE #1: 


And vhat I would like to do when we start out is 
just to ask you sane personal demographics about 
yourself. (Laughter) okay (Laughter) Your 
ethnicity. 


MALE #1: 


African-American . 


FEMALE #1: 


Your age? 


MALE #l: 


25 


FEMALE #1: 


And I see that you're a young man. 


MALE #1: 


Yes. 


FS!ALE #1: 


Your level at school? 


MALE #1: 


Ah, I am a, I guess what you call me as far as. 


FBIALE #1: 


Freshman or sophomore. 


MALE #1: 


I would say sophomore. 


FEMALE #1: 


What is the time at this campus 


MALE #1: 


This would be the second year. 


FEMALE #1: 


How long have you been the ASO President? 


MALE #1: 


For one semester • 


FEMALE #1: 


o)cay, now for the actual interview, the following 
interview will take place after you have reviewed 
tte literature contained within the information 
index. All the statements relate directly or 
indirectly to the information index directions* 
Agree or disagree with each of the following state- 
ments, then explain the reason for your response. 
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MALE #1: 


statonant # 1: The more information a student has, 
the better able they are to make decisions. 

I agree. When you have so much — when you have a 
certain goal in mind and you're trying to get aoae- 
where, if you have some type of literature informa- 
tion to support your theory — support your feel- 
ings about where you're going, you can better able 
yourself to make decisions about what you want to 
do* It helps you decide quickly and it helps you 
bo — helps you be more sure of youraelf about what 
you want to do. 


FEMALE #1: 


Okay, statement # 2: New and current students can 
benefit from information about college campuses and 
college students. 


MALE #1: 


1 agree. When you're looking for a campus to go to 
you always want to look for the caapiis to go to 
that you «rould feel comfortable with and not only 
ah, ah the projects and stuff or the course out- 
line, the discipline they have at the college* But 
you would also want to know about the students that 
go there. Some people feel comfortable when they 
know type of students they're dealing with or what 
type of students they're gonna fellowship with. 
Socialism is an important factor in school because 
when you go to school you have to have certain 
people to socialize with to know if they're serious 
about what they doing, to know about their back- 
ground, to knew how successful they are, to know 
where they're going. When you have that kind of 
thing in mind and stuff you kind of feel that the 
company said "Well, 1 want to go at this college 
because of this* These people would like me, eo 1 
know, that, you know, perhaps, you know, I, I would 
enjoy myself at this college than at any other* 


[Laugh. 


] 


FEMALE #l: 


Statement #3: Students could benefit from a single 
reference catalog which would provide data about 
all nine Los Angeles Community Colleges and 
students. 


MALE #l: 


I agree with that. When you have, uh, a bunch of 
books* Let's eay if you have ten classes and you 
have a book for each class and, and you have to urn 
pick a subject out of those books, you have to like 
thumb through all those books, you know, and, and 
it, it can be a hassle* However, if you have a 
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FEMALE #1: 



MALE #1: 



FEMALE #1: 



MALE #1: 



FEMALE #1: 



catalog and stuff that points out certain things 
uh, about different campuses and stuff, um, you*d 
be more Jcnovledgeable about, you Anov, vhat you're 
gettin* ready to gat into. 

Statement #4: Ethnically and culturally diverse 

students will benefit from general information 
about campus culture, college life and college 
students. 

I agree with that. Um, vhen you're — as a, as a 
African-American and visiting the campuses and 
stuff of the L.A. Community College District, it 
seems that uh , ve all have this uh , this thing 
about separatism as far as, you Know, our race is 
concerned. However, when you got to different 
campuses and you see where they're somewhat diverse 
and you sit back in fellowship with them, it seems 
to be a more relaxed environment and you guys are 
coming together and heading in one direction. When 
you have that and you Know what they're doing and 
you're reading about it and etuff, it Kinda makee 
you feel good about yourself because Number 1, it*e 
like almost like a dream. Martin Luther King came 
back and said, you know **Ne all should walk hand in 
hand together" and it supports his dream that we're 
diverse and that we're working together for one 
thing. 

Statement #5: The public should have access to 

information about students' academic achievements, 
goals and future plans. 

I agree with that too. In the, in the public arena 
you have people that don't know irhat to do and uh, 
some — a lot of people they would sit back and 
they would hear about some things going in dif- 
ferent places and etuff but it night motivate 
somebody to get up end say "Nell, I think I want to 
do that." You know, we have people in the com- 
munity they're looking for role models or community 
leaders. If eamathing like this was 
to the public or something, maybe all the probleam 
t#e ' re having out in the community now wouldn ' t 
happen, you know, because they'd be more focused 
and have more direction about where they wanna go. 

Statement #6: It is important to have information 

concerning the length of time it takes to complete 
programs at community colleges. 
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MALE #l: 


I agree vith that. UB, if you*re ub, for inetance, 
a family person and you have a family to looJc after 
or if you have plans on life, vhat you're gonna do 
personally and stuff, veil you have to plan your 
life according to hov you vanna live it, you know, 
hov long is it gonna take you to get these goals, 
vhat do you have to do to get from Point A to Point 
B. Therefore, if you have information about hov 
long it's gonna take you to get your degrees or 
obtain your education and stuff, you'll know vhat's 
due to prepare yourself during that time. You'll 
have no surprises. 


FEMALE #1: 


Statement #7: students should have access to 

statistics that shov the length of time it took 
other students to complete programs at ccmmunity 
colleges. 


MALE #1: 


I agree vith that,- Um, vhen you sit back and you 
knov, you go through a school, sametimes you sit 
back and ask "Well, hov long have you been here?" 
and they nay say "I've been here for so and so 
years" you knov, um, if they can do it, you can do 
it too. You know, and that's how vs look st esoh 
other, Ne're, ve live up to each other's exa^les. 
If some person's been here for five years and 
they ' re still goin ' strong and they ' re about to 
leave and their acconplishments are almost not and 
stuff, he said "well, if he can do it or if she can 
do it, I can do it too," So if they have the 
information together, it might help motivate 
another person to go ahead and achieve even higher. 


FEMALE #l: 


Statement #8; Information about campus services, 
tuition fees and other school costs should be 
svailable to students. 


MALE #1: 


I agree vith that too , Uh , students , uh , are 
payin' for their education and in these times of 
uh, economic failure and, and nobody has the money 
to do this , nobody has the money to do that , ve 
should knov exactly dollar to dollar, penny to 
penny, vhat ve're going to pay for, how much is 
going to cose out of our pockets, so therefore we 
can once again prepare ourselves for um, the tight 
squeeze that ' a gonna be on our bank accounts and 
our pockets. 


[Laughter. 
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Statement #9: Students need acceos to information 

about scholarships, awards and public assistance. 

Urn — 



[NOISE FRC»f OUTSIDE] 



FEMALE #1: 
MALE #l: 



FQIALE #1: 
MALE #l: 



— I agree with that. Um, whan you're, thero'o a 
program coming up, okay, right now l am a uh, a 
Public Administration major or what you would call 
Criminal Justice, and in my program there's not 
much offered, you know. I'll have to come up with 
a pocket of, of a lot of expenses X must, you know, 
take care of. So if there was information that, 
that's, that's really accessible and I don't have 
to do a whole lot of resecurch and stuff that's 
always there for me, then I can easily go to it and 
do «rhat I need to do to get that money and I'd be 
able to go ahead and complete my goal instead of 
sitting back wondering "Wall, i wanted this, this i 
want to invest in," and calling this person and 
going to this person and a lot of foot and leg 
work. If it was there and available to me, you 
know, right off the bat, I'd be able to ju^ up and 
"This is what I need to do right away" and it'd be 
taken care of. So about time I get ready to cross 
over that line and stuff I, I've already taken care 
of, I've already built the bridge, in other words. 

Okay. Statement #10: Students are interested in 
information about other students. 

I agree. Nhen you're movin' to a now neighborhood 
and you have a block full of people, you'd like to 
know something about 'em so can feel a little more 
comfortable . When you go onto a college campus , 
there's many people out in this ca^iue and stuff 
and if you have oome type of information, «rhen you 
fool a little bit more comfortable, uh, gettin' 
Bore relaxed in the environment and you, perhaps 
you can find somebody to help you out on where 
you're goin', so I egree with that. 

^^^*went #11: Students need to have acceso to 
iitorature concerning campus policioo and oorvices. 

I agree. There are many things that goes on on 
campuses um, that people don't know about. I mean, 
oorviceo that are offered that people don't know 
about. Um, %rhen you have literature available for 
you to research and read about, it lets you know 
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FEMALE Pl: 



KALE Fl: 



FQIALE Fl: 



HALE Fl: 



just a little bit sore about what you can and 
cannot do and hov much help you can get fron the 
caapus. 

Statement Fl2: Students and/or families are 

interested in information about the types of 
degrees and certificates avarded at college. 

X agree. Uhen you get that piece of paper once you 
accomplished an educational goal, urn, you vanna 
hnov that piece of paper's for. You vanna hnov hov 
much veight it holds. You vanna knov vhat it's 
going to lig for you. So, vhen you have literature, 
vhen you have eomething giving you information on 
that, it, it helps you knov vhere you're gonna go 
and vhat you're gonna uoe it for and hov much 
veight it's gonna hold so you von't have no prob- 
lems "Veil, I have to go back and got this because 
this didn't mean anything." 

Okay, statement Fl3: Statistics about the number 

of degrees and certif icates granted per 
should be available to students. 

I agree. On caig>uses, urn, idxen degrees are 
granted, uh, according to people's accomplishment, 
you knov , some people look at the numbers and 
"Hell, hov cone so many people didn't get their 
degrees, you knov, is there something vrong vith 
the campus? lo it too hard?" Even though vo*ro 
all the same mentally, vs all have the same mental 
capacity, ve can all do the same things, people 
tend to look at vhat is given at different col- 
leges, vhat is granted to them and they say "Okay 
vail, this collage looks ouceoaeful in this area ao 
I'm going to go hfiCfi- Instead of, "Hall, this one 
don't look too successful, I think I gonna, you 
knov, go ahead and find out vhy." 

Statement Fl4: Information regarding transfers 

from community colleges to four year colleges is 
important. 

That's definitely important. l agree vith that. 
Hhen you're leaving high school or even vhen you're 
comi^ back for higher education after some point 
in time and you vant to get some type of dogroa and 
you vant to go higher, you vanna got the highest 
you can achieve or that you vant to oehiovo, urn, 
it's important to knov the transfer of curriculums 
ao you ' 11 be able to get all that you need at a 
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FEMALE #1: 



MALE #1: 



coBBunity collaga. A comunlty collaga is an 
advantaga othor tban a univaraity. so tMarofora 
vhan you coae to tha coBBunity collaga you can sit 
back and you'll say "Okay, thaaa things I can taka 
for granted, these things I can't, so I'll wait 
till I get to the university and go ahead and take 
these . So you need to get all you can at coanninity 
college and then what you cannot get, go up to the 
university and struggle for that* 

Okay* StateBsnt #15 : Students %rho aspire to 
continue their education should have access to 
statistical inforaation about tha average nuBhar of 
students who transfer to four year collages* 

I agree with that* Whan you sit back and you, you 
reviav, uh, the nusber of people who leave the 
coBBunity college and go to a four year institu* 
tion , it , it kinda gives you a little bit aore 
motivation to do so and to moving forward* If it's 
snail numbers you might like think, "Well, no, 
maybe l won't make it,” but if it'e large numbers 
you might say "Well, these people did it, how come 
I can't?” 

statement #16: The more students know about a 
college, the easier it is to decide to attend or 
not to attend that college. 

I agree with that. When you buy a car you have to 
know what the car can do for you. You have to know 
how it drives, you have to know that the things 
that it's going to offer you* Same thing with the 
college* When you go to a college you have to know 
what it's going to give you before you attend that 
college. You have to know, uh, what advantage that 
you can have graduating this college or that 
college. So that's very important. 

StatoBent #17 : Reference catalogs such as the 
information index need to include definitions of 
terms in order to ensure that information is 
clearly understood* 

I definitely agree with that. Everybody is on a, a 
high, uh, level of reading or writing* Um, a lot 
of them, if you ait up there and say urn, "Well, 
let's stop all the, the rhetorical nonsense,” they 
wouldn't know what you mean, people who sometimes 
drop out of school in so many period of years are 
out in the coBBunity say "Well, I think it's time 
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PSMALE #1: 
MALE m 

FEMALE #1: 
MALE #1: 



female #1: 
MALE #1: 



? ”* IZ ayaelf and come in aomewhere 

elae.» They will ait down and look at a book or 
catalog and aay -Well, i don't under- 

**‘*y ®*y not know how to 
go to a dictionary and look it up. it is the 
rasponslblllty of the community collage to br“S 
these ^opla up to par. Even though they are 
supposed to do so much, but now they're looking for 
help and as a comaunity college, since it's s^tad 

“““ “• p"*™” 

01^. statement #18; Animated cartoons and/or 
pietwu a^e reading reference catalogs sueh^aa 
the information index more pleasurable. 

^.**J?® 9 ree with that, it doesn't make a diffaranoe 

Whatever kind of picturM 
I* • person iS inSr- 
“'y’” 9“"*“ “-yre going 

ih!ie preferred to 

«“ns *'^i^r?“toey wV haf'many''* dl1?S^? 
I've read the catalogs that are black 
^ White also, eo it didn't Mke a 

2>t MPtarangg it made a diffaranoe' 

aa far as information, it didn't make a dlfl 
ferance. it was the same teing. “ 



Ste^nt #20: It is easier to read 

short catalog rather than a long one. 



through a 



easier to read through a 
^ort catalog because when you sit backTif vou 

uh'^3o“o LM^te economics and you have Ih. 

J* pages to read , you Xnov , lUte **tVov . all 
^ese pagee to read I" eo therefore you* re aamZ 
^e your time. if you havTloStelng SSort ^ 
could sit back and say •Well 
5 «!,???** shead and finish this," you know' 
^ ^ MtiYfltgd to finish it then you 

a big Ola soo page catalog. 



rimughter] 
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FEMALE #1: 



MALE #1: 



FEMALE #1: 



MALE #1: 



FEMALE #1: 



#21 5 Gloasxas, Is, shiny papsr 

often used for reference catalogs, is viauallv 
appealing. ' 

It is appealing. I*ve noticed, uh some thinas 
bought over a counter in, if it, if it*s glossy, 
people vould tend to go to that becauee it looks 
■ore richer, urn, a lot of us are, are aaterialistic 
awl %re see shiny glassy (sic) things we wanna know 
what that is so we go to it and look at it. 

Stateaent #22: Large or moderately large print ia 

preferred to very small print. 

I a^ee with that. If you have moderately large 
^int or even large print, ua, it makes it easier 
won't miss nothin'. Lot of us, we 
Bit down and %re'll read somethin' and we just skip 
over the small print or when we sit down, you knowT 
SOM of us have eye probless, we just, you know, 
we 11 go on, it's not important. But if you have 
large print, not only will you get the full undere- 
taking of the sentence or the paragraph but you 
••• the word, you will what's there for you. 

[Laughs.] It's important to one the words. 



[Laughter] 



MALE #1: 
FEMALE #1: 



MALE #1: 
FEMALE #1: 



It's important to see it. [Laughs] 

Well actually at thia point this concludee 
this interview and I thank you vary much. I appra* 
ciate all the energies that you've put into this 
and the fact that you've taken time from your busy 
schedule to assist me. Thank you very much. 

Thank you. 

This interview has been concluded. My observations 
of this particular participant are he dressed 
®'^«ter and slacks. Hie demeanor wee 
cooperative and pleasant. His affect wee 
Mimat^ and throughout the interview he glanced at 
«ie information index and intermittently gestured 
towud it. He seemed to emphasise that community 
colleges were about facilitating success or goal 
achievement. An important difference in the 
environment for thie interview, we were not able to 
in the ASO President's office, 
® ^i* office, and the one we utilised 
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»'?* *"'? *“ P*«»Pl« talking in tha adjacant 
office. Alao at one point the ASO advisor walkaii 
the office we were in after Se ^ntJ^iilS 
M artually started. This didn't seen to rwllv 
intwfere with the interview, but it was an 

*" environaental dif f erence “osparad 
to tho proviouB Intorvlovs. Thank you. 



BND of tape. 
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Subject # 4’s Interview 



Date: 12/01/92 
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FEKALE #l: 
MALE #l: 
FEMALE #l: 

MALE #1: 
FEMALE #1: 
MALE #1: 
FEMALE #1: 
MALE #l: 
FEMALE #l: 
MALE #l: 
FEMALE #l: 
MALE #l: 
FQIALE #1: 
MALE #1: 
FQIALE #l: 

MALE #l: 
FQIALE Fl: 
MALE #l: 
FEMALE #1: 



Tuesday, December 1, 1992 



Good afternoon. 

Good afternoon. 

What Z*m going to do before Z start with the 
questions that are directly related to the 
interview is to ask you some personal questions 
about your demographics. Your ethnicity? 

Mzm hmmm. Uh, Hispanic, Mexican. 

Your age? 



21 . 

And Z see that you're a young man. 

Yes. 

Your level at school? 

Ah, sophomore, Z guess. 

Length of time on this campus? 

Length of time... 

Say it a little louder for me, please. 

Coming on two years, sorry. 

Okay. Nov, are you an A50 President or vice 
President? 

President. 

And how long have you been President? 

Since October. Three months? 

Okay. So let's get started with some more of the 
formal questions and let me read the directions to 
you. The following interview will take place after 
you have reviewed the literature contained within 
the information index . A1 1 of the statements 
relate directly or indirectly to the information 
index. Directions. Agree or disagree with each of 
the following statements and explain the reason for 
your response. 



275 



262 



DttC«Bb«r 1, 1992 
Page 2 



HALE Pi: 



FEMALE Pi: 



MALE Pi: 



FEMALE PI: 



MALE PI: 



FEMALE Pi: 



MALE PI: 



FEMALE Pi: 



MALE PI: 



FEMALE PI: 



Statement Pi: The more information students have, 
the better able they are to maXe decisions. 

I agree. I agree, basically, because it's hard, 
veil, it*s hard to, it*s really common sense. It's 
hard to maXe a decision without information, the 
information that is needed. 

OXay. I see. Statement P2: New and current 
students can benefit from information about college 
campuses and college students. 

[Laughs]. Urn, I, I agree. Hell, I'm Xinda in 
between there because it, it really depends on the 
student and how they want to taXe the information 
into their o%m perspective and how they decide to 
use that information. 

Statement P3: Students could benefit from a single 
reference catalog which would provide data about 
all nine Los Angeles Community Colleges and 
students . 

Yeah, I agree that they can. I mean, considering 
students that probably live in between two 
different colleges in the same district they could 
maXe a better decision between the two, you Xnow, 
depending on what their needs are. 

Statement P4: Ethnically and culturally diverse 
students will benefit from general information 
about campus culture, college life and college 
students. 

Yeah. Hell, yeah, they will benefit because 1 
guess they, they can see where they would probably 
feel more at home, you Xnow, and feel more 
comfortable . 

Statement P5: The public should have access to 
information about students* academic achievements, 
goals and future plans. 

Yeah. Urn, basically, well, the students are the 
public. He oughta Xnow where we're going or where 
we're heading. 

Statement P6: It is important to have information 
concerning the length of time it taXes to complete 
programs at community col leges . Could , could you 
speaX — > 
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MALE /l: 1 agree. Ua, 

FEMALE /I: Can you explain that? 



MALE /l: 
FEMALE /l: 

MALE /I: 
FDfALE /I: 
MALE Fi: 



FEMALE /I: 

MALE /I: 
FEMALE /I: 

MALE Fl: 

FEMALE #1: 
MALE ^1: 

FEMALE Fl: 
MALE Fl: 



Basically because a person should hnov what they're 
getting into and how long it's going to take. 

Okay. Statement fix students should have access 
to statistics that show the length of tine it took 
other students to complete programs at community 
colleges. 

I agree, so that they can have somewhat of an idea 
what's going to happen to them and how long it's 
going to take. 

Statement fBi Information about campus services, 
tuition fees and other school costs should be 
available to students. 

Yes. I think tuition fees and school costs and all 
that are important as well as services, students 
know what the services are, what services are going 
be provided for them and fees. Everybody's, 
everybody's main, uh, first question as far as 
education is is usually fees. 



Nowadays they're very interested in those fees, 
aren't they? ' 

Yes, yeah. 

Statement f9: Students need access to information 

about scholarships, awards and public assistance. 

They do. I agree. Um, with the fees going up it's 
more important now that students get information 
about scholarships and [inaudible}. 

Statement /lO: Students are interested in informa- 

tion about other students. 

There's always a question. i agree. There's 
always a question of how other students are doing, 
you know, as compared to themselves, you know? 

Statement / ii ; Students need to have access to 

literature concerning campus policies and services. 

I agree. There's, you keep the, keep the student 
what, what is going on the as 
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FEMALE 0U 
MALE ^1: 

FEMALE 01l 

MALE ^1: 

FEMALE ^1: 

MALE ^1: 
FEMALE ^1: 

MALE ^1: 

FEMALE ^1: 
MALE ^1: 



1992 



far as, you know, policies. You don't want to go 
and disrupt uh, the peace, I guess. 

Statement #12 s Students and/or families are 
interested in information about the types of 
degrees and certificates awarded at college. 

Yes. Students need to know because you don't want 
to start going to school someplace and end up 
finding out that you can't use your degree from 
there. It's very important. 

Okay. Speak up just a little louder for me so we 
can make sure we're getting all this good 
information on the tape. Statement #13: 
Statistics about the number of degrees and 
certificates granted per campus should be available 
to students. 

Yes. Urn, basically X believe that those statistics 
reflect the campus and how good their programs are 
and students should know. 

Statement #14: Information regarding transfers 
from community colleges to four year colleges is 
important. 

Yas, once again, those statistics will reflect the 
campus. 

Statement #15: Students who aspire to continue 
their education should have access to statistical 
information about the average number of students 
who transfer to four year colleges. 

Yeah. I agree. Urn, I feel repetitive if I say 
anything. They should know urn, what thay're, what 
they're heading for and uh, what they, they're 
going to expect and statistic-wise, you know, you 
want to be part of the better half of the 
statistics. 

Statement #16: The more students know about a 
college, the easier it is to decide to attend or 
not to attend that college. 

Oh, yeah. Most definitely. Urn, a student needs to 
know basically everything, I mean, that college — 
this is where I spend a lot of my time, basically, 
I hardly spend any time at home now and uh, you, a 
student needs to know what ' s going on on the 
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FQIALE Pi: 

HALE Pi: 

FEMALE PI: 
HALE Pi: 

FEMALE PI: 

MALE PI: 

FEMALE PI: 

MALE Pi: 
FEMALE PI: 
MALE Pi: 
FEMALE PI: 

MALE Pi: 

FEMALE PI: 
MALE Pi: 
FEMALE Pi: 



campus. 

Statement P17: Reference catalogs such as the 

information index need to include definitions of 
terms in order to ensure that information is 
clearly understood. 

Yeah. Um, basically, Z, Z consider myself to be an 
average man with limited vocabulary — 

[LAUGHS] 

Urn, and it would be easier for average students and 
people to understand. 

Statement P18: Animated cartoons and/or pictures 

make reading reference catalogs such as the infor- 
mation index more pleasurable. 

Yeah, Z agree and it*s an eye catcher, you know. 
Zt*s more — you can look at it. 

Statement P19: Colorful catalogs are preferred to 

black and white catalogs. 

Yes . Always . 

[LAUGHS] No doubt about that, huh? 

Yeah, it*s an eye catching thing. 

Statement P20: Zt is easier to read through a 

short catalog rather than a long one. 

Yeah. Hell, Z think basically students, when they 
see a long catalog they get a little intimidated 
and kinda "Hell, Z don't want to do this." So a 
short catalog would be nice. 

Statement P21: Glossy, that is, shiny paper, often 

used for reference catalogs, is visually appealing. 

Yes. Zt's very, Z guess it's human nature to be 
attracted to something like that. 

Statement P22: Large or moderately large print is 

preferred to very small print. 
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Yea and that *8 basically because %dien you see small 
print you*d be intimidated once again, when you get 
a little small print books with 500 pages and it*s 



[LAUGHS] Can you say that a little louder so I can 
get that last part of your statement? 

When you see small print you usually think about 
those small print books with 500 pages or so. You 
think about English class and all that. So it is 
intimidating. 

Okay , veil , this 2 2nd statement is the last 
statement in the interview and I want to take this 
time to thank you very much for helping in taking 
time from your busy schedule to participate in this 
research. 

Thank you. 

Thank you. 

This interview has actually ended. These are my 
observations of this particular participant. He 
was dressed casual, as the other participants were. 
He seemed very relaxed. He sat on the sofa 
throughout the interview and he kept the 
information index on his lap. One big difference 
between this respondent and the others was that he 
was genuinely shy. 



END OF TAPE 
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